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FOREWORD 


Evaluation plays a very important role in any educational programme, be it 
Classroom Teaching, Teacher Education, Pre-service Teacher Education, In-service 
Teacher Education or Conduction and Organization of an Educational Project For quite 
some time it has been emphasized that terminal evaluation is neither comprehensive nor 
reflection of true achievements For this reason the philosophy of continuous and 
comprehensive evaluation has been propagated It involves formative evaluation as well 
as remedial actions that are to be taken to improve the quality of learning. Evaluation has 
two components: 1 ) Scholastic Evaluation and 11 ) Co-scholastic Evaluation 

Due to vanety of reasons such as convenience, availability of the expertise and 
easiness to administer, scholastic evaluation has been paid much attention while 
achievement at co-scholastic areas has been widely neglected This has led to lopsided 
developments Therefore, it has been lately emphasized that co-scholastic evaluation be 
also given proper importance that is due to it Due to lack of availability of expertise in 
evaluation, the states of Rajasthan, Himachal Pradesh, Jammu and Kashmir and Union 
Territory of Chandigarh suggested that a programme for Key Resource Persons be 
organized, dealing with Continuous and Comprehensive Evaluation (CCE) After 
completing the necessary formalities such a programme was organized at Regional 
Institute of Education, Ajmer with Dr MM. Pandey as its coordinator In this 
programme the area that have been mentioned above were dealt with thoroughly. For the 
sake of completeness and better understanding some other areas such as grading, forms of 
questions, maintenance of students profile and classification of instructional objectives 
were also undertaken. It is hoped that this programme, the report of which is being 
presented here, would help the Key Resource Persons not only to understand these 
concepts but also to apply them in the field for better organization of any educational 
activity 


Dated: 22.3.2004 


(A.B.SAXENA) 




ABOUT THE PACKAGE 


The reforms in Evaluation are effected to improve the teaching learning system 
and strategy to achieve the instructional objectives The agencies responsible for 
qualitative improvement of school education have always worked for the better 
evaluation The teachers and teacher educators are expected to work continuously for 
implementing the various strategies evolved for the evaluation of the performances of 
the children 

Instructional material m the form of modules is required for proper training and 
understanding the concepts, different, types, functions and principles of evaluation The 
present self explanatory modules on scholastic and co-scholastic dimensions of 
evaluation is a step to provide the material in the hands of Key Resource Persons and 
the teachers Efforts have been made to discuss all aspects of scholastic and co¬ 
scholastic educational objectives, - traits, attributes, qualities, attitude, interest, physical 
etc - through these modules Examination, measurement, assessment paves the way for 
evaluation through the results obtained The emphasis from marks in Continuous 
Compehensive Evaluation to grading has opened a new vista for the parents and 
children. Teachers are expected to shift the emphasis to this field of importance 

Dr MLMPandey, Programme coordinator has developed these modules with full 
vigour and conviction. I appreciate his sincereity and commitment to develop altogether 
18 such modules thematic (eleven) and practical (seven)- m form of‘Training package’ 
to be used by the KRPs m CCE during training period (18-23 Oct.,2003) I hope 
teachers educators will find these useful while asked to organise such training 
programme m their states Suggestions for the improvement of the package - modules 
material are welcome from the conscious teachers and users 


Dated 22 nd March, 2004 


KM. Gupta 

Head of Education Department 
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BACKGROUND 

“Evaluation” is a systematic process of knowing the amount of real learning outcomes 
to which students, teachers and the guardian are concerned equally Teachers and the 
students meet in the class to achieve the predetermined instructional objectives 
However, the evaluation has remained mainly one or two time affairs in a year and that 
to assess the scholastic achievement of the learners only No follow up action is 
initiated to improve the performances of below and average students In fact, evaluation 
needs to be a continuous process to ensure effectiveness in the teaching-learning 
strategies and eliminate the irritants 

Objective based teaching has aroused the hope in the teachers, students, educationists, 
planners and the guardians that it would see the dawn of the better educational future 
prospect, if the scheme is monitored and evaluated continuously and comprehensively. 
The evaluation procedure should not confine to cognitive aspect of assessment only but 
to take a comprehensive view of assessing the development and impact of affective and 
psychomotor objectives too. This is appreciated at the moment that the states have 
considered continuous and comprehensive evaluation as a tool to assess the 
achievement of their students to ensure for the instant growth related to curricular, co- 
curricular and physical excellence. 

To implement the scheme in the schools and popularize it among the teachers and the 
students, the states of Rajasthan, Himachal Pradesh, Jammu & Kashmir and Chandigarh 
desired in their respective SSC meetings, conducted by the REE Ajmer, to train up the 
Key Resource Persons in Continuous Comprehensive Evaluation These experts will 
train up the other elementary school teachers (class-VI - VIII) of the states. The P AC of 
the NCERT thus approved the proposal for the financial year 2003-2004. The Institute 
assigned the onerous task to me to design the scheme and develop the training package 
with required number of modules to be transacted and discussed as a coordinator The 
Programme for training the KRPs deputed by the respective State Govts- 10 from each - 
at REE Ajmer thus saw the light. 

A course - curriculum was developed by the Programme co-coordinator for six day 
training beginning from 18-23” 1 Oct. 2003. The needs and purpose of CCE, emerging 
trends and current practices in evaluation, objectives, tools and techniques, preparation 
of blue print, construction of scholastic and co-scholastic tools- schedules, records and 
how to use and maintain it; formed the vital components of the course curriculum New 
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scheme of grading in evaluation was specially taken care of including the formulation 
of the strategies for its implementation in the states. 

The time table, beginning from 9.30 A M to 5.30 P.M , was recast as per the training 
Package developed The training was virtually conducted in orientation- cum-workshop 
mode giving full opportunities to the participants’ to react and comment positively 
Their views, observations and suggestions on the ways and means of the 
implementation of the CCE scheme in their states were also recorded. In the training 
Programme 28 KRPs from all the four states (expected 40) could join and worked in 
groups on the test construction, preparing tools and techniques, schedules and necessary 
records. 

‘A Training Package’ of eleven thematic and seven co-scholastic, a total of eighteen, 
modules in self explanatory mode were written and developed by Dr M M. Pandey, the 
programme coordinator, to be used during the training schedules. The activities 
conducted during the training Programme were mainly based on the training modules 
prepared This was the test for the modules also. This is the final form of modules after 
being assiduously tried out among the participants. 

The training package consists three sections. Section- I deals with eleven thematic 
modules, section-II explains co-scholastic modules and activities to practice and 
section-III consists the appendices related to references, approach paper, brief report of 
training activities, various tools of assessment and practice, -scholastic and co¬ 
scholastic. 

Despite the best efforts made to prepare the modules to train up the KRPs working for 
class VI-VIII, it may not prove itself up to the high expectations of all concerned but 
certainly it has opened the floodgate of the skills to handle the Continuous and 
Comprehensive Evaluation schemes vis-a-vis programmes effectively. Suggestions to 
improve the modules and its attributes identified in different scholastic and co¬ 
scholastic dimensions are most welcome 

RIE, AJMER 
22 nd , March 2004 

M.M.Pandey 
( Coordinator) 
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1. Evaluation: Perspectives 

M M PANDEY 

1.1 Overview 

Since independence, evaluation has remained a great concern to the teachers, students, 
educationists and administrators It is the comments, observations, feelings and the 
suggestions of various commissions and committees of the post independent India, 
which led to the formulation of right kind of evaluation schemes Evaluation, ‘now is 
supposed to be developed as an inbuilt system of teaching learning system’ to deliver 
better learning outcomes A good evaluation scheme enhances the prospect of learning 
in particular and the total school programme in general 

1.2 Objectives: 

The objective of the modules are, to 

- Explain measurement leading to evaluation perspectives. 

- Explain its concept, meaning, types, principles, techniques and approaches 

- Explain what is a good evaluation and its importance in school programme. 

1.3 Concept 

Two words are commonly and frequently used these days in the field of education. These 
are ‘measurement’ and ‘evaluation’. Both are not synonyms but surely supplementary to 
each other in function and application. Measurement takes place first where evaluation 
comes later. It is a continuous process. Even it is explained as an end product of what 
measurement initiates or provides the required feedback. 

British mathematician and physicist lord Kelvin quipped his friends, ‘what you can 
measure what are speaking about and express it in numbers you know something about it’. 
This is the nature of human psychology-behaviour, experiences- to understand the 
achievement in terms of quantity and number. Thus, anything ‘that exists all exists in some 
quantity, any thing that exists in quantity is capable of being measured’ (Thom dike). 
Growth and development are the natural process that can be measured in some form or 
other to know its rate and process 

Encyclopedia of Educational Research , therefore rightly states, ‘measurement means to 
observe or determine the magnitude of variations in individual’s actions which are 
prompted by different local situations and conditions- variables.’ It is also a process of 
assigning symbols to dimensions of a phenomena as precisely as possible ’ Educational 
programmes and activities and its outcomes or end products are measured with numerical 
symbols. The data so collected are measured meaningfully, analysed and interpreted. The 
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analysis and interpretation lead to reach value judgment The process develops the concept 
of evaluation 

However, measurement and evaluation should not be equated and understood as the 
synonyms to each other Infact, measurement ends at a particular stage by using a specific 
scale after measuring the performance of the students in school subjects It is used for the 
assessing the achievement of the students in content area on 0-100 point scale On the 
basis of scaling or estimation of achievement in form of numerical symbol, those who 
secure more or less than 33 percent, are declared to have passed or failed respectively 
Thus its function restricts it to give the numerical measures only The measure needs 
judgement The action initiates the hidden concept of evaluation It means measurement 
provides quantitative description of student’s single performance/achievement and ends 
its tentacles but evaluation provides qualitative results by treating quantitative description 
available in scores/marks or otherwise 

It shows that measurement provides fragmented results where as evaluation pass on the 
judgment on the numerical scales It keeps all dimensions into account while passing on 
the value judgments to the outcomes of measurement Grounland (1981) rightly 
established the relationship between the measurement and evaluation as. 


Measurement-Quantitative description 

Evaluation-Quantitative description (measurement) 


-Qualitative description (non- measurement) 

-Value judgment 

Evaluation goes beyond the simple or definite measures 

1.4 Definition: Meaning 

Evaluation is defined as ‘a process assigning the symbols to phenomenon in order to 
characterize the worth or value of a phenomenon usually with reference to some social, 
cultural and scientific standard’ It is understood /treated as a subjective judgment or 
appraisal or assessment. 

Taiwo, (1995) feels the term, 'evaluation involves both quantitative description of 
events, behaviour, things, parameters or variables as well as value judgment of things or 
events being described’. However, the definition may not be explicit The more vivid 
explanation can be noted as. ‘evaluation is a systematic process of determining the 
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extent to which objectives are achieved by pupils’ (R G Tyler 1950) C E Beeby (1977) 
described evaluation as ‘the systematic collection and interpretation of evidence, 
learning as part of the process to a judgment of value with a view to action’ 

As the ‘evaluation is a systematic process thus, casual and uncontrolled observations 
should be avoided and the instructional objectives be identified earlier’, otherwise it 
becomes difficult to judge the nature and magnitude of learning Evaluation is 
explained as a process of assessing the effectiveness of the learning experiences, which 
are virtually the outcomes of the instructional objectives practiced 
1.5 Nature 

Evaluation is goal oriented Measurement helps in deciding the learning goals after 
assessing the specific trait/aspect of learning /behaviour Learning behaviour and 
objectives are, of course, psychological- intellectual- cognitive Thus, psychological 
tools- test- question usefulness can be seen in collection of desired evidences and data 
on learning outcomes. Measuring tools and instruments such as, rating, attitude scales, 
records, profiles etc. all provide evidences whenever they are used by the evaluator for 
value judgment 

Teachers and management organize teaching learning activities in schools to ensure 
behavioral changes and modifications in the expected dimensions-cognitive, affective 
and psychomotor as per the standard set by them. 

Even then, they have to decide the instructional objectives in the desired direction to be 
achieved Evaluation being a process has two aspects of passing value judgment on the 
progress of the students in the subjects concerned ;(a) setting the objective first for 
evaluative experiences and (b) fixing some measurement (tool) for the purpose. ‘An 
evaluation of the experience then involves a carefully considered judgment as to the 
adequacy or effectiveness of the experience as measured in the light of objectives set 
for it’. 

Experience creates evidences to be collected on the performance of the learners by using 
questions or test used for gathering and analyzing the scores collected from answer scripts. 
Four important evaluation components like; ‘information gathering, interpretation of 
information, judgment forming and decision making’ constitute the total school 
programmes leading to the outcomes and prediction. Evidences on social and personal 
qualities on the performances in the co-curricular areas like; drawing, dance, drama, music, 
literary pursuits etc can be gathered through observation, conducting interviews and using 
written and verbal tests 
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Information gathering leads to analyze and interpret the evidences for forming judgment 
regarding learning and achievement Analysis takes place with reference to the previous 
performance as to what extent improvement has one made, in a peer group what rank one 
has got in accordance to the standard or criteria set by the teacher or the conductor of 
evaluation The analysis reveals the progress or retardation in achievement to provide 
remediation and feedback Evaluation helps in decision-making, class promotion, rank, 
division and to inform the parents or guardians with their wards achievement 
1.6 Need 

Examination, assessment, test and items are generally used as a process or tool to know, 
estimate the teaching learning outcomes. Examination is also a process for collecting and 
compiling the evidences on student’s achievement in the classes It is conducted at a certain 
gap of time being quarterly, half-yearly and annually. For examination, questions or a 
number of tests are to be constructed. Scoring key is prepared to mark/score the answer 
scripts for awarding grades/certificates/degrees to the learners on the basis of their 
achievement 

‘Test is a tool consisting of a number of questions’ to estimate the learning experiences in 
the field of cognitive, affective and psychomotor.. Its construction is based on pre¬ 
determined instructional objective set. Assessment is also a procedure for estimation of the 
student’s status of learning quantitatively and qualitatively. 

The terms, evaluation and assessment, sometimes are used synonymously, but it should not 
be It has literal differences. However, one may explain both as either the means or process 
of each other for making the evaluation perfect. For an instance ‘in British literature 
assessment is occasionally used synonym to American evaluation’ (Navol995) 
Evaluations though have wider ramification to multi dimensional human functioning, but in 
teaching learning process it is definite role to play since the children join the school. It 
helps in modification of not only the learning behaviour but mould the mode of thinking 
also. The knowledge, understanding and the capacity of application increases on the basis 
of the instructional objective translated into learning outcomes The achievement of 
learning objective is a continuous process to be estimated. It can be seen in the inputs- 
teaching-learning materials, labour of teachers-students, time taken and the teaching aids 
used Continuous supervision and monitoring of the process -function of evaluation ~ 
improves the retention of the learners Evaluation is thus, one of the vertices of the two 
instructional objectives, teaching learning process and the inputs. In the end one can 
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conclude that the evaluation is integrated value and thus needed to the developed as an 
inbuilt system for better prospect. The evaluation serves the following needs and purposes 
/. 6.1 To Identify The Learning Needs 

Evaluation makes education more purposive and useful On the basis of individual 
performance, it determines the need to supply feedback to rectify the shortcomings 
pertaining to the language, mathematics, retention, presentation of the contents, 
explanation, elucidation, using choice and willingness Through evaluation the teacher can 
identify the area of learning and teaching , 

1.6.2 To Provide Better Guidance and Counseling 

The student’s maturity level varies from primary to upper primary and secondary stage 
intermittently But at the middle stage, the learners seem unable to apply the choice or 
option of doing by using their capacity on their own for maximum gains. They feel shaky to 
decide as how to react, adjust and fulfill the aspiration of the family and the society. What 
study will lead them to future prosperous life, how to get rid of from the disappointment 
and dejection and for what and to whom feel responsible, all these burning question need 
proper guidance and counseling to be solved by the learners. It is not only the classroom 
teacher but also other well wishers can provide proper guidance and can counsel on the 
basis of their classroom performances The role and activity performed depend on the 
matured guidance, which do not allow them to go astray. Evaluation is goal oriented 

1.6.3 To Appraise The Total School Programme 

The total school Programme constitutes the transaction of curricular and co-curricular 
activities for the integrated development of the pupils. Evaluation helps in comparing the 
developmental programmes undertaken by different schools/institutions. It tabs the 
weakness of the scholastic and co-scholastic school programmes for improvement and 
rectification. The continuous and thorough appraisal of school activities paves the way for 
supplying input and feedback for better output 

1.6.4 To Diagnose The Weaknesses And Strength of Learners 

Evaluation helps in identification of weaknesses/ errors/ backwardness with the learners for 
correction, rectification and improvement. At the same time, one is able to know the 
strength to consolidate it for further development Diagnosing and remediation of learning 
difficulties and deficiencies are the need of the time Now days the emphasis goes on 
diagnostic teaching and evaluation 



11 


1.6.5 To Help In Classifying The Students 

Heterogeneous group of students form the classes in the government schools with many 
tastes, interest, and socio-economic and cultural variations Even the intellectual, spiritual 
and emotional quotient differ manifolds in respect to each other, which exercises its impact 
on their achievement largely. Evaluation necessarily classify the learners into below 
average, average and above average categories for dealing with them effectively as far as 
the remediation of learning problems are concerned 

Evaluation assists in making up the losses in learning already made and determines the rate 
of learning, both scholastic and co-scholastic Evaluation of achievement and consequently 
the certification opens the gate for further corresponding placement and admission into the 
various courses the students wish and deserve for. It enhances the effectiveness of teaching 
strategy- skills. Summarization of the discussion leads to conclude that the evaluation 
carries three chief messages; determines the present status of the students, identifies the 
factors, which are responsible for and influence the growth and development and 
determines their potentialities for future accomplishment. 

1.7 Types Of Evaluation 

Four types of evaluation are as discussed. 

L7.1 Placement 

‘It means pupil’s entry behavior in a sequence of instruction’ (Pandey). Before introducing 
a set of instructions, it is imperative to know the individual pupil’s previous knowledge in 
respect to what he/ she stands for future instructions or learning. But a teacher has to 
evaluate the previous knowledge, weakness, backwardness and strength for placing or 
ensuring the pupil’s entry into another set of learning, instruction or the jobs. The process is 
termed as the placement evaluation. In fact, before recommending the pupil for higher or 
next sequenced set of learning, a background is needed to be evaluated both on scholastic 
and co-scholastic aspect of traits like; interest, motivation, attitude, aptitude and related 
hygienic and physical fitness 

Aptitude, readiness test, self-appraisal schedule, attitude scale, aptitude test, case study and 
portfolio assessment/evaluation technique can be employed for knowing its useful traits for 
educational purposes. The shortcomings should not be allowed to continue otherwise it 
would harm immensely The past experiences, which inspire for present learning, lead to 
the further placement, positions or the admission. Planned instruction brings changes in 
pupil’s behaviour in orderly manner To enable the pupil become strong, acquire adequate 
concept and essential competence placement evaluation is a must 
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1.7.2 Formative 

Formative evaluation is a continuous and inbuilt in the teaching learning process itself The 
regular assessment and monitoring provides feedback to the learners, as what he has 
achieved and the teacher, as what and how he has transacted the learning contents 
Formative evaluation removes the deficiencies found during the learning It fulfills the 
requirement of the instructional objectives to the extent these are being attained. Such 
evaluation is done by using unit informal (teacher made test) and class test and through 
assignment and other classroom activities Modern system of education emphasizes on 
formative and continuous evaluation 

1.7.3 Diagnostic 

Formative evaluation functions as a first hand correcting measure in teaching learning 
process as equal to the first medical checkup (diagnosis) leads to the first aid medical cure 
or the treatment of the ill man. Diagnosis in learning unfolds the underlying causes of the 
problems found in the languages and mathematics In the language, diagnosis helps the 
evaluator in identifying the reasons of wrong construction of the words, sentences and the 
uses of nouns, verbs, prepositions, adjectives and adverbs and opens the channels of 
appropriate corrections. In mathematics, diagnosis has high stake in analyzing the causes of 
committing errors, mistakes, computation and the uses of the wrong symbols including the 
identification of the deficiencies in doing the sums for improvement and rectification It 
helps in finding out the hard spots in teaching, learning and remediation 
Formative and diagnostic evaluation can go together to a limited extent and work as a 
supplement to each other. Martin Karts rightly observed, 'diagnosis shifts the emphasis 
from outcome, placement is concerned with the educational status of an individual. 
Diagnosis is.an effort to probe into and analyze specific deficiencies that may make low 
statuses’. In education, diagnostic evaluation determines the nature of learning difficulties 
and deficiencies 

7.7 .4 Summative 

Summative evaluation is conducted at the end of the course or terms It is a formal testing 
of the student’s achievement for grading, ranking and certifying for offering the consequent 
degrees and diplomas It does not give much scope for diagnosis and remediation unless 
fresh attempts are made to analyze the same. As it is used to judge the end learning 
outcomes of the instructional objectives set, it is not directly integrated with the regular 
instructions Achievement test, case study, uses of self-appraisal and anecdotal records can 
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be used for summative evaluation The norm referenced instrument test and rating scale 
serve the purpose of summative evaluation 
1.7.5 Formative and Summative Evaluation 

Formative evaluation is an internal and integral continuous assessment, which measure the 
regular classroom performances Cronback lauds the contribution of the formative 
evaluation as, ‘it identifies the educational courses implemented during classroom teaching 
to maintain the standard Diagnosis derives its sources from formative evaluation. 

Summative evaluation being an assessment of the total teaching learning outcomes 
provides the final picture of the progress-academic and non-academic It ranks, provides 
grade, selects and certify the achievement of the learners for further placement 
1.8 Purpose 

Evaluation is an integral part of teaching programmes Its chief purpose is to collect exact 
information about the specific instructional objective to supply required input and feedback 
Its other purposes are, 

1.8.1 To Determine Instructional Programme 

Instructional Programme involves teacher competency, methodologies used, content 
materials to be taught, based on the set purpose, objectives, resources, and facilities and 
students readiness to study. Proper and systematic coordination of the resources available 
leads to the success. Continuous evaluation helps in screening and deciding the 
applicability of all activities related to the teaching Programme for giving required input. It 
requires, however, a variety of techniques and measures to be used 

1.8.2 To Judge Veracity of Curriculum and Method of Teaching 

Curriculum constructed many times, does not suit to the need of the learners and fulfill their 
expectations. Evaluation helps in judging its usefulness and veracity The curriculum 
transaction in appropriate manner or method is another concern to the teacher and the 
learners as well It is a question of communication of the content matters to the learner’s 
understanding upto their satisfaction with the outcomes of the examinations held The 
development and transaction both can be ensured by useful evaluation 

1.8.3 To Help in Selecting, Clarifying and Appraising the Objectives 

Selection of teaching learning objectives of a subject-content is the first course of action a 
teacher takes up and decides first clearly as how to impart Appraisal of classroom 
objectives comes afterwards for setting the tone, techniques and strategies for facilitating 
learning to the learners When the classroom activities are over the teacher appraises his 
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activities either by formally involving the students or informally him, as to how far set 
objectives were achieved Evaluation helps both teachers and learners at a time 

1.9 Functions 
Evaluations are to 

> Motivate and inspire the teachers and the learners towards their immediate goals 

> Help in conducting researches like, action researches, case study, using anecdotal 
records for individual student related to the scholastic and co-scholastic aspects of 
school programmes 

> Assist in improving the management, planning and effectiveness 

> Diagnose the weaknesses and causes to eradicate 

> Help in ensuring co-operation and competency development by adopting various 
mode and strategies 

> Pave the way to continue with the process to cleanse the doubts, suspicions and 
bottlenecks hindering the perfect learning and achievement 

> Help to determine the rate of learning and prepares for admission to various courses 
enabling the learners to get scholarships, jobs of different kinds and levels 

1.10 Principles i 

The foremost intrinsic idea about evaluation is not that it is a. process only to involve 
various tools and techniques used but a process to estimate the extent to which the 
instructional objectives are achieved. What is to be evaluated; what is to be measured and 
what should be the guiding principles of evaluation are the basic questions stirring the mind 
of an evaluator. He has to answer these questions first before proceeding to take up the 
exercises. Three chief functions ‘to determine the present status, identify the factors which 
are responsible for, and influence his growth and development and to determine his 
potentialities for future accomplishment;’ lay the foundation of evaluation principles 
Without principles evaluation leads nowhere. The following principles-steps- rules-may 
direct the process of evaluation 
1.10.1 To Determine and Identification of Areas 

‘What is to be evaluated’ is the core of the evaluation. As every one is concerned to know 
the academic growth of the individual as well as the whole peer group, therefore, it is 
necessary to identify and determine the instructional areas to be measured Fixing the areas 
like, intelligence, aptitude or contents require suitable tools and techniques of evaluation 
Weight age to the selected areas -contents and objectives need authentic techniques of 
evaluation. 
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/. 10.2 Selection of Techniques 

Selection of evaluation technique is the second requirement One tool and technique cannot 
be useful to other area/aspects as each one is earmarked for specific purpose and thus has 
limitations The evaluator has to keep track with ‘how accurately the techniques measures, 
objectivity of the results gairied and to what convenient extent they can be used One 
technique may be appropriate for assessing one stanza but for many paragraphs it may not 
be In first case oral test can be applied where as the second case requires the application of 
written test. 

1.10.3 Continuous 

The long gap of evaluation approach hardly yields dividends in these days when the 
distraction factors in the learners weigh against their interest Unstable minds fail to grasp 
and thus do not maintain continuity, regularity in study. Retention of learning is the major 
problem with the learners. Understanding and skills are hardly used by the learners in want 
of proper direction of the guide. One time load of examinations in various subject 
disappoint the students and thus, their overall performance is badly affected. This is due to 
forgetfulness in the students and memorizing at once for three-hour examinations 
Therefore modem system of education emphasizes on maintaining continuity in the 
evaluation .It would help in weeding out the week links a learner has developed. The taught 
topics should be examined within a weak and the same topic need not be again evaluated. 
The achievement score should be added to their final results 

1.10.4 Comprehensive: Application of Variety of Evaluation Techniques 
Evaluation need to comprehensive. Various evaluation techniques are employed for 
assessing many related aspect of instructional objectives or in the content areas. ‘An 
objective test of factual knowledge gives us an evidence of the achievement of the students 
But it never tells us as how a student is understating the subject and the degree to which he 
is increasing his thinking skills’. ‘The assessment fails in providing the information as how 
far the learner has been successful to bring required changes and determine as how far they 
are successful. This much of information can only be obtained by using essay type tests, 
self report techniques and many observation schedules’. For comprehensive evaluation of a 
student one may use the tools like observation, interview schedule, checklist, and 
questionnaire rating scales, attitude scales and other useful tools and techniques at a time. 

1.10.5 Use of Accurate Technique 

An evaluator should know the limitation and strength of a tool and technique supposed to 
be used. Even, developed and standardized and culture fair test fail to do justice with its 
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mission in a particular situation or an area These are also not free from errors The major 
errors are known as sampling errors and the errors occurring during using of the tools (on 
objective evaluation chance factor refusing usually influence the learners achievement) 
Evaluation measures provide approximate results despite the precautions taken Only 
skillful construction of the techniques can minimize their limitations/weaknesses It is also 
required that the abilities tested should have corresponding measures/tools to be used The 
process leads to frame the balanced question paper by following a foolproof procedure of 
test construction i e ‘Blue Print - ' 
l 10.6 Clientele Group 

The evaluator should know the students level of maturity The prior knowledge of their 
level of content understanding and learning behaviour helps the evaluator in formulating 
the strategies supposed to be applied on the clientele group of students It is necessary to 
know their nature and activities for having a check and balance for using the corresponding 
tools and techniques. 

1.10.7 Evaluation is a means not an end 

Teaching learning is a continuous process and so should be the evaluation. The teachers 
and the learners both meet in the classes for a purpose That may be the learning stage, 
maturity level and the stage of finality or successful completion of the course contents for 
certification Again the evaluation process begins for the new entrants Thus it is used for 
taking decisions regarding further teaching, adoption and development of new materials, 
procedures, and techniques even for organizing remedial teaching. Certainly, evaluation 
can be a means leading to end product not an end in itself 
1.11 Techniques: Approaches 

Examination, as it is known, is the most common technique or an approach, is being used 
so far to appraise the achievement and the progress of the students at different levels, 
purpose "and time The results are used for certification, making pass or fail, class 
promotion and enabling the students to exercise their option for future courses It is of two 
types, 

LI 1.1 Oral 

It is not less acceptable to the evaluators The technique is used mostly in form of interview 
where the board members ask impromptu or on the spot made questions, covering a wide 
range of individual knowledge, understanding, personality traits, social awareness and 
national issues from the concerned candidates. All members evaluate the performance from 
various dimensions They mark the evaluating scores separately to take the average to 
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decide the merit list of the successful candidates An evaluator, in limited time, may also 
evaluate the learners for future accomplishment By the act, he may know the interest, 
liking, aptitude, feeling, motivation and reaction, which are molded and created by learning 
experiences But it has disadvantages too Utterances may not be authentic. The questions 
asked may also be not be able to reveal the truth desired before the evaluator or the board 
members. However, the viva-voice, personality test, self-appraisal record and portfolio file 
have come as a handy support to the kind of the approaches/ techniques discussed and 
required these days. 

1.11.2 Written 

Written examination, better known as 4 paper and pencil test,’ is used since time 
immemorial. It is conducted on large scale these days as it caters to evaluation needs of 
millions of the students at a time Though it is more subjective in outcomes but provide 
much opportunity to the learners to express their knowledge, learning behaviors, 
understanding and mode of application in lucid language. The results calculated on the 
basis of the answer sheets are analysed, certificated with ranks, position or division. 

Written examinations are economic It saves time, money and resources. A set of questions 
or a test can be administered over millions of the students at a time giving much scope to 
their preparation. However, subjectivity in the answers cannot be ruled out. If the answer 
scripts are diagnosed and rechecked, the mistakes/ errors can be eradicated. Achievement 
and aptitude type test can be used with their different forms on large number of students in 
one time. 

1.11.3 Observation 

It is another approach/ technique to measure/ evaluate the individual behaviour or auto¬ 
action and activity or specific trait The behaviour, in relation to the teacher, fellow- 
friends, playground, classroom etc. of the individual student, if evaluated rightly, it may, 
certainly, enable the teacher to offer improvement and remediation. Observation schedule 
like; anecdotal records, self- appraisal Performa can be used to know and analyze the 
behaviour traits for modification. Some times it becomes a long drawn process and thus 
fails in its mission. Unreliability cannot be ruled out. 

1.11.4 Checking and Rating 

It is equally true that due to the complexity of human traits and behaviour it becomes 
difficult to evaluate separately. It is also known to the teachers and the students that the 
individual student’s problems, interest, motivation varies enormously due to individual 
differences and outlook. It is thus, highly desired to check and rate the problems and 
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magnitude to reduce to the minimum If evaluation is done by using checklist, rating scale 
and the similar tools, many loopholes can be tabbed to cure immediately 

1.12 Characteristics of a Good Evaluation 

The thorough discussion on the many aspects of evaluation culminates into the screening of 
the characteristics of a good evaluation/ Programme The characteristics of evaluation can 
be derived, if it is. 

/. 12.1 Objective Based 

The objective of evaluation is to measure the learning outcomes set for a time period The 
intended real learning outcomes of expected behavioral objectives (instructional) are 
purposed to be measured and be evaluated for the both teacher and students to decide 
further course of teaching learning procedures Thus evaluation should be based on 
instructional objectives 

1.12.2 Continuous Process 

Growth and development is a continuous process It is pertinent, therefore, to keep a watch 
on the gradual changes occurring in learning behaviour from time to time. Continuous 
evaluation should be introduced to collect the evidences on student’s growth and 
development for appraisal and decision Continuous evaluation will help in diagnosing the 
student’s learning difficulties and deficiencies to create opportunities for organizing 
remedial teaching/instruction. Formative evaluation maintains continuity by using unit test, 
teacher made test-verbal and non-verbal 

1.12.3 Comprehensive Scheme 

During school period the individual student grows intellectually, emotionally and 
physically Such growth and development take place due to the transaction of instructional 
objectives set. Though the intellectual and emotional traits are inborn and thus have to 
develop in its natural way. Physical growth is also supposed to take place in its natural way 
The instructional objectives are set in the school programmes to formalize and ensure their 
simultaneous or comprehensive growth So, all these aspects should be evaluated by 
employing the suitable techniques and tools so as the result should come integrated to be 

used as a future indicator Comprehensive evaluation should provide comprehensive 
outcomes. 

1.12.4 Integrated: Cooperative 

The deliberation shows that evaluation is a part and parcel of instmctional process It 
should be an end but is again expected to work out intermittently as an inbuilt component 
of the process. Teaching-evaluation-re-teaching and re-evaluation’ makes the process 
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strong and integrated to avoid pilferages There is no doubt, instruction and evaluation are 
expected to go in hand and glove 

Teacher, students and the evaluator are supposed to be involved in the evaluation activities 
Evidences on the students are collected, if they are not cooperating, ultimately the\ would 
be the looser The behavioral nature and the changes towards the attitude, relationship, like 
and dislikes are to be appraised for modification Therefore, the cooperation of the students 
is solicited and ensured 

In the end we can say that evaluation should be dynamic Dynamism signifies the changes 
in the level of instructional objectives The latest techniques and useful tools should be used 
for all practical purposes including that of classroom achievement It is the evaluation 
results that lead to the judgment making process where prophecy is made in some way or 
other regarding the student’s future The regular evaluation helps in plugging the faults for 
intervention 

1.13 Evaluation In School Programme 

School programmes are planned for expected and purposeful outcomes Any looseness and 
mistakes will affect the results Classroom teaching needs judgment Students are to get 
class promotion with rank on the basis of their performances. Achievement is the indicator 
of the student’s performances or learning experiences. 

A teacher, executor of school programmes, seeks information about the student’s capacity 
and wisdom from various sources to assign corresponding duties After collection of 
requisite information and evidences the decisions are taken about the programmes and the 
students On the basis of the success of the school programmes and the contributory role 
played by the students, prophecy, re-planning and supply of the required inputs are offered 
Careful collected evaluation data helps the teacher appraise it for better judgment 
Classroom activities are organized with classified objectives to achieve so its evaluation 
influence the total school programmes immensely Evaluation requires being an inbuilt 
system for the total school schemes as it helps the teacher, headmasters and all concerned in 
r Planning, replanting, revising the educational goals and instructional objectives in 
the light of the progress made after a proper scrutiny and the removal of the weak 
l inks of the curricular and co-curricular programmes 
r Analyzing and revising the pupils goals, their capacities, knowledge, past 
experience, interests and needs to supply desired inputs 
r Suggesting the improvement in the curriculum, contents and textbooks by analyzing 
the data in its utility and suitability to the needs of the learners 



Rectifying the teaching of methods, techniques, procedures and gives impetus to 
learning by using charts, models and relevant instructional materials 
r Creating proper and congenial atmosphere for classroom teaching to ensure 
participation of the learners in the total school Programme what may ever be 
jr Fostering scientific approach, thinking and reasoning to constitute wisdom in the 
learners towards having positive attitude for life and the fellow friends 
r- Inspiring the students to acquire the skills, knowledge about the world of work, 
motivation, interest in study and community service and zeal to compete in the life’s 
race of the emerging society 

r- Supervising the school Programme for making it more worthy and useful 

1.14 Conclusion 

Evaluation, thus should get an integrated role to make the total school programmes 
formulated goal and mission oriented. The need and purpose change which encourage the 
modification of the curriculum to bring it more nearer to the life needs and goals 
Evaluation is required to be value oriented so that the system can get face lifted However 
the evaluation has a defined role. Stretching too much will not serve any purpose. 
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2. Current Practices in Evaluation 

2.1 Overview M.M.PANDEY 

‘Education can and must bring about fine synthesis between the change oriented 
technologies and the country’s continuity of cultural tradition’ (NPE, 1986) 
Simultaneously, the curricula and the process of education were enriched with the inputs of 
socio-economic, cultural, and political mileage The contents of school subjects were 
revised, updated and modified seeing the need of twenty first century to enable the students 
acquire the life skills as how to apply for maximum gains The life skills help the learners 
to fight with the onslaughts of life’s odds. 

The new thrust in elementary education has been given on its three aspects; ‘(i) universal 
access and enrolment, (ii) universal retention of the children upto 14 years of age; and (iii) 
a substantial improvement in the quality of education to enable all children to achieve 
essential level of learning’ (NPE, 1986). Providing essential level of learning is a great 
challenge to the teachers and the management. The children complete the upper primary 
(VI-VIII) courses without acquiring the desired competency in the subjects taught The 
numbers of failure/ unsuccessful learners are swelling and creating unnecessary tension and 
anxieties in the guardians and the teachers. The situations have been aggravated which need 
immediate attention. 

2.2 Objectives 

The study of the module will serve the following objective/ purpose such as to, 

- Explain the real issues and concerns of evaluation 

- Discuss various techniques and tools of assessment, which are generally in practise 
these days 

- Identify the effectiveness of the instructional programme and its impact, scope by 
using effective mode of evaluation 

2.3 Real Issues 

The real issues and reasons are multi-lateral and multi-dimensional for the students who do 
not achieve/attain the instructional goals set. The shift in teaching learning process is not 
the instant development of deficiencies but these are the culmination of the piling and 
accumulated defaults from the beginning classes At each stage the bottlenecks were 
doubled without check The chief causes of bad learning and low attainment during these 
courses may be cited as, less empowered elementary schools, lack of readiness in the 
students to teach, teachers to teach and the outdated mode of teaching Retention of the 
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contents taught is a great problem to the students as it is imparted continuously without 
assessing their retention rate and the capacity of learning 

Understanding is a complex learning human behaviour/ experiences at elementary level 
The under teen children are fickle minded and less concentrated during the period the 
teacher is transacting the business In first go, hardly 20-25% students understand It may 
increase a little bit more, if he revises and repeats the lesson Translation/ application of 
learning experiences into action or reality is not an easy task The children, more than 60° o, 
fail to do so Even many among them are not mentally prepared to play the role of avid 
learner 

2.4 Examination: Assessment 

Since long, we are using examination as a tool to measure and evaluate the man’s progress, 
growth'and development formally or informally It is conducted to assess the classroom 
performances or even the outcomes attained through performing the activities outside the 
school premises. Educational examinations may be defined as, ‘the assessment of a 
person’s performance or achievement confronted with a series of question, problems or task 
in order to ascertain the amount of the knowledge that he has acquired and the extent to 
which he is able to utilize it or the quality or effectiveness of skills he has developed.’ 

The rate of scholastic achievement based on the performance in part or at a time assessed 
either to be satisfied with or to put required input But the change in attitude towards the 
present system of examination is discernible. The educationists, teachers, planners, 
guardians and even the students feel to find out another ways and means of assessment of 
students performances being as a less burdensome New concepts are being propped up to 
practise to reduce the examination phobia, which sometimes affect adversely, before and 
aftermath, when the results are declared They are psychologically and mentally harassed 
In many cases unexpected results prove fatal to the students who decide otherwise. 

2.5 Historical Perspectives * 

History narrates; since the dawn of the concept grown, the strong desire to assess about 
one’s knowledge and capacity and about the environment surrounding. This helped him to 
establish as what he is today. The desire to know more and more engaged him in 
innovations and explorations The appraisal of the outcomes, power, efforts and 
regeneration made him adventurous The continuous search and research and estimation 
gave him adequate courage, knowledge, techniques and skills he required 

Formal examination was first introduced in the second century B.C. in China for selecting 
the service men The recruits were required to pass in written examination of language. 
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literature and history They were to show their proficiency in writing poetry, music and 
archery The practice was repeated after each mine years to assess their competency for 
either to retain them in the same post or for the promotion. Even the prime minister was 
supposed to prove his competency to hold the post through written examinations 
The students of medieval European universities were to be examined in the end of the 
course through discussion method. They were to put their point of views on theology 
logically before the teachers and the fellow-friends. This was the way achievement was 
assessed An examiner sitting on a three legged stool or ‘tripos’ was conducting the 
procedure Till late, the examinations for honors degree in the Cambridge University were 
referred to as ‘tripos’. In some of the Scandinavian universities the candidates for higher 
degrees were asked to discuss the contents of dissertation or researches in the public before 
the examiners. Some practices are prevalent in most of the universities in Indian and 
abroad. 

The Jesuits, in the sixteenth century, introduced written examination in their institutes. The 
examinations were conducted annually to promote the students to the next class on the basis 
of the assessment of performances. Prizes were offered and awarded to the meritorious 
students. However, the Jesuit examinations were criticized due to its emphasis on rote 
memorization. In India and abroad assessment system was devised as per the need of time 
In 19 century, formal written examination became a regular feature in the schools and the 
colleges. Examinations were held for selecting, admission, promotion, certification 
employment and organizing a variety of schemes and activities. It is not easy to trace the 
history of examination exclusively which has grown with the man’s culture and 
civilization. It uses and practices have culminated into the product of man as what he is 
today 

Today, examinations, assessment, evaluation etc. have become a part and parcel of teaching 
and learning process and the means of judging the rate of progress, growth and 
achievement. It dominates and controls the behaviour, thinking, attitude, aptitude of the 
students, teachers and the guardians. Its importance has increased many folds when the 
education is treated as a ‘Progeny’ of classroom activities. Psychological traits, 
characteristics and features have been classified. In this light, examination is to help to its 
proper assessment. 

2.6 Public Examination: India 

Oral and written examinations remained a yardstick for the Indian development as a nation 
socially, academically and spiritually based on its sound philosophy. Mask, temples. 
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churches, ashrams were the places of imparting education on the life skills and needed arms 
and equipments of earning and protection Open examinations/ competitions were 
organized by the teachers to assess the power, capability, and benefices of their students 
whether they were of any worth for the purpose the events occurred The results were 
decided and declared by the organizers/teachers 

The Universities and the Boards after 1857 introduced formal public examinations, after the 
receipt of the Wood’s Dispatch (1854) At The initial stage, the universities were 
conducting the examinations of entrance students to judge their proficiencies in different 
subjects area for class promotion and issuing certificates. According to the Concise Oxford 
Dictionary matriculation means, ‘admission to the privileges of the Universities’ The 
Universities conducted matriculation examinations till the secondary education was 
separated from university control on recommendation of Calcutta University Commission 
(1917) Despite the contribution and catering to the needs of a large number of the clientele 
group of students, it cannot escape from the criticism for its limitations. 

2.7 Limitations: Disadvantages 

Examinations were introduced initially to serve specific purpose as an effective tool to 
measure ability, capacity, proficiency in speech and narration. It was also to find out the 
weak point to remedy. But seeing the economic and time constraints, the examination- 
questions- construction got suspicious shape. It could not measure what was purported to 
measure. The question framed seemed carrying double meaning, not pin-pointed, 
subjective, non-productive, time consuming and confusing the examinees. Scoring is 
unbelievable and unreliable. 

With prevalent examination system, Radha Krishnan Commission (1948-49) was to 
disagree with this remark, ‘we are convinced that if we are to suggest any single reform in 
university education it would be that of examinations.’ Secondary Education Commission 
(1952-53) observed it as, ‘the dead weight of examination has tended to curb the teacher’s 
initiatives, to stereotype type of curriculum, to promote mechanical and lifeless methods of 
teaching, to discourage all spirit of examination and to place the stress on wrong of 
unimportant things in education’. Thus reform created a place for it. Education commission 
(1964-66) rightly remarked, “the outstanding feature of the new reform movement is the 
emphasis laid on the modem concept of evaluation which has found increasing acceptance 
in educational circles in recent years”. Since then many techniques, procedures and 
practices are used in the examinations and evaluation with specific purpose in mind. 
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2.8 Examination: At Crossroad 

The post-independent India has tried to bring qualitative improvement in the system of 
examination and evaluation It has put a lot of efforts and mind to settle the doubts rose 
against the repercussion and adverse impact of present examination on the health\ 
intellectual, emotional and integrated growth and development of the child Its 
commissions and committees, with the changing educational policy, all the time, ha\e 
suggested allowing examination reform to make its results and prophecy more reliable and 
valid 

The present day evaluation system has created atmosphere of disbelief, uncertainty and 
disappointment The schools have obligation to ensure essential learning and the growth of 
the students. They devote time in attending the classes on a regular basis. The government 
schools are hardly equipped with the facilities, materials, resources, qualified and motivated 
teachers and the sensible management It directly affects the desired prospect The children 
readiness to learn get nosedive when the reality comes to the fore They feel as burdensome 
to read, write and use the lesson learnt 

Maximum 25-30% students learn the lesson and roughly 10% retain the learning that seeks 
admission to the secondary classes. The results of these students, who are promoted under 
no detention policy and allowed to appear in the first public examination at entrance level, 
are eye opener to all concerned, that the results are all most 33-50%, Their difficulty level 
of understanding and the vagueness in the question/valuation is also responsible for bad 
learning/results Hardly seems the proper relation between teaching- learning-retention- 
measurement and evaluation. No synchronies are available in instructional objectives and 
evaluation techniques 

Students, teachers and the guardians are fearful about the results of examination conducted, 
because it links to future prospect. Loopholes are rarely tabbed, errors are often corrected, 
and difficulties are seldom remedied and deficiencies are less removed leaving the 
examinees unsuccessful in their mission The examining bodies-boards and universities- are 
heavily loaded with the programmes of the conduct of the examinations The efficient 
conduct of examinations and the declaration of result son time are the rare events these 
days The fingers are raised against the efficiency of these bodies 

Framing straight questions/items with a purpose and the techniques used are mostly faulty 
and many times cumbersome It is not that the concerned people are indifferent and are less 
concerned but actually they are the victims to the prevailing system and rules In the recent 
past many innovative practices have been initiated and introduced right from elementary to 
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the secondary and university level Some are at initial stage, some are under 
implementation stage and many are in the pipeline 

2.9 Practices: Procedures 

Practices and procedures in evaluation involve different type of evaluation schemes The 
concept changes time and again as the needs and specifications of the instructional 
objectives The importance has increased many folds after the arrival and acceptance of the 
Bloom’s Taxonomy’ (1958) related to the educational objectives or dimensions- 
cognitive, affective and psychomotor The specification of learning behaviors by the 
NCERT have inspired the evaluators and the planners to adjust with the pace of time, pupils 
as well as with the expectations of the parents The following practices/ procedures of 
evaluation have been advocated for implementation, a few are already in vogue, 

2 9 1 Formative 

The children at elementary stage are creative, enthusiastic, bubbling with courage and 
conviction, so teaching learning programmes/activities should be goal but quality oriented. 
As the children are naive and clean slate of mind, useful facilitation of quality life skills, 
contents pertaining to language, mathematics, science, social science, occupational skills* 
and the skills of production should not only be imparted but practiced also. The children of 
elementary stage are unstable, unsure and are extra speaking. They need right habit, 
thinking, emotion, and truth, sense of responsibility to be inculcated and developed. The 
practice of “unit test’, and ‘home test’ should be made a regular feature of teaching 
learning procedures Checking the individual problems and solving with kind words pay 
positive 

2.9.2 Continuous and Comprehensive 

The continuous and comprehensive evaluation now is a regular activity at elementary stage 
(class-vi-viii). Most of the state governments have agreed and introduced it The scheme is 
fully in action in the institutions like central schools, Jawahar Navodaya Vidyalayas and the 
CBSE affiliated public schools Inspired by its usefulness many state governments have 
agreed on principle to implement the scheme atleast in their elementary schools. A good 
number of schools are implementing the CCE scheme, , of course the in fractures and the 
motivations are lacking 

Now emphasis is given on teaching the curricular-textbook- lessons developed and written 
by the respective subject teachers and the experts. Health, hygiene and physical, work, 
moral, and spiritual education are given through interactive or face-to-face mode to create 
direct learning impact The teachers are observing and supervising the children daily in the 
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morning assemblies whether they have come in proper manner, cut their nails and sported 
in clean dresses. If not, pass on instruction to them to behave as said. Once in year, atleast, 
the government doctors should check the children, as whether they have developed some 
ailments to be referred or to be cured immediately. Such assessment provides opportunity 
to the learners to get ever/ day ready for all practical purposes. The continuous and 
comprehensive evaluation by using the corresponding tools and techniques separately for 
the separate trait is the most useful means of making the learning process paying 

2.9.3 ('ompetency Based 

Minimum level of learning (1986) is to be ensured to the elementary school learners at any 
cost Though the project was introduced to improve the quality of the elementary education 
but could not caught much attention of the teachers, educationists and the planners, as it 
requires multi-prone strategies and involvement of the subject teachers and the managers 
The NCERT has published the documents from class I-V on MLL teaching as what and 
how the subject contents should be taught. Even the attempts have been made to write the 
textbooks in MLL mode by a few states 

The topic- teaching points/objectives are termed as competency and each competency is to 
be mastered by the whole group of students before switching over the learning of the next 
competency fixed. The teaching in a sequence enables the teacher and the learners alike to 
have mastered the subject taught. The same unit/ lesson / topic/ competency continues to be 
taught unless it is understood or mastered or acquired by the learners. Such teaching has 
given birth to the competency-based evaluation, which is inbuilt in the process of teaching 
If the same objective/competency is repeated again and again unless every one has learnt it, 
he/she is not allowed to begin the next one. It is itself a type of self-evaluation. 

2.9.4 Programme Learning 

Now a days, the projects of trying out innovative schemes of teaching and examination has 
widely motivated the performers. Programming and lesson planning of the contents in a 
systematic manner had been praised but its development involves more language and 
procedure. The preparation of learning materials (mostly in self study mode) for study was 
not sustainable for long time and thus became outdated with the passage of time. However, 
the programmed learning materials were ‘self-tested’by the users Many feels it is 
duplication or copying of the textbooks. The materials developed were self-evaluative in 


nature 
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2.9.5 Close Book Examination 

Our ‘Present system of examination 1 is termed as the ‘closed book examination 1 During 
the examination, whether periodical, half yearly or annual, no book is offered or even any 
reference material given But this ‘end-of -term -examination 1 is being made periodical, 
term and unit test The teaching and examination or test follow simultaneously to reduce 
the load and reap the benefit Closed book examination helps the learners to coordinate the 
mind, expression, reasoning and psychomotor skills to act together 
2 9.6 Practical Examination 

Practical examinations in science and even in a few subjects of social studies (geography) 
are frequently organized though it is time consuming In practical examination knowledge, 
manipulative skills and vocational productive ability are used openly. It assists the learners 
to grow in psychomotor skills and practice the objectives laid. An assessment of practical 
provides feedback to ensure ‘ steady progress 4 . Viva voice during or for actual work 
galvanizes the learner’s skills to project In the practical examinations the examiners 
discuss the methods used in the completion of the end product and the researches 
conducted Theoretical knowledge gets translated into practical one and gets matured if 
narrated threadbare. Modem education stresses on the practice of the learning than mere 
memorizing it. 

2. 9.7 Open Book Examination 

Open book examination/ evaluation has plus points It serves the following purposes if 
conducted genuinely and seriously It 

> Stimulates the learners to read the instructional resource materials, textbooks and 
other literatures helping in solving the problems 

> Provides opportunity to express one’s point of views by using language skills and 
the expression ability to answer the question comprehensively 

r Create habit to undertake project, assignment, collect data for interpretation and 
results 

r Collects data to organize in a coherent manner for the uses in the style desired 
r Create situation to seek in formations by using checklist, observation schedule and 
rating scale for collecting data to treat statistically as per the hypothesis fixed 
r Reduces the fear psychosis of the examinations and enhances the chance to maintain 
academic honesty 

Open book examination exists and used now days widely by giving assignments, project 
works, writing papers, articles, dissertations and research works of higher order Now it 
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seems the days are not far when ‘Open Book Examination ‘ might get prominence in 
evaluation system. In fact examination is broader term than evaluation. 

2. 9.H Self- Appraisal 

Elementary level children are honest enough in revealing their strength and weakness, its 
cause and effects. Therefore children should be encouraged to evaluate their performances 
themselves But the difficulty is that many are not able to understand and reply through the 
probing questions posed to them If they are explained as what is to be evaluated, certainly 
the chances may be improved. Self-appraisal makes the child note down every aspect of 
teaching and observation. A child cannot lie himself 

2. 9.9 Portfolio Assessment 

‘Portfolio’ is an arrangement of the collection, systematic analysis and storing the required 
information’s- academic and non-academic to be used on the occasions arises. Such 
information can be collected through maintaining anecdotal records, self-appraisal 
Performa and practicing the continuous and comprehensive evaluation. The required 
Information’s on various classified aspect of individual and social life, including that of 
classroom achievement, can be kept in file or file pocket. 

2.9.10 Autonomous Functions: Institute 

New trends have emerged. Many institutions of national importance conduct the 
examinations on its own. These institutions have been authorized (autonomous) to develop 
the curriculum and conduct the examinations of their students and declare the results. Even 
the universities may set the question papers for such institutions but the courses are to be 
the same. Institutions of national importance, like IIT’S etc., have been declared degree- 
awarding institutes. The UGC standardizes and controls the quality of higher education But 
it is the institutions to maintain and guarantee the quality and standard of teaching and 
learning. At best, finally the students have to enter into the same world of work or 
profession like general boys and girls. The system has come in vogue to provide credit 
point after completion of the course. It is enough to issue the certificates of success 

2.10 Conclusion 

Elementary stage children are very constructive and thus giving positive education to them 
is a very crucial issue these days to which every one is concerned with. Its foundation is to 
be strengthened suitably for future accomplishment. Any slackness and betrayal at this 
level, from any comer, will certainly weaken t|ie case of secondary and higher education 
Now, there is a need to use innovative practices not only in teaching but examination also 
The evaluation system needs to be more result oriented. Identifications of shortcomings and 
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remedying them continuously should be the approach of it in the changed predicament The 
continuous and comprehensive approach of assessment, monitoring and supervision pays 
good dividends Valuing the results in terms of quality should be the hallmark of any 
evaluation scheme 


* 
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3.Instructional Objectives: Classification 

M.M.PANDEY 

3.1 Overview 

According to John Dewey, a pragmatic thinker of 20 th century, ‘it is well to remind us that 
education as such has no aims Only persons, parents and teachers have aims, not an 
abstract idea like education’. Yes, it is education, which fulfills the aims and objectives of 
the parents, teachers and the man. ‘Education is a learning experience through which man is 
made and his ability, altitude, aptitude, intensions and interests are evaluated and shaped 
with required inputs to ensure future prosperity’ (Pandey) For the purpose, ‘the 
instructional objectives for classes are to be carefully constructed, suitable method to be 
employed and learning techniques be derived with appropriate evaluation techniques and 
procedures.’ 

3.2 Objectives 

Objectives are defined as ‘aim’ end in view or purpose of a course of action or belief ‘It is 
intent communicated by a statement describing a proposed change in the learners, statement 
of what the learners are to like when they have successfully completed a course’. In fact 
objective is treated as a normative concept, which represents the desirability of learning 
outcomes for which community cherishes. Life has its objectives, man has objectives and 
every one does not live without objectives and purposes; education fulfils the objectives 
and the purposes. The objectives of the module are as follows, 

-To explain and distinguish between educational and instructional objectives 
-To discuss the need of formulation, classification and evaluation of instructional 
Objectives with required tools and techniques 
-To discuss specification and function of instructional objectives 
-To identify the specific objectives of the subjects taught 
3.4 Educational objectives 

‘It has three implications—who is to learn; what is to learn and what to do with the 
learning’ (Pandey). These implications concern to instructional objectives, which relates 
to the students, process, and outcomes/behavioral changes/leaming experiences 
Educational objectives deal with its dimensions or scope where as instructional objectives 
relate with the classroom teaching for immediate change. 

Educational objectives are fixed keeping in view the needs of the community and the nation 
in respect to attainment of the individual prospects. Educational objectives are prepared for 
students professional growth, inculcation of quality life skills for livelihood, bringing 
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discernible change in the child’s behaviour, developing the sense of proportion in the 
learner and enabling them to face the pinpricks of social and regular life-values-moral- 
spiritual- emotional and intellectual Objectives of life, society and nation are the objective 
of education It is goal oriented and its learning leads to the gain of experiences and 
behavioral changes 

3.5 Educational Evaluation 

Evaluation is always guided by the objectives fixed to workout or to achieve Education 
attempts to adjudge the inner power and capacity to prepare him for the appropriate 
purposes Psychological tests and diagnostic techniques are the two modem meaningful 
developing trends for professional education All aspects life’s objectives need to be 
identified through proper techniques and tools objectively Objective based evaluation 
intends, (i)‘to measure the desired changes in pupil’s behaviour, (ii) to give more emphasis 
on the need to organize learning experiences in a more sequential order and (iii) to stress on 
the use of tests for improving learning experiences’ 

3.6 Instructional Objectives: Classroom Teaching 

Aims and objectives of education are closely linked to instructional objectives or classroom 
teaching points or behaviour. Infact, the educational objectives when broken into pieces to 
be transacted in the classes, are termed as teaching points for learning by the students. Aims 
and objectives are broader where the instructional objectives are specific to be attained on 
immediate and daily basis. Instructional objectives are achieved by organizing the set 
processes in which teacher, classroom, textbooks, teaching, learning materials, management 
and facilities are involved 

Instructional objectives are the learning outcomes relating to different dimensions or the 
subjects and .the topics. These objectives are classified and decided for teaching to bring 
desired change in the status behaviour. Outcomes are the end in itself describing the 
changes in the learning behaviour in all respects towards positive side Many are interested 
in learning outcomes not in the process However, all three have an organic relationship and 
thus bound to take place 

Learner-Learning experiences-learning outcomes 

(Pupil) - (Process) (Product) 

Instructional objectives deal with specific teaching objectives or topics- points to achieve 
easily. It means the learners can understand fully or master over each objective or 
competency. To specify the educational or the instructional objectives of Bloom et all 
(1958) attempted to classify the domains of human behaviour and its bases of functioning 





Those were, cognitive mechanism dealing with the intellectual abilities and skills, ( 1 ) 
affective- discussing the feeling, likings, dislikes, emotions, social adjustmentsii) and the 
psychomotor domain-leading to represent the motor skills or doing the task efficiently by 
sense or physical organs of the body Actually, these three domains deal with the functions 
of head, heart and hand 

In terms of level of attainment. Bloom and his friends have offered six level of learning in 
the book entitled, ‘Taxonomy of Educational Objectives Cognitive Domain-Handbook 
(1958)' Those are knowledge, understanding, application, analysis, synthesis and 
evaluation Knowledge is the lowest level of change where as evaluation is of highest order 
in cognitive level It signifies recall, wrote memory and previous learnt contents 
Understanding involves knowledge and ability to give meaning to the learnt concept 
Analysis constituent units are knowledge, understanding and application Synthesis 
assimilates newly learnt concept with the previous one. It raises the level of understanding 
Evaluation is higher than the other five levels of intellectual change that take place in the 
cognitive domain. It leads to value judgment 

‘Instructional objectives are the synthesized and specific constituent unit of educational 
objectives which are practiced and tried out in the classroom sitting one by one for realizing 
the corresponding real learning outcomes’ In many cases, educational and instructional 
objectives seem synonyms Educational objectives direct the formation of required specific 
instruction/teaching objectives There is a fine difference between the both The former 
represent the total processes of education where the later on deals with exclusively the 
property to transact in the classes or outside in an organized manner to the learner 
3.7 Function 

Instructional objectives require teachers, classes, and period, facilities based on the topic to 
be taught Its outcomes culminate into specific learning and understanding upto the 
satisfaction of the learners But the teacher must be clear and acquainted with the 
instructional objectives and its expected learning outcomes Instructional objectives- 
r Brings desired changes 

r Sets and direct the process and procedure of teaching learning 
r Evaluate whether desired behavioral changes have taken place 
r Explain different levels of learning, describe various aspects of outcomes and 
their possibilities Teacher may also help in selection of learning experiences 
r Identifying the values of learning which are suited to the teachers, students, 
schools and the guardians. It reminds the suitability of curriculum 
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r Serves as a communication media for the teachers, students, parents etc who aie 
inieiestcd in both hut specialized education 

l lie role and function of the instructional ob|ecti\es aie mam It improves the method ot 
teaching topic skillfully, instructional materials and give the proper direction to the 
teaching learning processes 

3.8 Classification 

The list of objectives should be specifically classified to increase intelligibility though the 
behavioral approaches are difficult to classify Human behaviour can mainlv be explained 
on three aspects, thinking or intellect feeling, emotional responses and action and physical 
activities These aspects of behavioral objectives are related to the taxonomy of cognitive, 
affective and psychomotor domain/dimensions Cognitive domain deals with the 
intellectual sphere of mind, which develops mainly the individual ability, knowledge, 
understanding, application and skills, that is the important aspect to achieve Thus domain 
draws major attention of the researchers and evaluators. 

The effective domain describes the objectives related to the interest, attitude, motives, 
values, emotion, and appreciation. ‘The psychomotor dimensions include the objectives 
pertaining to muscular activities and actions, which need neuro- muscular co-ordination, 
like that of drawing skills’. According to Elizabeth Jane Simpson, the three aspects of 
mental life in curriculum language can be ‘referred to the cognitive, affective and 
psychomotor domains of human behaviour respectively, the three aspects are not 
independent. They intersect and interact each other. It is. Infact, suggested that there is a 
hierarchy among the three domains’. 

3.9 Selection and statement: 

Instructional objectives for a particular unit or topic/course are formulated and 
considered on the nature of the content to be transacted An objective is achievable and 
measurable which is surely the outcome of teaching learning process The outcome 
reciprocates the term and behaviour of the students The process of instruction/teaching 
covers all the possible objectives related to the intelligence, emotion, physical and 
personal tracts of the learners The objectives stated should be complete, free and 
independent An instructional objective should be independent of any contradiction and 
be a complete sentence, as it has to lead the attainment of the corresponding teaching 

3.10 Specification 

The objectives can be stated for various levels and stages based on the needs and 
importance Our priority is to state and develop the instructional objectives of the subject. 
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its unit and topics Simultaneously, we use to set the questions papers, items for the unit, 
periodical and term test for examining the student’s performance of a particular class and 
stage The behavioral and content specificity increases according to the maturity level of 
understanding in the subject taught Understanding includes various components and 
essence of the topics- terms, facts, spot learning, genesis and themes Some times 
objectives are meant to analyze the structural and functional part of the contents (botany 
zoology etc.) of the topics 

At the topic level, further specification and comparability of objectives can also be done 
which has more scope in science (biology) subjects-like plants similarities -dissimilarities, 
flowers etc. One may find details-specificity from subject to unit and down to topic level 
In fact detailing out the objectives to specific limit-pieces is the process of specification 
The outcome of an objective is the measure of Terminal behaviour instead of the teachers 
intention. It neither states the teaching learning process nor the teacher’s performance In 
fact it states the students performance of the outcomes of teaching learning process ’ 

The objectives can be stated in terms of observable terminal behaviour of the students with 
its three aspects, statement of terminal behaviour on observation term, description of the 
situation, the behaviour intends to occur and taking a note of the level of performance 
Three aspects of instructional objectives can be written in non-composite manner It means 
two behaviors may not be combined together but Two or more content aspects may be 
combined.’ The objectives stated beginning with ‘compare and classify’ is poor and of 
lower grade in ability. It happens due to cumulative nature of objectives. 

For all practical purposes, three levels of categories have been restricted to knowledge, 
understanding and application. Thus the statement at the specification level presents the 
specific objectives listed. The statement should begin with the ‘action verb’ not the subject 
like ‘pupil’. 

3.U Necessity 

The instructional objectives are specified to set the learning process in tune The 
classification and specification of objectives should take place in hierarchal form but should 
not involve repetition, contradiction, overlapping and discontinuity A suitable scheme 
needs to be evolved for listing the instructional objectives subject wise 
A working model of objective classification has been worked out on the basis of Bloom’s 
model of taxonomy by the NCERT in simpler form Accordingly, knowledge, 
understanding both remain as it is and other objectives; analysis, synthesis and evaluation 
have been assimilated with ‘application’. The NCERT model has taken out ‘skill’ objective 
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from psychomotor and put it under cognitive domain Thus the NCERT has fixed four 
objectives, knowledge, understanding, application and skill only for the subjects like, 
science, social science and mathematics Skills can be applied in preparing graphs, maps, 
diagrams etc Laboratory, project and assignment do involve specific skills In the 
languages, the objectives related to knowledge, (element of language) comprehension and 
expression are of paramount value 

The following list of educational / instructional objectives prepared by the NCERT are 
reproduced here to avoid unnecessary contradictions It will surely be useful for the 
construction of paper- pencil -type- written test for the school subjects The synthesized 
relevant specified lists of instructional objectives in science, social science, mathematics 
and languages can be seen below However, it may not be exclusive and sacrosanct The 
teachers are free to draw their own specific objectives by using the list presented as a 
sample; 

3.12 Instructional Objectives: Specification: Science, Social Science and Mathematics 

3.12.1 Knowledge 

1 Recall, terms, facts, processes, concepts, principles, etc. 

2 Recognizes terms, facts, processes, classifications, procedures, concepts, principles, 
theories, etc. 

3.12.2 Understanding 

3. Translates data from one form to other. 

4 Cites examples. 

5 Identifies relationships. 

6. Detects error in statements 
7 Compares two or more things. 

8. Discriminates appropriately. 

9 Classifies things on the basis of given data 
10. Interprets various types of data. 

11 Solves numerical problems 

12 Extrapolates on the basis of given data. 

13 Summarizes giving the gist of information. 

3.12.3 Application 

14. Establishes cause-effect relationship. 

15. Gives reasons for certain cause-effect relationships 

16. Interprets the given data, situations etc. 
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17 Shifts relevant data for a given purpose 

18 Hypothesizes on the basis of data 

19 Predict consequences from the observed data 

20 Evolves an appropriate procedure or plan of action 

21 Infers/ concludes from the given data 

22 Generalizes from several observations 

23 Integrates ideas, principles etc 

24 Judges the relevance, adequacy and logical consistency 

25 Justifies with logical arguments 

26 Reorganizes the material displaying originality and imagination 
3.12.4 Skill 

27. Draws diagrams, graphs, histograms, etc proportionately, neatly, faithfully with 
desired speed and to the appropriate scale. 

28. Labels them methodically, legibly, neatly and correctly 

3,13 Instructional Objectives: Specifications for Languages 

3.13.1 Knowledge 

1. Reorganizes/recall s/locates speech sounds, stress, intonation, patterns and rhythm in 
Sentences. 

2. Reorganizes/recalls structural words, content words, sentence patterns, spelling. 
Capital letters, and marks of punctuation 

3 Recognizes differences between correct and incorrect grammatical forms 

3.13.2 Comprehension 

4 Displays reasonable speed in silent reading 

5 Translates the meanings of words, phrases, and sentences in context 

6 Locates key words, phrases and sentences 

7 Locates important facts and ideas 

8 Identities relationship between objects, ideas, events, facts, characters, etc 

9 Infers the meaning, ideas and message of a passage 

10 Infers the mood of the author or character 

11 Interprets ideas, events, traits of character, etc 

12 Gets at the central idea of a piece 

13 Judges events, actions, ideas, feelings and views 
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3.13.3 Expression 

14. Uses appropriate words, idioms and structures 

15. Uses varied sentences 

16. Spells correctly 

17. Uses capital letters and marks of punctuation correctly 

18. Makes appropriate uses of connectives, such as ‘and’, ‘but’, ‘so’, ‘therefore’, 
‘otherwise’, etc 

19. Presents only relevant ideas and facts 

20. Presents his relevant ideas logically. 

21 Avoids unnecessary repetition. 

22. Organizes ideas, pacts, etc into paragraphs. 

23. Introduce a subject develops it and ends it well. 

24. Gives a suitable title. 

25. Displays imagination in writing. 

26. Follows techniques of different forms and formats of written expression. 

27. Writes neatly and legibly. 


13.14 Instructional Objectives: Specification: Description: Brief Explanation of Terms 
* NCERT 


Objectives 

Specification 

Explanatory Description 



It involves responding to a given stimulus, primarily on 


1. Recalls 

the basis of memory. The nature of information required 

precision and exactness. It should not differ too much 

from the way it was originally learnt. 



It requires identifying the correct response merely on 

Knowledge 

2. Recognizes 

the basis of memory without going into the basis of 

inappropriateness of alternative responses. 

3. Translates 

4. Illustrates/Cites 

Renders in the required medium material from another 
Given medium faithfully, giving the closest possible 
Equivalent of the original 



Cites (procedures) some similar material verbal or 


Examples 

Otherwise to clarify a point. 








39 


5 Identifies Shows in a familiar situation as to what a given set of 

Relationships data has to be with other also states 

correspondence between two sets of familiar data 
Pin points a mistake or fallacy in a 

6 Detects errors communications, representations, and apparatus etc 

suggests or carries out necessarv corrections 
Draws out similarities and dissimilarities between 

7 compares Sets of data, terms, trends, etc it can be both on 

the basis of given criteria or unspecified criteria 

8 Discriminates Draws distinctions on same basis between closely 

Related facts, events, etc. 

9 Classifies Groups together facts, terms, etc into homogene- 

-Ous on the basis of criteria provided or implied 

10 Interprets Draws meaning from extracts, maps, charts. 

Understanding Graphs, table, data, etc. 

11. Extrapolates Extends the trend beyond the given data. 

12. Solves 

13. Summarizes 
M.Establishes 

Application Relationship 

15 Give reason 
for Cause- effect 
relation 

16 Analysis 


Finds out solution to numerical problems using 
Appropriate formulae, etc. 

Condenses a communication by delaminating 
Into trivial details 

Brings out new association(s) or relationship 

Between sets of facts, principle, etc for the 

Understanding of the new problem 

Using the systematic knowledge, explains why 

And how some process, procedure, material, is taking 

place along with the underlying relationships 

i 

Breaks down a communication or situation into 

the components and according to the required criteria & 

beats the desired issues Clarifies communications, 
discovers, basis for its organization and/or underlying 
assumptions 











17 Sifts relevant 

data for given 

purposes 

It pre-supposes analysis of the given situation but 

Goes beyond it so as to choose relevant fact to the 

Problem in hand 

18 Hypothesizes 

Gives a probable explanation of the phenomenon 

Or even the absence of confirmed generalizations 

19 Predicts 

Considers the situation in the light of available data 

and infers about the future events phenomena, trends, etc 

20 Evolves 

appropriate plan 

Procedures a design or method or set of procedures to 

tackle a problem and resolves it displaying ingenuity 

21. Infers 

Analyzes and examines the data and arrives at 

Certain conclusions of decisions pertaining to a 

Situation 

22 Generalizes 

Observes similarities in otherwise different things 

In a way to derive a principle inductively 

23 Reorganizes 

the materials 

Puts together various items of information (arranges 

and combines) in a way that a pattern emerges 

clearly which may not be there before 

24 Judges 

adequacy 

Examines a new set of data and arrives at a decisions 

about the appropriateness, completeness 

relevance, essentially for drawing any warranted 

conclusion 

25 Justifies 

Judges comprehensively an argument, idea. 

Material, method, hypothesis of generalization, etc 

against the criterion or standard provided to justify its 

use of value in the system 

26.Display 

Originality 

Applies the knowledge of the principles underlying a 
certain known appliance to design another on his own 
or designs an altogether new appliance to solve a problen 
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27 Draws 

diagrams 

Draws diagrams accurately and neatly, etc displaying 

the quality of skill expected of the class concerned 

Skill 

28 Label 

diagrams 

Puts correct names, etc , in the map, methodologicallv &. 

in a systematic manner for recognition as desired 


3. IS Conclusion: 

Better learning outcomes depend on the teaching of the specified teaching/instructional 
objectives This is the demand of the modern education to make a learner specialized in a 
desired field Therefore, all efforts may be made towards the set goals to attain by being 
more objective and specific in dealing with the school Programme as a Whole The 
student’s ability is to be interlinked appropriately and intermittently for their integrated 
development and growth 


% 
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4. Diagnosis: Remediation 

4.1 Overview M.M.PANDEY 

The present day teaching learning process/ experience/ behavior is complex especially at 
the elementary stage The children are naive and thus unable to get over the learning 
difficulties/deficiencies on their own. They are not so conversant to go through the resource 
learning materials themselves and learn the theme of the context Lack of language, low 
grasping, comprehensive and retention capacity come on the way of their perfect 
understanding The students attending the classes regularly hardly follow the teaching in a 
period of 40-45 minutes It is expected that more than 60% do not understand the teaching 
in the classes and thus they remain half and less learnt for all the time to come. 

Such type of half read students get pile up with recurring number who fail in almost the 
same number at the entrance examination (class-X). The problems do not lie only with 
them but at the teacher, teaching and evaluation level also. No serious attempts are made in 
the classes to short out the weaknesses cropped up and tap the causes of committing 
mistakes- errors and retention for remediation. The management, authorities or the 
guardians despite their heart-felt sincerity to improve the educational schemes designed for 
elementary level, makes no serious efforts. Millions of students from different states appear 
at class - X examination organized by the respective State Boards Examinations but one can 
experience the number of failures is more or less average50% 

The question arises, what steps are taken by the Boards to analyze the types and causes of 
the mistakes, and the errors committed by the appeared candidates? What views the 
teachers and guardians do take to overcome these problems, what and how feedbacks are 
supplied and what future strategies are adopted? Infact efforts are initiated at evaluation 
level -balanced question setting as per the specified objectives not at the level of knowing 
the causes of the large number of failures Today it is highly essential to screen and dispose 
of the learning difficulties and then to ensure formulation of instructional objectives by 
using the required principles of specification. 

4.2 Objectives 

The module serves the following objectives; 

-To explain the concept, meaning and the purpose 

-To discuss the needs, importance and uses 

-To illustrate the level and principles of diagnosis 

-To explain and narrate the strategies of remediation 

-To discuss the uses of diagnostic test in school programme 
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4.3 Concept 

This way the endeavor goes in vain in want of clear-cut information about the causes, 
magnitude of the causes and the types of difficulties the learners are encountering. Being 
defensive, the educationists, administrators and the teachers now have turned their 
attentions towards adopting the analogies of medical practices to find out the causes and 
remedies In education, 4 a set of objectives is to be reached, the student’s actual 
performance is then measured and any pattern of discrepancies is examined and analysed to 
find a 4 remedial treatment’ or 4 prescription’ Another analogy pertains to the literature It 
is based on computer technology and refers to the 4 Procedural bugs’ or ‘student’s bugs’ 
when describing the difficulties in learning. 

We should feel nothing wrong in using ‘pathological’ procedures to determine the learning 
problems /difficulties of the students to remedy and enhance their ability to learn the 
subjects efficiently as the doctors are doing it to know the causes of a disease to prescribe 
medicine. The diagnosis actually helps in evaluation of the existing status of the disease 
and the level of the students reached as far their achievement is concerned Diagnostic 
evaluation determines the causes and the magnitude of the difficulties faced. 

4.4 Definition: Meaning 

Diagnosis is a process to find out the reasons of bad learning in a subject stepwise In 
another word, ‘diagnosis is a process of identifying the learning difficulties/deficiencies in 
a school subject at any level or class by using a ‘test item’, ‘question’ to diagnose the 
causes followed by the remedy. A few more definitions may be enough to clarifying the 
educational meaning of diagnosis, 

> Educational diagnosis is the basis of intelligent teaching to facilitate the optimum 
development of every student (Tieg, 1968) 

> Prevention is the highest level of diagnosis (Ross) 

' Diagnosis identifies/ reveals the weaknesses and strength of the learners in a particular 
subject/area/ unit/ topic for supplying feedback (Pandey, 2003) 

The dictionary defines diagnosis in terms of clinical psychology and thereby in a specific 
sense as (i) act or process of finding out what disease a person or animal has by 
examination and careful study of the symptoms and more broadly as, (ii) careful studies of 
the facts about something to find out its essential features, faults etc. (iii) decision reached 
after a careful study of symptoms or facts 
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4.5 Diagnosis in Education 

Diagnosis clinically has values in for collection of all related information’s The 
information leads to analyze facts, causes and symptoms for decision, prediction and 
prescription In education diagnosis measuring /revealing many useful information's for 
reliable predictions It enables the teachers/users to formulate the techniques and strategies 
of removing the faults by supplying needful feedback Reading, learning, retention, 
expression, deficiencies and difficulties can be diagnosed and measured It's a process of 
studying an individual child thoroughly to identify the significant weak symptoms/points to 
determine the method of improvement 

Diagnosis fixes the amount/ magnitude of the errors/ faults and gives the results for as 
much the students deserve Simultaneously, it opens the vista of correction, modification 
and improvement The need of diagnosis is now felt very much in the educational 
evaluation and certainly it is going to play an important role in capacity building for 
students learning Generally, diagnosis means a type of case study but differs in approaches 
and condition as and when to take up Its main purpose is to correct arid remedy the 
difficulty involved in learning, retention, organization and expression in the manner and 
language desired. 

‘Diagnosis shifts the emphasis from outcome; placement is concerned with the educational 
status of an individual; diagnosis is an effort to probe into and analyze specific deficiencies 
that may make for low status’ (Martin Katz). Diagnosis is now needed for teaching and 
evaluation, a regular feature and procedure, to avoid misuses of the recourses available 
Tough it is time taking and cumbersome, but if is practiced by the teachers, with patience, 
many problems will automatically be solved. Diagnosis helps to 

r Identify the learning difficulties/ deficiencies in specific subject/ topic/ unit for 
solution and remedying 

r Initiate measures to eradicate the errors committed 

r Describe the utility of methods of using for learning language or non-language 
materials- video, teleconferencing etc 
* Describe learner’s attainable objectives and real earning outcomes 

4.6 Purpose 

Generally, the teachers and learners to know their learning outcomes/ progress use 
lormative or achievement tests It provides some information’s on their learning difficulties 
and deficiencies But the uses of diagnostic test provide much information’s related to the 
causes ot the mistakes/errors committed stepwise It determines the nature of causes of bad 
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learning in the concerned subject The revelation thus m hand, is classified, categorized tor 
supplying feedback or remediation Diagnosis can be made at different levels for different 
purposes with different tests/ schedules/ tools /checklist 

4.7 Needs: Importance 

Continuous and comprehensive working with the students helps in identifying the learning 
difficulties and that to at the time of evaluation of answer scripts, or assignments- seasonal, 
project, home and class Diagnosis thus is very much part of evaluation which procedures 
end into remediation or re-teaching When large number of students fails many of them get 
dropped out or leave the course without completion This precedence is available almost at 
all levels It creates wastage and stagnation too and thus necessitates developing the 
strategies of diagnostic teaching in small groups Such teaching has become a regular 
feature of U S.A., U K, and other developed countries Diagnosis is needed, as its 
importance is significant It 

Identifies the factors of intelligence, which are strong and weak. 

- Helps in knowing the difficulties in the method of learning, language or non¬ 
language materials 

- Helps learners to attain objectives of learning 

- Foretells the nature of learner’s desires and frustration 

- Acts generally as the ‘means a case study of the condition, with the main purpose of 
correcting and remedying the difficulties involved in activity remembering or 
doing’ 

Accelerates the teaching-learning process 

4.8 Level of educational diagnosis 

4.8.1 Identification of learning difficulties: 

The continuous watching of self-educational activities and behaviors, ‘participation in 
classroom teaching-learning process’, reaction and expression help the teacher to identify 
their recurring difficulties for remedying. Diagnosing the causes from time to time leads 
further to devise the appropriate strategies to overcome the short comings and to improve 
Intact, diagnosis is done on individual level of learner with the same tests in the subject/ 
academic area concerned Diagnosis may be undertaken at other level like, non-academic 
physical education, games and sports, values, moral and spiritual to substitute the loss 

4.8.2 Finding out the causes of difficulties 

The causes of difficulties may be classified/divided into five stages. 
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Resistance in the development/ growth of primary and secondary 
competency 

Lack of good company to learn the work 
Scholastic analysis indicators 
Physical and emotional factors 
Perception-attitude and perspective of understanding 
4.H.3Identifymg measures to eradicate difficulties 

The strategy can be useful on a group of students whose learning difficulties/ causes are of 
one type, which vary in nature from place to place Remedying and supplying the solution 
should involve method like face to face, teaching by using simple examples, performing 
subject related activity, applying teaching aids, ‘low cost and no cost in nature’ and 
encouraging students to participate in the process. Question answer method inspires the 
students and the teacher to solve the individual problem by mutual discussion. Use of 
problem solving method can also be employed. 

4.9 Principles 

‘Diagnosis begins with each students unique instructional needs, that involve rising the 
questions like, what he can do? What are the difficulties and what can be done to remedy 
further’. In principle diagnosis 

> Should be a continuous process 

> Should be directed towards evolving method to remedy them 

> Should work towards knowing the causes of difficulties to remedy them 

> Should be followed by remediation and feedback 

> Is attached with evaluation 

> Explain that causes of inadequacy are usually multiple rather than single or 
unitary 

> Requires more than the simple skill to be applied by the teacher to identify 
the student’s difficulties. 

> It helps the teacher even to modify the instruction and solve the identified 
problems 

> States that the teachers who know the essential elements of remedial 
instruction can employ the tests 

r It's also kept in the mind that diagnosis and remediation are no longer the 
principle application to the low achievers and retarded learners only, it needs 
to be extended to all type of learner’s to enhance their learning prospects 
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4.10 Testing 

A survey achievement test offers overall appraisal of status in some areas of knowledge or 
skill. Uses of diagnostic test provide a detailed picture of strength and weakness in an area 
or dimension of teaching learning process It's used generally in language and mathematics 
learning 

Development of diagnostic tests involves two steps; analysis of complex performance - be 
reading, pronunciation, comprehension, writing, spelling, subtraction, multiplication, 
fractions, decimal or using-' into its component sub skills, and (ii) developing test for the 
component skills traced as far as possible from any source of difficulty’ 

In recent years, the trend is common to term many tests as ‘diagnostic tests’. In a sense, any 
test that yields more than a single over-all score is diagnostic’. Even if there are only two 
part scores, say, on for ward knowledge and one for paragraph comprehension, the test 
enables to conclude that ‘A’ showed better ability in word knowledge than he did in 
reading concerned prose. This may be one diagnostic aspect or clue. It is a matter of 
degrees. A test is diagnostic if it provides as much information it can give with reliability 
Any test may be treated as diagnostic 

Diagnostic testing is a troublesome dilemma. The essence of good diagnosis lies in 
providing the distinct and relevant facts about an individual Out of which, each component 
abilities can be analyzed because separate appraisal possesses adequate reliability Reliable 
appraisal in diagnostic testing is particularly important for two reasons; first in diagnostic 
work we are interested in almost every instance present in the individual- personal strength 
and weakness and other the group-performance-common-errors or difficulties In many 
cases the students perform less than their ability or lean poorly A set of diagnostic scores is 
a specific instance of profile 

The diagnostic test results are required to be interpreted continuously as it provides 
sometimes rough and tentative hypothesis of individual’s strength and weaknesses 'Thus 
the hypothesis are also the same nothing more The test profile suggest possible causes for 
the present difficulties for remedial work. 7 Diagnostic test results are suggestions not 
commands 

4.11 Steps in Diagnosis 
Three steps may be followed 
4.11.1 Screening 

‘The teacher compares expected functional level as determined by IQ and other tests and 
personal data with actual level as determined by the present test, reading survey test or b> 
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other formal procedures’ Screening is required mostly in survey type of diagnosis, 
classroom screening is one of them The students are to be screened or grouped as sample 
on which the process is to be applied Screening or short-listing their answer sheets having 
less marks or score can help the teacher as well as the students to short out their general 
group short-comings problems 
4.11.2 diagnostic testing 

This course of action is initiated to diagnose the specific problem of individuals The 
teachers can describe the conditions more specifically by checking specific area/areas of 
difficulties/ deficiencies/errors/shortcomings It includes the ‘basic skills in mathematical 
operation, scientific knowledge and basic abilities’. In formal observations of learner’s 
achievement, employing diagnostic and reading test can also help in analyzing/ identifying 
the types of difficulties desired Diagnostic testing is more popular and usable in language 
and mathematics as the students are encountering a variety of difficulties there. 

4 11.3 Remediation 

Diagnosis cannot be complete without remediation Diagnosis of learning 
difficulties/deficiencies/disabilities/errors is more important at the primary stage, but even 
it can be practiced at tertiary level, if the symptoms are identified. In many cases at tertiary 
-higher level of education-the students depend on rote memory than applying their own 
reasoning, critical thinking and problem solving ability. This habit is to be done away with 
and be discouraged 
4.12 Remedial teaching: 

‘Remediation is a process to correct (Pandeyl993) the errors committed or difficulties 
faced by the children due to certain weakness .It includes weak memory, understanding and 
retention capacity, bad teaching and lack of mental, emotional, interest, maturity level 
preparedness These factors also play negative role in perfect learning. Less uses of 
teaching aids or performing activity based teaching jeopardizes the bright chances of 
organizing congenial teaching and learning. Thus the teachers are required to conceive and 
plan effective teaching at first Secondly they should try to organize teaching in small 
groups like territorial, remedial session etc to solve the individual or group problems 
Remedial teaching has one chief function that is the removal of the effect of originally poor 
teaching and learning It is undertaken on the resultant defects diagnosed Remedial 
teaching serves the following purpose and need: 

To re- teach the point unlearnt or half learnt 

To remove the difficulties/deficiencies cropped up 



To remove the errors identified 

- To solve the individual/group learning backwardness related to learning 
To remove the irritants of learning ot the low achievers, average and dulls 
Teaching learning activities need to be organized in a small group so that individual 
problem should be looked into 

Now a days broad based teaching is required by applying all dimension of teaching 
support. 

Classroom teaching/instruction should be in teach-test-re -teach and evaluate for 
supplying feedback 

Assignments, projects, home and class task should be given and checked for faults 
to be corrected and engaged them into practise activities, it’s a form of adopting 
remedial courses which is done for improving behavioral outcomes 
Teaching, diagnosis of learning difficulties and remediation need to be a continuous 
and comprehensive process. 

At elementary level continuous guidance and counseling is required to enable the 
learners to cope with the learning situation 

The parents are required to be acquainted with the learning backwardness, 
difficulties their wards are facing and the remedial measures are adopted. The steps 
help them to make efforts at their level to short out the problem at their level. 

4.13 Conclusion 

Diagnosis and remediation is the most called for activities these days especially at 
upper primary (VI-VIII) stage of education. The learners are very active and unsystematic 
in retention of the learning. They are even unable to express their shortcomings so clearly 
to organize remedial courses. So educationists are of the opinion to use the diagnostic 
evaluation, which will take care of the faults itself. The students have mostly developed the 
habits not ask for helps from the teachers or they feel shy in asking, as it may reflect their 
weaknesses This sorts of unworthy fear needs to be eliminated from the learners 
Diagnosis and remediation should be made a part of curriculum and timetable 
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5. Form of Question 

5.1 Overview M.M.PANDEY 

It is pertinent to an evaluator know ‘what to measure, and what to evaluate’ to extent the 
instructional objectives are achieved But now more important is to know ‘how to measure 
and how to evaluate’^ The first part of the statement deal with the contents where as the 
second one focuses on the decision aspects, certainly it reminds about the tools to be used 
in measurement and evaluation It is also obvious that different educational or instructional 
objectives require different suitable tool to measure or assess Thus tools or questions or 
tests may be of different forms and be used differently to measure different aspect of 
contents/dimensions. 

5.2 Objectives 

The module will meet the following objectives, 

> To explain the meaning of tool/ questions, its quality and characteristics 

> To discuss different form of questions, and their usability 

> To describe the advantages and disadvantages of different form of questions 

> To construct and prepare the questions as for need 

> To discuss the advantages and disadvantages of the forms of questions (tests) 

5.3 Tools 

A tool may be defined as an implement, which facilitates and extend the work of ‘hand and 
eyes’ (Singha, 1973) Literally, a tool is ‘an instrument designed to help hands for applying 
force 7 . In measuring pre-determined instructional objectives, different types of tests- 
questions are used as tool. The ideas and principles underlying in the preparation of tools is 
known as techniques. The uses of questions-items are equally necessary to measure and 
evaluate psychological, educational and social attributes. Different type of test and 
questions are constructed and used which acts as a tool in the hands of the users for 
different purposes Checklist, questionnaire, different schedules for different achievement 
activities can be termed as the tools in the hands of a user 

5.4 Test: Questions 

Test is defined as a ‘set of standardized or controlled occasion for response, presented to 
individual with design to elicit a representative sample of his behavior when meeting a 
given kind of environmental demand The occasion for response most often takes a form of 
question or of similar verbal stimulus’. In common usage, ‘test is any set of situation or 
occasions that elicit a characteristics, way of acting, whether or not a task, and whether or 
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not characteristic of the individuals test performance’ Further test can be termed, as ‘it is a 
standardized situation that provides an individual with a score 1 ‘A score is a numerical 
indication of a students performance 1 Scores are the exact numerical data on student's 
behavior 

Questions are constructed to invite responses from the students which are virtually the 
competencies acquired in a particular subject A number of questions constructed if 
arranged together, it becomes a tool in the hands of teachers to use 

5.5 Functions 

Questions provide scores and grades on the achievement and performance Questions 
provide data for diagnosing and remediation, enable teachers and students to take decisions, 
ensure effectiveness in teaching and learning, supply information about the achievement in 
the examinations and create space for preplanning 

5.6 Uses: Advantage 
The questions are used for 

> Measuring knowledge, understanding, interest, personality traits, attitude and 
aptitude 

> Collecting data in terms of scores or grades for analysis interpretation and 
accelerating the pace of progress and achievement 

> Helping teachers to make decisions and taking steps to improve proficiency skills, 
techniques and procedures 

> Catering to the need assessment of instructional objectives 

"r Saving labour, time of the students and making them precise, pin-pointed and 
interested 

> Measuring whatever it is purported to measure for future prophecy 

> Encouraging the students to express the amount of access they have made in 
understanding the subjects taught 

5.7 Disadvantages 

It may be possible that sometimes the question framed fail to measure what is desired to 
measure Human behavior is complex to be expressed in quantity, scores and grade 
Questions may not be free from language, grammar and other faults It may not be 
pinpointed and thus the responses may create misusing. Infact questions are the statements 
in some form or other with note of interrogation or wherever is applicabl e So, the question 
should be straight and short with meaning 



52 


5.8 Good Questions 

The qualities of a good question may be reiterated 

It should be based on pre-determined objective 
r Instructions and directions should be specified clearly as how the students have to 
answer with what limit within the time frame 
r It must be ensured while constructing questions that it should fetch the same answer 
to it is meant for 

r- It should decide the form of question setting free from language, repetition 
r Questions set should be precise and clear to enable the student’s answer The 
question papers should be arranged in such a way that the difficulty level is average 
followed with a few high and a below average questions 

> Questions should have discriminating power between the answers of students 

> The length of answer may be delimited 

> Value point or marks allotment should be taken into consideration while preparing 
the questions Marking scheme, even in fraction on expected answer, may be 
assigned but better to avoid fractional scheme of marking 

5.9 Type: Forms 

Infact, the questions may be classified into two supply and selection type: 

Two chief forms of questions with their sub-forms have been classified further in the 

following format/ figure-1. 
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Forms of Questions 



Fig 1 


Multi Choice 
Type 
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Wo have three mode or approaches of examinations in practice these da>s such as written, 
oral and practical The questions as discussed are used in the examinations as per 
conveniences Their preparation, advantages and disadvantages are discussed below 

5.10 Supply 

Students are supposed to supply the answers in their languages of use it is they who are 
free to decide the length and quantum of the answers to be given in a number of paragraphs 
Let us discuss in brief about few of supply forms of questions 
5. 10 I Kssay 

Essay type/ forms of question are subjective in nature framed for assessing the depth of the 
knowledge obtained in the subject taught. The language, expression, contents, organizing 
ability to give the answers correctly and accurately are also measured Such questions are 
used in written examinations on large scales by the different agencies of the states and the 
center. It has wide educational ramification as it covers large part/sample of instructional 
objectives related to the contents transacted 

5.10.2.1 Advantages 
The essay from questions 

> Minimize the chances of guessing as students supply the suitable 
answers/responses on their own perception 

r Measure mental ability, skill and potentiality of expression, organization of 
contents to produce in a systematic manner 

> Are easy to construct in comparison to the objective type questions. It takes 
less time and can be used by millions of pupil at a time 

r Encourage the students to prepare the course content thoroughly with full 
concentration Of course much labour is required for preparation 

5.10.2.2 Disadvantages 

The essay form of questions 

r Are suffering from subjectivity and sampling course content A set of ten to twelve 
question may not cover the entire topics and its contents for assessment in three- 
hour duration Scoring lacks reliability and validity because different examiners 
may give different marks for the same answers 



r Assessment and judging the appropriateness and its answers are difficult as being 
too large and lengthy Many examiners feel haid to go through the whole writing 
text so easily Much handwriting is not good to read and comprehend 
^ Provide opportunities to the students to write whatever they like even that is not 
required by the question It encourages them to repeat the sentences, statements and 
make undesired illustration 
5.10.2.3 ('(instruction 

Kssav form of questions are easy to plan and construct bv using the words like explain, 
discuss, illustrate, elucidate, evaluate, define, contrast, describe, narrate etc However a 
question constructor/setter should keep in mind a few requisites Those may be, phrasing of 
the words and sentences should be clear and simple to communicate the students as what is 
expected time, length of the answer, area of the contents related to instructional objectives 
Value point should be spelt out in case of each question Optional questions may or may 
not be given as it reduces the chance of easy comparison A question setter should make the 
content analysis of the topic taught as per the syllabi to avoid misgivings. Essay form of 
question may be as follow* 

> What do you mean by democracy? Discuss it in thirty sentences (question form) 
r ‘Honesty is the best policy’ explain with four examples (statement form) 

> The base angle of an isosceles triangle is equal, how 9 

r Describe chief contribution of Akbar during mughal period 
5. 10.3 Short Answer 

Short answer forms of questions are less subjective and much reliable in comparison to 
essay type. However such questions may not be usable to test certain human attributes like, 
growth of knowledge, ability to organize, synthesize, express, lucidly and completely. Such 
questions mostly lack precision and communicability, A short question is not the same as 
the traditional short notes questions A short note question is complete in itself where as a 
short question requires specific answer 
Short answer question may be 
r Within 40-50 words 

Answered in three to four minutes or even seven to eight minutes 
5 10.3.1 Construe non 

Construction of short answer question requires intelligence, thorough knowledge of the 
instructional objectives, learning experiences and learning outcomes \ question setter 
requires to classify and to identify the ability and attributes to be tested Compare, classify 
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and elucidate with etc words are generally used in the questions The questions should be 
pinpointed, precise and comprehensive It requires direct answer Ambiguous questions 
invite ambiguous answers 
The questions for example can be prepared as, 

r Give two examples of Newton’s law of motion that every action has opposite 
reaction (cause-effect) 

r Write three contribution of Mahatma Gandhi 
r Communalism destroys unity Describe in 10 sentences 
r Name four value of mathematics study 
r- Define acceleration 
5. JO.3.2 Advantage: Disad\>antage 

> Short answer question can be easily used in any situation anywhere but can not 
ensure the assessment of intellectual ability as desired 

> It enables learners to screen the correct answer and present unorganized manner but 
fails to develop required managerial skills It makes the child for hurried answering 
which may not be reliable. 

> Though the answer may be scored objectively and easily but it does represent all the 
abilities 

> It leads to cover the entire syllabus but the number of questions will increase 
However the demand and uses of short answer questions are increasing day by day. 

5A0.4 Very Short 

Very short question assesses one specific objective to which it is meant It is able to evaluate 
the achievement, the contents reliably and validly. The questions cover the learning 
objectives and the abilities of the learners The range of the marks may be half of the half to 
be answered within one or two minutes The answer may end in one, two or three 
sentences 

5. J 0.4.1 Advantages: disadvantages 

Very short question tests /assesses the factual information’s, which represent the 
formulation of reliable knowledge gained It is easy to write, express and easy to score. The 
questions are less guessing than true or false or multiple choices Very short questions may 
be set on the language. Geography, Arithmetic and Science subjects However, like other 
questions, very short questions do suffer from limitations It tests the performance in 
limited contents. The questions assess the recall ability than the recognition one. At upper 
primary, the very short questions are useful, as the students do not possess language ability 
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5.10.4.2 Construction 

The use of very short questions provides single answer, which may be incomplete even 
The questions should be direct, clear, precise, and pinpointed in simple communicable 
sentences Very short answer questions can be constructed easily in the school subjects A 
few examples can be given as; 

r Who is the prime minister of India 0 

r- He is_worried (completion type) 

r- Jaw'aharlal Nehru was a_(statesman/ politician) 

r The temperature is highest in desert during hot season and lowest during the cold 
give two reasons 

> Use the words and phrases in sentences 
Dear, deer, wake up, bring out 

> What is sublimation? 

> Which subject does you like most? 

5.10.5 fill in the Blanks 

Fill in the blank form of question presents a statement in which one or two words are 
shown missing or removed The students are required to fill in the appropriate word The 
upper primary students get many statements by heart. If these statements are made with 
blank, the students try to recall appropriate words to fill in. A few questions are as follows 

> Tools and_help in assessing the achievement 

> India is a_country 

> There are_states in the country 

> The potassium per magnate and_are used to manufacture oxygen 

> Emperor Shahjahan was jailed by his son_ 

The short and very short answer question can be used at each stage or class of schools 
Essay type questions may be used from upper primary classes on ward but in simpler form 
because the students lack language and expression ability Short answer question is useful 
in assessing conceptual clarity, presentation in short, comparison and distinction Fill in the 
questions are used in testing the phrases and vocabulary memorization in the learners 
However, selection or supply type of questions depends on the purpose of the assessment of 
achievement in the contents taught 
5.11 Selection Form Questions 

Selection forms of questions are constructed to enable the students to identify, select, 
recognize and chose the correct responses or answers from the choices given From the 



figure given, one can infer as how many forms of selection questions can be constructed 
Selection types of questions are known as objective questions also Objective type of 
question has only one correct answer to choose or select out of given options, which invite 
the same scores fiom eveiv examinei Scoring is done mechanically These do not recjune 
higher mental ability for marking Another limitation of such question is that it encourages 
guesses and chance factors Objective forms of questions are used largely in several 
competitive examinations to screen the candidates for selection and placement Let us 
discuss selection questions one by one 
5 // / Alternative 

Questions are framed in statement form to test the students knowledge and understanding to 
decide its truthfulness and false hood or right/wrong or Yes / No The main shortcoming is 
that it provides 50 percent chance of guessing even to the poor students to secure the marks 
beyond expectations Examples are given below, 

5011.2 True'False 

The block may be marked filled in with T or F 

> People and animals feel hunger □ 

> India is a multilingual country j-j 

> To serve the people is a human religion 

> Man is the custodian of society 

5.11.3 Right / Wrong 

V Liquid transforms in gas when heated 

> Teaching of geometrical concept was derived first in Egypt. 

> Teaching of science technology makes the child practical 
5 11 4 Yes/No 

> Liquid does not occupy space 

> Man should take fresh air 

> Akbar was a secular king 

* Light moves faster than sound 

> Jaisalmer experiences more temperature than Ajmer 
5.12 Matching 

It is a special form of multiple-choice items In matching form, atleast a set of two columns 
of facts, statements, words, principles, thoughts, inventions, place etc having relation to 
each are presented The examinees are asked to establish/match the statement with suitable 
relationship of the options given in the columns The columns of facts, statements etc are 
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presented not in regular order In most of the cases the number of options or statement is 
either one or two or more to enable the examinees apply their mind logically. Such form of 
items/questions is frequently used these days 
5 12. J Construction 

The following set of matching form questions are given s for example 

5.12.1.1 Match column I with column II with Mutable responses 

Column 1 Column II 

i) Akbar was first prime minister of India 

ii) Pt J 1 Nehru was a great king 

iii) Sir Hume is the president of India 

iv) A P.J. Abdul Kalam was the founder of congress 

v) Jaipur is the capital of India 

vi) Delhi is the capital of Rajasthan 

Communist party of India 

5.12.1.2 Match column I and II suitably 

Column l Column II 

i) Invented wireless A. Jamewall 

ii) Invented steam engine B. Marconi 


5.12.1.3 Making suitable pair even with opposite meaning 


Column I 

Column II 

i) Day 

evening 

ii) Morning 

night 

iii) Mid-day 

moon 

iv) Sun 

midnight 

v) Sunrise 

stars 


Sunset 


5 12.1.4 Grouping 

When two or more columns are given with the terms, substance, statements, the students 

are asked to group/ match them suitably 

Example 

Group the following into three sets oil, milk, smoke, ice, steam, locks, coal, water., carbon 
dioxide, oxygen, and petrol 

Column I Column II Column III 
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Number of alternatives in both the columns can be given one, two, more or less just to 
inspire the examinees apply their skill/ knowledge Different form of matching questions 
are constructed to measure/assess much of the content areas taught/computed Single and 
double matching labels diagram, key or checklist and matrix, association type items etc are 
other form of questions used in matching 

5.12.1.4 Direct ions' Rules of Construction 

Matching form questions are very popular Thus it requires that the items constructor 
should be very much particular and sincere Certain rules should be followed to make it 
more reliable and acceptable while constructing the items. 

> Options should be given more than fifty percent. Equal number of options encourage 

guessing situation 

> Entries in both the columns should have central theme in common. Heterogeneity of 

matching items defeats the basic purpose of measuring the comprehensive ability of 
the students 

> One type of thoughts and relationship should only be used for construction of such 
items at a time 

> Directions/instructions should be clearly stated as these items involve the application 

of complex mental process 

5.12.1.5 Ach’antage: Disadvantage 

Matching type questions can be easily constructed for measuring cognitive attributes like 
Knowledge, memory, understanding, application and skills. These attributes pertain to 
dates, number principles, inventions, relationships etc It requires less time for competitions 
and can be used on all grades of children 

However matching questions need more time to score than other form of items. It involves 
much memory to answer, which is an extra burden on the learners to be avoided. Such 
items may not be able to measure the higher form of cognitive learning. 

5.13 Multiple Choice: Uses: Construction 

Multiple-choice form of items/ questions are widely accepted and used by the different 
examining agencies like Boards, UGC, CBSE, Banks, etc Such test items in achievement 
and aptitude are available on large scale Formally or informally, its items are more useful 
in measuring the student’s behavioral pattern Its scores can easily be analysed, treated 
statistically and interpreted In admission, selection and placement such items are used 
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“A multiple choice items are constructed in simple statement or questions form followed by 
a number of possible options or responses or choices four or five supplied in number” 
(1985, Pandey) Out of the alternative choices only one can be correct It depends on item 
constructor as what he wishes to measure, and thus constructs the items accordingly 
The statements, definition, facts, range of instructional objectives and its achievements 
form the bases of item construction in form of statement but responses should be in very 
short It should thus seem similar and very difficult to recognize distinctively Here the 
examinees are to choose the correct options/ alternatives given Statements may be 
complete and incomplete too 
5.13.1 Suggestions to construct 

Problems should be identified and stated with plausible answers by avoiding irrelevant 
distracters Each item should measure significant concept, important objectives with 
appropriate difficulty value The item constructor should leave little space under the stem 
before providing alternatives, margin to write, not give full stop unless the statement is 
complete and give four alternatives 

The statement- stem- should be meaningful, brief, and positive avoiding ‘no 1 , ‘not 1 , ‘least 1 , 
etc Stereotyped phrases and textbook languages should be avoided. Alternative should be 
short, brief, and straight not to leave the learners in distress and dilemma. The stem should 
possess communicability The item constructor is required to prepare ‘key’ or ‘the list of 
correct answers’ or responses. Multiple-choice items should not be a collection of unrelated 
facts and ideas Multiple choice questions can be constructed on the basis of inferences, 
discrimination, establish relationship, hypothesis, generalization, explanations, prediction 
judgment and alternative procedures A few are given below 
Examples . 

1 The cube root of 729 is 
a) 9 b) 3 c) 18 d) 27 

2 The country fought for independence under the leadership of 
a) Jawahar Lai Nehru b) Dr Rajendra Prasad 

c) Mahatma Gandhi d) Abul Kalam Azad 

3 India has states in number 
a) 24 b) 20 c) 28 d) 18 

4 Sri A P.J Abdul Kalam is the 

a) Prime minster b) President 

c) Home minister d) Governor 
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5 National curriculum framework of school education was brought out in 
a) November 2000 b) March 2000 
c) December 2000 d) October 2000 

5.13.2 A chantages 

It inspires the students to select or recognize the correct answer out of given alternatives It 
is easily scored, analysed, interpreted and inferred for results In many ways, it is 
pinpointed, purposeful, diagnostic and reasonable to probe the mind If certain rules are 
followed, it represents perfect ness 

The criticism is, that the multiple-choice items are not well structured and full of 
distractions It reduces the chances of getting good results The test constructor generally is 
forced to use the words like only, never, always, do not sometimes which affect the testing 
programme The examinees and the students do not find opportunity to express their 
knowledge in rich language. It requires well thought, plan and patience to construct It 
promotes chances of guessing. 

5.14 Context- dependent 

All forms of questions are constructed to assess the achievement or performance of the 
learners in the subject contents based instructional objectives and the context of stories, 
prose, poem, history etc Multiple-choice forms of questions may be prepared for 
evaluating the achievement, aptitude and interest in the texts or subject taught 
The items can be developed on pictorial art, vocational activities in action, films etc In 
interpretation ‘mapping’ activity can also be introduced. Questions in such form are 
interpretive with good language and reasoning. 

5.15 Oral: Practical 

Oral forms of questions are unstructured and tentative without having links with others 
context Interviews are organized and conducted orally Even for PhD, vi\a-\oei is 
compulsory. Oral test presents the first picture of the man in the position, behaviour, 
mannerism and speaking. It is brief but full of poignant information 
Assignment, project, preparing lesson plan and experiment reports etc all is prepared 
personally by the students themselves Here the examiner cross-examines the learner’s 
ability in practical as how they have done it 

But now the concept has emerged, who so ever conducts the oral examinations, should 
prepare required questions to be pinpointed and avoid duplications It saves the time of the 
students as well as the examiners 



5.16 Critical Appreciation 

Forms of questions or test items almost represent the same meaning, whether it is 
subjective, long question or objective one, both need to be constructed with utmost care to 
make it reliable and valid The reliability and validity enables the items to test what is 
purported to test or measure If any test fail in its mission the entire efforts go in vain 
However, evaluation is a means of improvement in method, contents organization and 
modification of teaching-learning process The guidelines must be borrowed by the test 
construction to mve a new shape to tools and techniques ot evaluation Sincerity and 
commitment of evaluators certainly improve the programmes ot evaluation 
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6. Grading in Schools 

6.1 Overview M.M.PANDEY 

Existing system of education emphasizes on bringing the results in terms of 
marks/scores leading to place the successful candidates in the divisions, first, second, third 
and so on The merits are decided on the basis of the scores obtained by the learners 
Obtaining 33% marks is the minimum pass out of 100 total marks allotted to a subject The 
students obtaining the marks between 33-45%, 45-60%, 60% and above are termed as to 
have passed in third, second and first divisions respectively The margin of 12%-15% 
between first to three create ambiguity and doubt as how it can decide the merits and 
criteria’s of the student’s achievements Obtaining one, two or three marks decide the 
merits and placement Can it be scientific assessment to determine the quality of the 
learners 9 Instead of creating enthusiasm the system leads to disappointment Here the 
concept of shifting from marks to grading comes to fore 

6.2 Objectives 

The module will achieve the following objectives It will explain 

- Inadequacy and apprehensions in the existing system of evaluation 

- The real advantages of grades and its developing concepts, needs, functions and 
limitations 

- Types and method of assigning, grades 

- The strategies of required efforts and its introduction, implementation and 
suggestions at school stage 

6.3 Evaluation: Changing Perspectives 

The University Education Commission (1948-49), Secondary Education Commission 
(1952-53) and the Education Commission (1964-66) apprehended about the usability of the 
existing scheme of assessment The commission advocated for introducing CCE in school 
education to enhance the quality with assigning the results into grades instead of divisions 
based on marks The Council of Board of Secondary Education (CBSE, 1984) constituted a 
committee on scaling and grading under its chairman Mr AET Barrow 
The committee recommended using five points grade system to be introduced by all the 
Boards from a fixed date From then no pass and fail will be observed. The existing system 
of evaluation on 101-point scale should be continued The NPE 1986 and program of action 
1992 resolved to award grades in place of marks while declaring the results The NCERT 
organized a national seminar on scaling and grading in 1987. The seminar recommended 
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nine -point grade system to use Many agencies accepted and started practicing in some 
way or other Despite the sincere efforts, the scheme did not become popular 

6.3 Impediments in Implementation 

Examination reforms suggested so far were not implemented fully due to certain 
impediments as stated 

- Teachers are hardly acquainted with the intricate technicalities of question setting, 
evaluation, scoring and awarding results It reduces the reliability of the process 
People do not like any shift from existing practices and procedures 

Examining agencies did not show proper enthusiasm and inclination to shift 
As the degrees are linked with job prospects, the people and pupil some how need 
certificate and diplomas for the purpose 

6.4 Examination: Evaluation: Shortcomings 

Evaluation is mainly the process of collecting, analyzing, and interpreting the data 
(evidences) to judge the level of achievement in the cognitive and non-cognitive learning 
instructional objectives The judgment helps in making many decisions for individual’s 
future accomplishment But the question is, does the data (evidences) present the real 
achievements'? Does it represent the real attainment of instructional objectives determined 9 
Is the future prophecy made reliable based made on the available data and does it reflect the 
quality improvement in the learners 9 
The present evaluation 

- Does not prove upto the desired and expected level and stresses more on cognitive 
achievement not on non-cognitive dimension of learning which is equally important 
Presents the case of the off and on time measurement not continuous and 
comprehensive 

Sometimes, its tool does not measures what is taught but measures what is not 
taught It creates a high void and confusion 

Focuses on discrimination between the learners merely on the basis of raw scores 
neglecting the quality 

Further it is observed generally that the assignment is unable to differentiate and compare 
the achievement of one another 

- The tools and techniques of measurement lack reliability and validity The 
refinement and classification of four scales provided by Stevens (1941) are used in 
the name of the nominal, ordinal, interval and ratio These scales possess distinctive 



features from one another Zeio at the same time does not represent nothingness of 
the attributes in education but certainlv is not counted in physical measurement 
Inadequacy and limitations of interval scale begins from 0 to 100 marks absolute 0 
and 100 O does not represent nothingness and 100 do not signify the perfection or 
quality in the achievement 

Inter-evaluation errors and variability m assessing the answer scripts are visible 
presented by the different examiners It is out of 10, another one may give 5 or 7 for 
the same script Does the marking reflect uniformity 0 

That on 10-point scale, the complex human nature and behavior cannot be measured 
precisely It lacks precision 

The shortcomings can be overcome or reduced. If the ‘students are placed in ability 
band that represent the ranges of scores’ The grading can give a realistic picture of 
student’s ability better than the scoring. However, we can say that grading has less 
limitation It has been widely misunderstood The human psychic is to understand 
results in numerical value. The question how to get rid of this complex behavioral 
understanding. The award of grade has created disbelieves It can be observed in the 
following pleas 
6.4.1 Doubts: Apprehension 

Deep faith and understanding hardly change and perish. Grading has been widely 
misunderstood. Opposition to grading began from 1%0’s. Anderson (1966), Glasser (1969) 
and Holt (1968) advocated for abolition of the scheme as it produced failures and 
encouraged unfair means (classer, 1963) But it found favour in the united state as it served 
many purposes (Buckley, 1987;Chase, 1979) Other countries are also using ‘grades’ at 
upper primary and secondary level while assessing the performance of their students Many 
argue that the grading is a complex process, value-laden, based on no researched evidences, 
does not create motivation, do not apply multiple criterions, information about the students 
is unreasonable and it harms than does well It is imperfect in measuring the achievement 
precisely 

6.5. Implementation 

However, shifting from numerical marking to grade will root out many defects of the 
conventional procedure of assessment The Indian Council of School Certificate 
Examination (ICSCE) is using grading for several years. The CBSE tried to practise but 
was to revert back to marking due to sustained opposition Now again, it has decided to 
introduce grading fiom 2005 examinations As the curriculum has been restructured nuw. it 
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is high time to switch over to award grades to the students performance along with scores 
It will take time for its wide acceptance Despite many loopholes in grading, it would be 
only option for remedying many ills in the evaluation 

6.6 Grading 

‘Grade’ word is derived from the Latin ‘grad us’ means ‘step’ It is chiefly a process 
through which subjects may classify on the basis of the predetermined premise or 
standards In education this is the method being used to communicate the measurements of 
learners achievements A set of symbols is used which are well defined and well meant 
Everyone involved students, teachers and parents understand it The examiner mav award 
the symbol for which the examinee stands for Grading helps in comparison of student’s 
performances and is identified with the quality of performance in respect to the input-time, 
labour and knowledge-given 

6.7 Functions 

The award of ‘grade’ serves the purpose of 

- Giving an account of the extent to which instructional objectives are achieved 

- Making a permanent records of learners growth and performances 

Helping the schools to take proper decisions of students placement and promotion 

- Assisting in reformulating the strategies of teaching and making the curriculum 
more appropriate and usefol 

Helping the Grade Point Average (GPA) for providing merit scholarship when the 
students join the institutions of higher learning 

- Rejecting the concept of pass and fail, which has created psycho fears among the 
students and the parents Failing the students scoring less than 33% is not a 
scientific assumption Many Boards provide even 10 as grace marks which enable 
the students to pass Can it be justified? 

6.8 Assigning Grades: Methods 

Grading can be employed or used in a variety of ways. Its classification depends on the 
ieterence point as ‘approach In such case grading may be termed as ‘direct’ and ‘indued 
In case of reference point as 'standard of judgment 1 , grading can be classified as ‘absolute 
and ‘relative grading’ 

6 H 11 )irecl 

In this case performance or achievement of the examinees is assessed in quality terms 1 he 
impressions or the ideas so formed about the answers are expressed in letter grades Hus 
method may be useful in the ev aluation of scholastic and co-scholastic learning outcomes 
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The direct method is more useful in assessing the co-scholastic areas stage wise which 
enumeration can be applied for final evaluation in letter grades Three or five point scale for 
grading may be fixed seeing the quality of the attributes and nature to be assessed It 
minimizes the variability in assessment scoring being made by different examiners It is 
easier in respect to other methods for comparison However, it lacks transparency, 
diagnostic precision and arousing the instincts for competitions 

6.5.2 Indirect 

The achievement of the students is assessed first in numerical terms (marks) to be 
transformed into grades by using different methods The marks transformation to grades 
may be explained in absolute and relative standards by using the absolute and relative 
techniques and procedures 

6.5.3 Absolute 

Absolute grading is based on pre-fixed standard to be treated as reference point for 

measuring the learner’s achievement It involves the procedure of direct conversion of 

marks into grades It is just like classifying the students in five categories Such as Table-1 

75% as above Distinction 

60% to 75% First division 

45% to 60% Second division 

33% to 45% Third division 

Below 33% Unsatisfactory 

Table-1 

Absolute marks can be divided in many desired categories but the grades so awarded may 
not be comparable so easily as like the marks The distribution of marks in one subjects 
vary from subjects to subjects and year to year and thus the number of students placed in 
different categories The case is incomparable. The criterion-referenced tests measure the 
student’s performance individually in terms of the acquisition of competencies The 
absolute grading may be done on 9-point scale with suitable letter grade nomenclature and 
in behavioral terminology out of 100 total marks as expressed below in the table-2 


SI no 

Letter of grade 

Range of marks 

Description 

l 

A 

90% and more 

Outstanding 

2 

B 

80% to 90% 

Excellent 


C 

70 to 80% 

Very good 

4. 

D 

60% to 70% 

Good 

5 

E 

50% to 60% 

above average 
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6 

F 

40% to 50% 

Average 

7 

G 

30% to 40% 

below average 

8 

H 

20% to 30% 

Marginal 

9 

I 

Below 20% 

Table-2 

Unsatisfactorily 


This process of grading is easy to understand It is straightforward As the grades are pre- 
tixed and announced, each student can strive for attaining the highest desired grades The 
criterion being the focus, the students can know their strength and weak points to be 
modified and corrected However, the scores represent the face values not measuring errors 
creeping into the tools and procedures due to subjectivity The cut-off marks are arbiter ally 
decided. The pre-fixed lower limit percentage becomes the upper limit percentage. Here 
both cannot play distinctive role of categorization 
6.6 Relative 

It is better known as ‘grading on the curve’, where the curve is normally distributed and 
symmetrically variant In such grading the students are expected in advance to receive the 
grades like A, B, C, etc with the reference to his/her/ their group. That is why it is known 
as norm referenced grading too. A number of steps can be taken while using relative 
grading. 

An individual student is expected to acquire new competencies and skills when he/she 
learns It is inferred when the learners are subjected to test. Tests are the developed tools in 
terms of battery or in a good number, which emphasize on expression (written, oral etc ) to 
get the data or evidence of achievement or learning. Marks are awarded when the marks are 
plotted on graph. Desired distribution curve is formed It may be symmetrical and skewed 
due to various factors Through relative grading method, the curved is transformed into 
normal curve It shows the level of attainment -true and perceived. True level is normally 
distributed 

If perceived curve is transformed into a normal curve, a number of decisions can be taken 
including categorization of the obtained scores in many-desired number of grades We may 
make it in a range of 1 to 9 (same scale) with a means of 5 and standard deviation of nearly 
2 units In such case, “two tail categories at the either end of the distribution are combined 
make nine categories or interval instead of eleven” In nine points grade svstem distribution 
of cases can be estimated as shown in the table-3 
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SI No 

Letter grade 

Interval 

No Of cases 

grade 

values 





1 

A 

1 75\-00 

4°o 

9 


B 

1 25x -1 75\ 

7% 

8 

> 

C 

0 75-1 250 

12% 

7 

4 

D 

0 250-0 750 

17°;, 

6 

5 

E 

0 250-0 255 

20% 

5 

0 

F 

0 75\ -0 25\ 

17% 

4 

7 

G 

1 25x -0 75x 

12% 

-v 

_■> 

8 

H 

1 75x -0 75x 

7% 

2 

9 

I 

00- 1075x 

4°b 

1 



Table-3 




Like this, one may use the 7 point or 5 point scale grade by reducing the ability ranges 
6.6.1 Grading on Curve: Features 

Pass and fail effect is eliminated or reduced as the individual learner is rated into the 
‘n 1 terms of grades and no grade signifies the failure 
- It states the relative position in respect to group performance, thus is norm 
referencing in nature 

Due uniformity of the scores on the performances of across the curriculum areas - 
contents- ensures normal distribution and thus enhances the chances of 
comparability 

Grades are used for indicating the growth and development of the individual 
learners 

Reduces the importance of raw scores 

‘Grading on curve 1 has limitations too Receiving different grades is preconceived 
Instead of determining the grade-mostly conceived in terms of group performance 
The system of such grading does not improve the teaching and learning due to its 
inherent weakness of complex understanding 

6.7 Comparison: Overall Performance 

Relative grading method permits comparison of learner’s performance within and across 
the subjects. The problem comes up when we compares the performance of the learners in 
different subjects Combing the grades awarded in different subjects and estimating the 
Grade Point Average (GPA) can overcome such problems The condition is that the grades 
in all the subjects must have been awarded through 'relative grade method'. Each grade 
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should carry the numerical values to enable to calculate GPA The table given below 
provides an example of comparison of overall performance in the subject Table-4 


Students 

Grades Awarded in different subjects 

GPA 

Math’s 

Physics 

Chemistry 

Biology 

English 

X 

A 

B 

C 

A 

B 

82 

Y 

B 

A 

A 

B 

C 

8 2 


Table-4 


The overall performance of X and Y students is shown m the table in reference to Grade 
Point Average (GPA) Each grade has its corresponding values In the table, suppose 
student 'X 1 has obtained the grades A, B, C, A and B in Math’s, Physics, Chemistry, 
Biology and English respectively, with the corresponding grade value 9, 8, 7, 9 and 8 
Similarly Y’ student has been awarded B, A, A, B and C grades in the subjects 
respectively 

Thus in case of ‘X’ the GPA can be calculated as 

9+8+7+9+8 =41 = 82 .(1) 

5 5 

And in case of*Y’ it is 
= 8+9+9+8+7 = 41 = 8 2 ... (2) 

5 5 

The overall performance of students 4 X’ and C Y’ shows that both are equal Thus 
comparison is easy The performance of the students can be compared on a number of 
subjects by using any specified point of scale. 

6.8 Alternative Grading 

The system is based on two-point scale, which creates a perfect dichotomy in reference to 
acquisition of competency in the subject or non-acquisition of the same The teachers fix 
the criteria of acquisition, if the students meet they pass, if not fail The alternative grading 
system does possess merits as well as demerits. It is positive side of the system that 
students try to prove themselves to the expectations of the criteria fixed But the teachei 
should involve the students while prefixing the criterions. Negative aspect of the system is 
that it does not inform about the competence of learner's upto an expected lex el noi 
provides information about the strength and weakness of the learners in the subjects 
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6.9 Grading: Co-Scholastic Outcomes 

Grade can be awarded to co-scholastic attributes also Though, sometimes it seems difficult 
to structure the tool to access the co-scholastic outcomes but beginning has to be made in 
this regard Easy tools is required to be developed for convenient administration, scoring 
and evaluating to record the changes in grades after a regular gap of two, three or six 
months Every time administration of tools and assessment would reveal the deficiencies in 
the learners These deficiencies can be remedied The assessment of co-scholastic outcomes 
should be a regular feature and be reported separately through direct grading The 
individual institution should take up the responsibility Boards of Examination in the states, 
if take the lead automatically other examining institutions or agencies will begin the 
practices Now the educationists have realized the importance of it 

6.10 Preparation for Grading 

The chain events or steps should not be weak; the factors of linkages should be 
taken care of appropriately. Pre-requisites of grading system can be numerated as stated 
below 

> Design and development of blue print for construction of balanced question paper 
based on the identified instructional objectives should be prepared first 

> The responsibility of preparation of question paper along with scoring key should be 
assigned to the skilful teachers. They should also prepare marking schemes. 

> The subject teachers should prepare questions to be used in the home examinations 

> The tools for assessing co-scholastic outcomes should also be developed by the 
concerned teachers keeping in mind its difficult mechanization 

> The experienced teachers, headmasters and the subject experts should do 
moderation of the set question paper 

r Conduct of examination should be free from the uses of malpractices and unfair 
means by the students 

r All kinds of answer scripts should be given to the examiners It would enable them 
make use of the full scale of marking followed by grading 

r Head examiners should be appointed for sample checking to eradicate the 
assessment errors if somewhere found 

* The examiners may directly grade answer scripts. It may be scored to transform 
into grades at later stage 
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6.11 Strategies: Implementation 

The system of marking has indelible impression on the Indian psychic and minds But the 
marking suffers from imperfections It is required, therefore, to evolve strategies, for 
implementation of grading in schools both in scholastic and co-scholastic attributes The 
implementation can be ensured if the following strategies are adopted, 

> To explain the students, teachers and parents about the benefits of awarding grades 
to the performance or the achievement instead of marks There is need to change the 
mindset of all concern The Boards and the teachers are to take the lead 

'r Grading removes the fear of pass and fail It provides relief to the low achievers, 
cuts-throat competition among the low and high achievers and minimizes the 
categorization of students on the basis of unreliable raw marks The steps have to be 
initiated to award grades right from school examinations itself while bringing out 
the results. 

> The teachers should act as a facilitator in the implementation of the scheme They 
should introduce for written, oral and practical examinations to maintain uniformity 

> The teachers and teacher educators should be explained the philosophy of grade and 
its mechanics of assignments. The students are also required to narrate as how the 
exercises take place and how far it helps to them 

> Grading system as a whole should be discussed fully among the government policy 
makers, teachers, headmasters and the parents to eliminate the apprehensions and 
misgivings 

> All the Board of Examination has to agree to accept and use uniform grade in their 
examinations It will help in making Inter-Board comparison of outcomes on broad 
parameters 

'r Flexibility should be ensured to reduce the tension The Grade Point Average 
(GPA) should decide the criterion for selection of students for admission. 

> Institutionalization of grading in schools depends largely on the acceptance of the 
tertiary sector of education Thus the UGC needs to be taken into confidence for 
working out strategies for reducing the bottlenecks to introduce grading at their 
level of examinations 

6.12 Recommendations 

Seeing the tension, difficulties of students and the teachers, there is a need of shift in the 
process of bringing out the results. The present form of assessment does not represent the 



qualitative aspect of achievement The indicators tailed to glorify the potential of the 
learners Therefore, it is recommended 

r- To introduce grading system in schools and insist its regular practices 
r In circulate the print and non-punt materials on giading to acquaint the users with 
its benefits and implications 

^ Absolute grading should be employed in the schools Awarding grades and glove 
for sometime to come 

^ Horn class VI - VUl three oi tl\e point scale may be used but front secondary level 
nine-point scale may be used for assessment and evaluation 
^ Direct grading system can be introduced to practice for the attributes and outcomes 
in co-scholastic areas However, scholastic and co-scholastic outcomes may be 
shown on the same transcript or report cards 
r- Students may be allowed to improve their grades within the fixed time or duration 
r Communication channel between the teachers and parents should be strengthened 
r- The evaluation tools, techniques and procedures adopted by the schools and the 
Boards should be transparent It will enhance the credibility of the system 
r Teachers should be rooted through rigorous training in grading system on mass 
scale by the states. 

6.13 Critical Apprehension 

The modern education is very much purposive and goal oriented The learners are 
classified on the basis of their performance and achievement for their placement In such a 
competitive life distinct attributes are to be identified with the students potentials, which 
requires a large ability range. Grading system only could provide such facilities. Most of 
the institutions and Board of Examinations have realized its necessity and thus planning to 
introduce and accept the system gradually However, unless the governments come with the 
poliev decision implementation of the scheme remains to be difficult propositions An 
effort from all round is required 
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7. Continuous and Comprehensive Evaluation 

7.1 Overview M.M.PAM)E\ 

Traditional system of examination is slowly outliving its uses and importance Infact it had 
"narrowed down the .spectrum of educational objectives' by giving undue weight age iu the 
rote memorization, overdosing impractical teachings and overwhelming the learners with 
the stereotyped knowledge without assessing properly its consequence and utility So fai. n 
has confined us to stress upon evaluating the cognitive achievement rather than effective 
and psychomotor for promoting balanced development of the pupil's personally 1 he 
situation further seems fluid and inconsistent as the assessment being an end-of- the cause 
activity It should be an integral part of all teaching and learning procedures and 
dimensions Continuous and comprehensive evaluation (CCE) is treated as required and 
desired intervention at such a crucial juncture of examinations It propels a self-feedback 
mechanism to teachers, students and the course contents for improvement 

7.2 Objectives: 

- To explain the concept, purpose and functions of CCE 

- To expose with the varying role 

- To draw a scheme of implementation by undertaking various activities. 

7.3 Concept: 

Evaluation is a process to measure the extent of objectives of teaching a topic/subject 
achieved. It collects the valid and reliable information about the level of pupil’s 
achievement and reports purposefully Use of ‘comprehensive’ in evaluation gives more 
explicit meaning Comprehensive evaluation includes the assessment of student's 
development and growth in relation to physical health, sports and games, individual and 
social relationship as well as the quality, attitude, motivation and interest It does not 
exclude the evaluation of scholastic achievement area ‘Continuous’ word qualifies for 
ensuring ‘continuity’ in evaluation Thus, continuous and comprehensive evaluation caits 
tor all dimensions of scholastic and non-scholastic activities and practices of development 
It stands for piediction and supplying necessary intervention and feedback 
It means as a process to. 

Collect all tvpes of reliable and valid information’s related to scholastic and non¬ 
scholastic areas 

- Classify, analyze and interpret the in formations purposefully for all concerns 
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Purpose to diagnose the difficulties, deficiencies, errors and backwardness to 
provide necessary remedial interventions and cure 

Provide feedback and remedies for improvement in the strategies, method, 
communication skills supposed to be adopted for solution and better standing for all 
accounts 

Learning outcomes represent the total changes taken place in child behavior or experiences 
in both the dimensions -scholastic and co-scholastic It decides and judges the extent of 
desired changes and directs the improvement in curriculum, tiansaction-instruction and the 
suitability of instructional objectives 

Instruction _Continuous and comprehensive evaluation 

(Scholastic and co-scholastic) 

Supplying intervention _for assessment_Reorganization 

(Replanting) 

7.4 Purpose: Need 

Continuous and comprehensive evaluation should be an inbuilt part of teaching learning 
process It should focus on improvement of learning outcomes or achievement not only on 
measurement of the achievement. Of course, measurement of achievement paves the way of 
planning for ensuring improvement. Till now only scholastic areas were given emphasis in 
evaluation but other important parts were being side lived. The introduction of CCH will 
serve the following purposes and need to; 

- Determine the present learning achievement status of the students related to all 
dimension of growth and development - curricular and co-curricular or scholastic 
and non-scholastic 

- Diagnose the learning strength and weaknesses of the students to remedy and supply 
required interventions - feedback 

Create interest, better learning environment, develop positive attitude towards 
academic outcomes It may enable the children to imbibe and display good instincts 
and skills in the areas related to affective and psychomotor domains 
Provide required guidance and counseling to the students with suitable examples 
drawn from common life 

Judge the effectiveness of method of teaching instructional communication 
strategies and its usefulness in securing improvement 
Estimate the rate of progress and grade the students accordingly 
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Assess the utility of curriculum followed and bring certain modification- 
reconstruction to make vulnerable to children uses 

Encourage the teachers for undertaking action researches and promote joyful 
teaching and learning 

Create proper atmosphere and develop micro-level strategies to promote the traits 
and quality related to non-scholastic objectives 

7.5 Function 

Evaluation measures the educational aims or objectives achieved to the extent possible 
which ensures integrated development of the child The functions of CCE are detailed 
below 

7.5.1 Promotes growth on all account 

The curriculum followed these days are very improved, unified and integrated one It 
emphasizes on contextual - intellectual - teaching (scholastic), physical education and 
health, sports and games (psychomotor) and educational and social development. Even 
instructional lessons are developed in all these areas. Moral and spiritual teachings are 
planned to offer and even are inculcated in some way or other Such a versatile curriculum 
needs not only a planned evaluation but to be an inbuilt in the system itself. It should take 
comprehensive view. c On the spot evaluation’ offers immediate solutions, feedback and 
stimulates the students for continuous growth with all social and personal qualities 

7.5.2 Develop objectives and Instruction 

Activities conducted in the schools and out of schools bring changes in the children’s 
behaviors, actions and mannerism These are the objectives of teaching determined. To 
achieve the objectives that are learning outcomes, instructional objectives are detailed out 
in terms of behavior outcomes’. To attain individual instructional objectives teachers and 
students perform suitable activities leading to behavioral changes as outcomes. Thus each 
major objective should be explained in terms of specific instructional or teaching 
objectives 

Teaching learning activities result into experience or learning outcomes and give the notion 
that a particular objective or a set of objectives are achieved after evaluation For the 
purpose, appropriate tools and techniques are used which includes oral, written 
examination, observation schedule, checklist and five Point rating scale etc Question 
paper, a tool of measurement or assessment, when gathers the information’s on fulfillment 
of predetermined instructional objectives, is termed as an objective tool and the process is 
objective based CCE is related to learning activity and outcome 
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7 5 3 hmphasts on ('ontwuatton /.valuation 

Continuous evaluation is a process of maintaining regularity in evaluation C ontinuitv may 
or may not be possible but frequent supervision excludes the inherent hazards in the 
teaching learning system As teaching is a complex activity, continuous evaluation makes 
learning, grasping, and retaining easy Class task, home task, assignment, and project form 
a part of regular evaluation Conducting unit test and formative evaluation helps in 
diagnosing the recurring difficulties and errors and continuous evaluation keeps the child 
ahi east with its strength, weakness and pi ogress 

Continuous and comprehensive evaluation during the whole academic year keeps the 
student busy in studying and in preparing mood They feel engaged, disciplined and 
imbibing individual and social qualities, which includes the right kind of attitudes, thinking 
and reasoning Comprehensive evaluation of not only non-scholastic but other scholastic 
subjects also will make the process complete. However CCE can be practiced by the 
schools/ institutions internally not by the other/ outside agencies 

7.5.4 Offers Feedback 

Instructional objectives are achieved through organizing teaching learning appropriate 
activities according to the norms laid under the educational aims and objectives The 
evidences on learning outcomes can be received by using suitable evaluation tools. The 
results/evidences received are analysed to supply required interventions and feedback 
Appropriateness and adequacy of evaluation tool depends on nature of the evidences to be 
collected To better results appropriate teaching learning activities are to be organized for 
each attainable instructional objective. Strength and weakness if analysed remedial 
measures can be undertaken Even required feedback can be supplied. Thus we can 
conclude that the CCE offers the scope of supplying the feedback to instructional 
objectives, teaching-learning process and the attainment of learning outcomes 

7 . 5.5 Provides Meaningful Results 

CCE does not end by obtaining evidences/data of learning experiences leading to 
expected behavioral changes only but goes further to explain the results meaningfully, and 
subscribes to the measures of improving the whole activities to be performed tor 
instructional programme It involves measurement and evaluation activities 
Simultaneously, measurement, a process collects the data without attaching any value to it 
Evaluation analyses the data, interpret it with reference to instructional objeemes, and 
explains student’s level of attainment, group performances for making the data useful and 
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meaningful Through the process, the student’s level of capacity building can be judged in 
terms of their future growth 

7.6 Scheme of Growth and Development 

I he purpose of CCE is to evaluate all dimensions of school programmes incorporated in 
the curriculum and organized by the institution/ agency concerned The subject teachers 
have to list out, state and specify the instructional objectives suitably to be organized for 
attaining individually. The instructional objectives should include scholastic and non¬ 
scholastic instructional objectives Many states like Rajasthan, Kerala, Tamil Nadu 
etc have developed their own scheme of evaluation for secondary stage Any scheme 
developed should be truthful in approach and able to be implemented An evaluation 
should plan, design scheme of evaluation keeping in mind the need, scope, outcomes and 
the users of the results. At the same time the appropriate techniques, procedures and 
tools- scholastic as well as non-scholastic -should be identified or prepared to avoid 
future complications. The analysis and interpretation of the results must be supplemented 
with feedback and replanting of the scheme to enhance the progress and growth 
Individual institution is free to evolve its scheme of CCE as much they can afford 
A suggested CCE scheme for the levels of class-I - V and VI - VIII is presented for uses 
The second scheme may be useful upto class-XII also. The users are free to bring 
situational and environmental modifications in the schemes presented. The two suggested 
schemes-1 and 2 would be given below to discuss during the training programme It was 
agreed to practice with required modification whenever and wherever required. It was not 
binding on the schools. The whole exercise depends as whether the concerned schools have 
adequate infrastructure in terms of staff members and the physical facilities as well as 
money to procure needful materials Even then the schools working for elementary levels 
must resort to practice continuous and comprehensive evaluation to promote academic 
excellence Scheme -1 and Scheme-2 given below are suggestive one which may be 
implemented with modifications- 


t 
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Scheme-1 


Continuous and Comprehensive Evaluation (Class I-Vt 
Scholastic Area 


Languages 


Math's E V S etc 

Methods to evaluate 


1 Test written/oral 

2 Project 

3 Games/ Health 

4 Craft/Productive Work 
2 Periodical or Terminals 


1 Test written/ oral 

2 Project 

3 Games/health 

4 Craft 


1 Test written oral 

2 Observation Project 

3 Health/ Games 

4 Craft 


3 Continuous(unit) or monthly tests 


Reporting Monthly 


II. Physical Health/Productive Living 

i) Height/ Weight ii) Immunization iii) General Health iv) Eyes/ Dental 


Once/Twice a Year 


III Co-Scholastic 

i) Attitude ii) Individual and social qualities iii) Interests iv) Games and Sports 

1 Checklist 

2 Observation 

3 Teachers Comments Many types of games/sports 

4 Human/Social Service 


Once/Twice a Year depending on availability of time and resources 
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Table - 2 


Continuous and comprehensive evaluation (class VI-XI1) 

/. SCHOLASTIC AREA OF LEARNING 

Languages Math’s Sc $ Tech Soc Sc Art Education Work Experience, Health 
and Physical Education 


Methods to Evaluate 


1 T ests, Written/ Oral 

2 Practical 

3 Assignments 

4 Projects 

Total Six/Eight Assignments 

5 Tests (3 periodicals and 2 terminals) 

6. Assignments/ Projects (Two to three in a one academic session of each) 


IL PHYSICAL AND HEALTH EDUCATION 

i) Height & weight ii) Chest Expansion iii) General Health iv) Eyes / Dental v) GamesS 

Method of Evaluation Sports 

1 Medical Examination 

2 Observation 

3 Measurement 

4 Interview for record responses 


Once/Twice a year as time and recourses permit 



X2 


///. CO- SCHOLASTIC AREA 

i) Attitudes ii) Personal & Social qualities lii) Interests/Motivation 

Techniques of Evaluation 

1 Usable Scales 1 Checklist 1 5-Point Scale 

2 Observation 

3 Teacher's Comments 

4 Rating Scale 

Once/ Twice a Year (depending on the situations) 


7.6 Conclusion 

The participants practiced the scheme They offered certain modifications to make it easier 
for the uses keeping in mind the constraints faced by the state governments. 


0 
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8. Scholastic Assessment 

8.1 Overview M.M.PANDEY 

Scholastic evaluation relates to measure the predetermined instructional objectives to be 
attained in form of learning outcomes Through the study of subject and teaching -learning 
process, the child acquires the knowledge and skills It helps to develop desired attitude, 
individual and social qualities and the know how as how to maintain good health Thus 
teaching-learning activities are needed to be organized on objective based approach and 
testing (evaluation) Since long, many practices are in use, action and process these da\s to 
evaluate the academic- scholastic achievement (cognitive) However effective tools and 
techniques are required to employ for faultless results to receive 

8.2 Objectives 

The module will be able to. 

Explain the growth by acquisition of knowledge and skills through studying various 
subjects. 

- Discuss the determination of the area of assessment, techniques and procedures 

- Discuss the importance of a few approaches of assessment 

- Explain scholastic assessment including self appraisal scheme by the students, 
deciding periodicity and weight age 

Explain the uses of results and promotion of policy 
Discuss as how to prepare scoring and marking scheme 

8.3 Acquisition of knowledge 

Education is required to develop positive attitude, interest, motivation, personal and social 
qualities and the know-how as how to maintain one’s own health Teachers should organize 
curricular and co-curricular activities objectively Objective based teaching stimulates the 
children Acquisition of required knowledge related to school/book (cognitive-intelligence) 
is termed as scholastic achievement To enhance the efficiency and effectiveness of 
teaching piogramme frequency in evaluation is a must. Employing possible techniques and 
tools spread over the whole year, analvzing and interpretation of results give the scope of 
supplying feedback and intervention to the entire teaching-learning scheme 

8.4 Area of assessment 

It covers all the school subjects taught in the classes For evaluation appropriate weight age 
to the subjects as well as to the various categories like knowledge, 
understandmg'comprehension, application/ expression, skills etc are given 
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The techniques/ approaches of assessment like, oral and written (closed bark) test are 
commonly used Assessment of practical work, projects and assignments, are conducted by 
allowing the pupils to consult the books openly The pupil's results are analysed and 
interpreted sometimes for diagnosing to know the strength and weakness to supply needed 
intervention /feedback/ remedial measure at appropriate level on opportune time It helps in 
assessing the effectiveness and usefulness of the instructional programmes, content 
materials and methods of instruction to ensure improvement and modification 
Closed book examination/ test are common which involve a large number of aspirants and 
examinees This approach is commonly used It may be half-yearly and yearly better known 
as end of the term examination But after NPE (1986) the single emphasis has been shifted 
to periodical test spread over the year inform of unit test, periodical and term test 8.5 
8.5Design: Preparation: Construction. 

The utmost purpose of a test either of kind, is to give desired measure what is purported to 
measure. To measure the achievement the question papers should be prepared carefully, so 
as it may be reliable, valid and reasonable For the propose, the test constructor should have 
clarity of giving appropriate weight age to the subject, content- topic, to the forms of 
question and objectives are to be measured Optional question may also be given. 

Written examination is very common form of assessing the scholastic achievement within 
time allotted. It is acceptable and practiced the world countries since long Our country is 
not an exception. Examination is a procedure or approach to measure the achievement in 
raw scores to pass on value judgment. Examination and evaluation have been 
synonymously treated but obvious differences are there. Our states have 24 Board of 
School Education/Examination and CBSE at national level that conduct written 
examination. at school stage. The schools conduct terminal and annual examinations 
internally for class promotion. Though upto class-VIII mostly home examinations are 
conducted Many Boards are now trying to abolish conducting examination of Class-V and 
Class VII or VIII level under no determination policy CBSE plans accordingly Let us 
discuss the process of examination in brief 
8.6 Question Paper: Some Issues 

Question paper is a tool used in the examinations But certain issues are involved which 
generally remain uncared for or less attention is paid A bad quality of question affects the 
achievement, results, and process of certification, classification, teaching-learning process 
and even defeat the very purpose of education The marking of answer sheets vary from 
examiner to examiner due to the questions inherent weaknesses 
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Too difficult and too easy questions also lower the value achievement of the examinees 
The issues can be overcome and solved Proper content coverage, preparation of questions 
objective wise, fixed npmber and of form questions and giving required number of options 
enhance the chances of better evaluation The condition is that the question is balanced not 
defective Preparation of perfect question paper, for assessing scholastic area, can be 
ensured by following the steps mentioned in the Flow Chart/Bases/Model 
Preparation of design 
Selecting the areas/topics 
Fixing the general objectives 
Classification of specific objectives 
Preparation of blue print 

Development of question paper/writing questions 
Developing marking scheme/scoring key 
Question analysis 
- Modification/Moderation 

We have already discussed about the specification and classification of instructional 
objectives The preparation of a blue print (given in the annexure) is one of the major tasks 
to be completed, which presents the total information/ views on tests, its nature, 
characteristics and capability to measure 
8.6.1 Flow Chart 

The Flow chart is a figurative arrangement showing the steps supposed to be taken towards 
the construction /writing the test items /questions It reflects the procedures of mapping too 
It becomes easier for the item writers to proceed in systematic way step by step keeping in 
mind the entire recourses and dimensions to be covered and completed during developing 
or preparation of test The following flow chart can easily be understood 


41 
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8 6.2 Design 

"Design 1 means outline or laying out a scheme or plan in the offing in evaluation presents 
a layout, which includes chiefly the weight ages to contents, objectives, forms of questions, 
and the level of question difficulty A test constructor has to keep these four aspects in 
mind to ensure the achievement of the goals The design represents the time- duration, 
maximum marks, and scheme of section, options and nature Options of questions may not 
have justification if difficulty levels are in tune The comparison of achievement of students 
can be possible only when options are not given Inclusion of options reduces the reliability, 
of the question paper 

Giving or assigning weight ages to all dimensions discussed depends on the group or 
individual paper setter or test constructor as what and how does he purpose to measure and 
evaluate. The examination Board consults the experts, teachers, examiners, students, and 
experts and seek the views of the parents some times to be regarding weight to be given 
Generally the committees on courses design the mode of question setting, of which a copy 
is given to setter for reference. A blank proposed design will be given to the participants for 
practices 
8.6.3 Blue Print 

Blue print presents the total design of a scheme dreamt for The policy decisions 
constructed for preparation of test or question paper are ‘translated into action though a ‘ 
matrix’ called as blue print’ In the left vertical column the units/topics under question are 
tested The above or top horizontal column lists out the instructional objectives, like 
knowledge, understanding, application (KUAS) and skills Simultaneously, in second 
horizontal column, types of question set are mentioned such as objective type, very short 
answer type, short and long answer type 

Here the paper setter or test constructors decide about the number of questions are to be 
set/ constructed under the instructional objectives Columns and rows of the blue print help 
the test constructor Thus to decide from which unit, 'what types/forms of question could be 
framed’ 

Two parameters- objectives and the contents point in a selected topic/unit- once fixed, the 
paper setter decides about different types of question to be set which can be indicated along 
with their marks in vertical columns against the contents For example, if in the column of 
knowledge under 'LA’ 3(1) is written, it is understood that the long question came* i 
marks If written h (2), it should be understood as two questions are carrying 3 marks for 
each The questions framed of different types can be filled in the different columns and 
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rows of the blue print in such a way that all its cells are filled evenly The total questions on 
each objective can be reflected in the vertical columns and the marks in the right hand 
extreme column of the blue print 

The total of vertical and horizontal rows must match with the weight age given in the 
design of the question paper If a question is supposed to test two objectives- knowledge 
and understanding or understanding and skill simultaneously the marks of the question 
should be shown separately in the respective cell However an esoteric (*) mark must be 
put over them to distinguish their purposes For an example, a question of 7 marks can be 
written as 3(1)* and 2(-) in the column K and S respectively If the question is given in an 
internal option, it is indicated with a sign of double star (**) If all the cells are evenly filled 
in by the questions the blue print is framed within the norms design outlined, the question 
paper is treated as balanced one The questions should spread over all the cells as paper the 
need 

8.7 Writing question: Construction of Test Item 

Writing question is an important step as every question has certain characteristics of 
measurement ability for which it is constructed according to specification of objectives, 
contents/topics, numbers of items, level of difficulty and the decision taken in the blue 
print The item should be written on a separate item sheet. It should be kept in mind that the 
items, which are virtually a statement of objective, should be straight and carrying the 
clarity of meaning constructed for. Its languages should be straight, brief, flawless, do not 
seem to carry two answers communicative and able to fetch correct answers. The questions 
should have discriminating power between poor and brighter students. The questions/items 
prepared need to be discussed with the other experts ascertaining their views and 
suggestions to improve. If the students are shown the tests and sought their views, that 
would add the opportunity to improve However the examination questions are not meant 
for making public. The question should be long answer, short answer, very short answer 
and objective type 
8.7.1 Question paper: Revision 

The question written after following the normal procedure needs to be re-looked and 
modified even by seeking the expert opinions and views. The improved questions/ test 
items are then finalized and assembled either in order of difficulty level or as per norms 
The question thus organized is known as a set of ‘question’ or ‘tests’. These can be 
published in form ‘a set of question paper’ or ‘test booklet’. The question paper in a 
particular subject should carry clear-cut instructions regarding the number of 
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questions/items to be attempted within fixed time What should be the magnitude of 
answer, the instructions should be given as a whole or individually What should be the 
length of the answer should be clearly mentioned 9 Arrangement and the assembling of the 
questions may be done as per the convenience of the administration, uses and facilitation of 
the examinees 

(V. 7 .2 Marking Scheme: Scoring key 

The question should be specific to ensure specific answers It should be pin pointed, 
understandable, communicable and able to bring out the specific answers from the students 
At the same time, a detailed marking or a scoring key is required to be developed 
immediately after completing the task of question writing Marking schemes avoid the 
variability in scoring This is termed as the evaluation scheme/ evaluation instruction also 
which is prepared by the question setter itself The characteristics of a good marking/ 
evaluation scheme/scoring key may be detailed as below; 

> In case of each long answer type question, its every part should be reflected and 
allotted with reasonable marks seeing the amount of answer required and the time 
consumed in it 

> Short and very short type answer may be restricted in the number of words and 
sentences even and marks be allotted accordingly 

> Objective and supply of answer type question may be allotted one mark 

> Generally it is better, if direction is given whether all points to be counted towards 
complete answer or writing a set of points will be enough for full credit In either 
case clear-cut instruction will avoid ambiguity. 

V Marks should be distributed as per the weight age given to a part of question and 
such break point individual marks must match the total marks allotted 

> Sometimes, other characteristics/approach signifies the evaluation procedure having 
allotted few marks either in reflected form or understood It includes, particularly 
logical approach, coherence, lucidity in writing and expression, writing clearly, 
style of presentation and giving the answer beyond expectation of the examiners 

r■ Short question may require answer in one or more points Allotment of appropriate 
marks may also be made 

r Objective type question invites only one answer to be chosen out of given four or 
more 

'r Answer sheets must be identified with the place whose marks are to be posted and 
totaled It is useful, if pass marks out of the total is indicated 
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H. 7.3 Questions: Analysis 

Blue print is a tool, which should be prepared before to guide the entire procedure of 
question writing or test construction After the development of question paper, it is 
necessary to know whether the question paper is set in accordance with the blue print and 
design In order to conform the degree of agreement between the question papers developed 
and the process was designed item analysis is necessary. Analysis is done with reference to 
the objectives it tests, specific skills measures, and the units to which it belongs It supplies 
information on the types of questions, magnitude or length of the expected answer, average 
time taken in answering and the level of difficulty the questions involve A suggestive 
Performa practiced by the NCERT expert is given in the end. These precautions/ activities 
are undertaken to ensure develop a balance question paper/test so that further modification 
can be done if at all required. 

H. 7 .4 Modification: Moderation 

Construction of test and preparation of question paper is not an end process Question paper 
set in a subject is used in the examinations. Sometimes student’s walkout and boycott the 
same complaining that questions are defective or set out of course or from untaught portion 
It becomes embarrassing to both- examining agencies, authorities and even to the students 
It necessitates next year to bring certain modification in the mode of question setting. In 
most of the cases, to avoid proliferates and shortcomings, moderation boards are 
moderating the questions before going to the final printing. 

The test construction process is also open to scrutiny and modification. The standardization 
process makes it a point that the tests constructed are modified length wise, objective wise, 
type wise, topic/content wise, pattern wise and difficulty wise The scrutiny and 
modification take place to the question reliable, valid and usable Now days, even for one 
examination in one paper two to three set of question papers (CBSE) are set to avoid 
obvious pit falls. 

8.8 Projects and Assignment 

Preparation of project and assignment provide wide opportunity for gaining the learning 
experience. Both are used for internal assessment under open book system which scores are 
added to the final results. Generally, assignment is treated as a ‘self learning device to 
enrich and reinforce the information acquired’ It involves the students to collect relevant 
information’s from various sources, books, magazines, periodicals etc. and present the 
write up (in form of report/a plan) with charts, models and graphs. They may sketch out 
graphs, tables, line, diagrams in the report itself 
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I cachers invariably assign the projects to their students, which involve the collection of 
data or information from primary source The investigator project helps the students to 
develop manipulative and interpretive skills in achieving the objectives In project, the 
students have to come across with laboratory, fieldwork, collection and preservation of 
materials, observation and recording information, analysis, and inferring the findings and 
conclusions They have to go through the reference books, periodicals and research studies 
In evaluation of scholastic area, assignments and projects serve the following objectives It 
r Develops the habit of reading books, magazines, periodicals, research studies and 
help to acquire the skills to collect required data from different sources 
** Evaluates the skills of arrangement of data, statistical derivations, preparation of 
graphs, tables, diagrams, analysis, and interpretation for deducing findings 
r Assess the scientific temper acquired, interest in the study, appropriate expression 
and capacity of translation of verbal information in form of graph, tables etc 
r Helps in assessing the student’s achievement without creating examination fear and 
thus maintain freedom in learning. 

Assignments and projects are good tool to evaluate the cognitive, affective and 
psychomotor objectives The teacher should plan and prepare to make the assignment and 
project as effective tool of measuring scholastic area. They have to guide, counsel, and 
prepare the students to express their wits, knowledge, understanding and skills through such 
approaches of evaluation. It can be said as a means of self-appraisal or evaluation 
8,9 Seif-Appraisal: Expression of Views 

In continuous and comprehensive evaluation self-appraisal or self-expression of one’s 
views/ feelings plays important role It shows the magnitude of the student’s awareness, 
motivation heals and involvement in their work including the concept developed about their 
selves. 

Through self-appraisal, the student is to identify his strength, weakness, mention the 
opportunities he got and enumerate the difficulties or threats he could face. He will be able 
to express his personal experiences One problem a teacher may find that the students aie 
less matured to complete or write their self-appraisal on the form supplied This mav he 
started from upper primary classes The students are required to be oriented first befoie 
taking up such ventures A following suggestive form to seek self-information is gi\en 
below, may be usetui for the analysis of strength, weakness, opportunities and difficulties 
(svvod) of the individual student concerned Difficulties may be explained in terms of 
threats also 
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Form 

Name __ class _ section 

School 


I Strength 


a What do you like for yourself / 
b Which subject does interest to you / 
c What is your achievement in this subject (%) 

d Among the following, in what you are interested maximize, dance, reading, 
playing, 

e Which co-curriculum activity does attract you much 9 
f And Why 9 

g Do you like a company of your friend to study 9 


II Weakness 

a. What you do not like 9 
b Which subject you do not like to read? 
c. Which co- curriculum activity you do not like to do 9 
d What is your strong weakness 9 


III. Opportunities 

a. What opportunity do you want? 
b What opportunity do you get 9 
c Did you utilize it 9 
d. If, in what way? 
e If not why 9 


IV. Difficulties 

a You wanted to do something but you could not do it due to something 9 
What did you want to do? Why could you not do? 


b What difficulties do you find in reading 9 



c What difficulties do you face in participating games and sports 9 

ti 

iii 

d Any single but bigger difficulty you faced in life 
e What did you do to overcome? 

8.10 Weight age: Periodicity 

In lower primary classes usually informal tests (oral and written) -six to seven in a year- 
may be conducted. Test may have equal weight age in marks If in one go a student does 
not pass, he should be allowed to appear again after he has taken up remedial teaching The 
purpose of this exercise should be to improve the achievement not only to certify the 
results. MLL is required to be attained through employing corrective measures 
From class- VI - VIII or even upto class XII the following tools, technique and weight age 
should be employed to evaluate the achievement in the scholastic area It is suggestive one 
and open to modification, if needed The following scheme was however recommended by 
the participants 

Techniques Tools Weight Age 

1st alternative scheme Ilnd alternative scheme 


1 Three periodical tests (open and closed 


Book evaluation) 

30% 

30% 

2 First terminal examination (half-\ early) 

15% 

25% 

3 Second terminal (Annual) 

15% 

20% 

4 Assessment of Practical work, a^’gnment/ 



Project including oral/viva voici 

40% 

25% 


The scheme of assessment may bt -ised in the academic session beginning from April and 
ending in March every year It ma' be modified on need 


April to June 

July 

August 


No Test 

1st periodical test 
1st assignment 




September 

11 nd assignment 

October 

Project 

November 

Ibt terminal examination 

December 

no examination 

January 

lllrd Periodical Test 

February 

llnd assignment 

March 

Ilnd terminal examination 


After fixing the dates or preparing the academic calendar, subject wise distribution of 
periods may be undertaken to complete the course and to enable the students for study The 
subject expert may explain appropriate design of assignment and project Clear-cut 
guidelines should also be given to avoid shortcomings and doubts All teachers are required 
to receive appropriate training in preparing instructional objectives ot contents/topics to be 
taught, specify the objectives to evaluate, prepare blue print, questions, marking, schemes 
of question/item analysis and interpretation of results of the students as the total process of 
evaluation. Simultaneously training in diagnosis of strengths and weaknesses of the learners 
followed by remedial teaching should also be given to them The scheme for eight or nine 
time assessment in a year should also be clearly spelt out If a student remains absent in one 
or two of test, he/she should be given another opportunity 

8.11 Application: Use of Results 

Result should be analysed item/question wise and objective wise so that feedback could be 
supplied to the weakness felt by the learners leading to increase their strengths. The net 
progress can be estimated by comparing the results gained with previous one The 
effectiveness can also be judged through the process of diagnosing the weak points. 8.12 

8.12 Conclusion 

The scholastic area thus can be evaluated and assessed However, teaching learning need to 
be organized not only to pass or fail the students point but keeping in mind the quality 
aspect of achievement in mind No detention policy is likely to be extended upto upper 
primary stage. If such policy is followed first alternative will be left to evaluation is to 
ensure effective and quality teaching. Remedial teaching can be organized and repeated for 
better learning and retention At the end an evaluator requires to be trained in all the 
techniques, tools, preparation of questions, interpretation of scores towards value judgment 
and bringing out the results in scores or the grades, whichever the case is 
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9. Preparation: Maintenance of Records 

9.1 Overview M.M.PANDE\ 

Continuous and comprehensive evaluation gives emphasis on improving the quality in 
teaching learning programme It acts as stimuli for growth, development, achievement, 
results, and outcomes in all academic as well as co academic field through undertaking 
regular, appropriate and follows up action Even CCE purports to supply the feedback to 
the policy, and programme implemented But rare effort is made towards follow up action 
The problems related to preparation and maintenance of the examination - results- records 
are acute The records, registers and report cards show the standard of the students in terms 
of their growth related to scholastic, physical health and non-scholastic achievement 

9.2 Objectives 

The module will serve the following objectives, it will 

Explain the mode of preparing different required tools, records, schedules by 
adopting suitable techniques and procedures 

- Discuss as how to collect information’s and maintain the registers, records and 
related papers in an appropriate manner 

Discuss the need of collection and maintenance of records related to the scholastic 
and co-scholastic achievement 

- Discuss the updated forms of records/Performa and the schedules of various types 
like checklist, observation and interest etc. 

- Offer a suggestive format of tools and techniques and their uses 

9.3 Collection: Information 

The information’s are required to be collected about each child on the following aspects 
The information’s should be valid and reliable as far as possible 
i Scholastic achievement 
li Co-scholastic achievement 
a Physical Health and Productive Living 
b Games and sports 
c Attitude 

d Individual and social qualities 
e Interests 
f Ethics Values 
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Let us discuss a suggestive format and periodicity of collection of information’s on the 
achievement related to the subjects taught through conducting examinations and 
assessment in a year 
9.3 1 Scholastic 

i Assessment area - all subjects taught 

ii Techniques of assessment. 


Subject wise - 

Assignment 

Project 

Periodical test and terminal examination 

(Written/Oral) 


Oral test 

(Interview/ Viva voice) 


Quizzes 

(Verbal test) 


Practical 

(Experiment/test) 


Periodicity and Weight age given 


4 to-5 

Closed Book Written Examination 

60% 

1 Project 

Open Book Examination 

20% 

2 Assignment 

Open Book Examination 

20% 


iv. Maintenance of Records 

Individual pupil wise, term wise, test, project and assignment wise records are required 
to be maintained by the institutions The final results should be prepared by adding all 
these marks in the aggregate or as per examination policy of the school The 
results/promotion will be declared on the basis of total performance 
v Reporting 

It is important in the process of assessment. Report card should bear relevant 
information related to the percentage of attendance of the year, marks in each subject, 
weak points and suggestions for what course of remedial measure can be taken to 
improve the pupil individual performance 
9.3.2 Health: Productive Living 

i Assessment area- height, weight and their ratio, measure on chest, defects, 
general health and diseases, eyes and ears problem including the 
knowledge of maintaining the health and its importance The students are 
required to know as what are the ingredients of healthy and productive 
living The students should be taught about the uses of the first aids 
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ii Assessment technique - medical check up by a medical officer or b> 
group of doctors Other knowledge should be verbally recorded by the 
teachers 

iii Periodicity - once or twice a Year seeing the feasibility 

iv Maintenance of Record 

a Doctors should provide the health card and to be maintained by the class 
teacher Follow up action related to the knowledge of maintaining/preparing 
for healthy and productive living should be recorded and suggested on the 
line of feedback received or given 

b Parents should be corresponded with the development to pursue at home 
The responses should be preserved in student’s profiles 
c Reporting. The information should be reported in the annual report card to 
enable the parents know about the progress 
d Promotion- Improvement should be given in terms of credit/grade 

9. 3.3 Games and Sports 

i Bach student should be allowed to select one activity organized by the school of his/her 

choice compulsorily. His/her participation needs to be recorded and observed with 
suggestions for future guidance 

ii. Assessment technique, observation can be made by a team of school teachers once in a 
term or twice as the need felt 

ii Maintenance: The views/ opinions of the team should be recorded in each term by a team 

of teachers/PTI and be maintained by the PTI or class teacher 
iv Reporting The assessment in grand should be conveyed through the progress report 
once in each term/year by the class teacher/headmaster 
vi. Promotion Grade may be given with the instructions to improve 

9. 3.4 Altitude 

i Assessment area - Any three or four attitudes having impact on the study 

ii Assessment technique - Observation, anecdotal record, attitude scale (for experiment 

Purpose, if any) 

iii Periodicity - In class by the class/subject teacher may observe/assess and record 
In art/music/home science/yoga/work experience by the class/subject teacher 

In assembly by class/subject teacher 

Inter house activities by the concerned in charge teacher 



v Maintenance of record Term wise observation based on the report of the 
subject teacher should be maintained by the class teachers concerned 
should maintain term 'A,ise 

v Reporting Once in a term or twice 

vi Promotion Individual positive attitude should be presented in descriptive form 
9.3.5 Interest 

i Assessment area Assessment may be done in five interest areas (2 at primary and 3 
more at secondary level) The students may be assessed in the area obtained in 
another chapter 

ii. Assessment technique, observation 

iii Periodicity Assessed once in two months, mainly on the occasion of inter group. 

Inter class or inter school competitions. 

iv Maintenance of records: Term wise recorded observations supplied by the 

The class teacher may preserve Subject/group teachers 

v. Reporting: once in a term or a year, may be twice too 

vi. Promotion- achievement/assessment through observation/comments should be 
presented 

93.6 Individual and social qualities 

i. Assessment area - a. all the areas can be considered but a few may be chosen for the 

Assessment 

b. Subject wise/other wise individual/social qualities can be 
assessed during debate, drama, dance, and art, co-curricular 
and regular school activities organized 

ii. Assessment technique. Checklist (for indicative behavior) 
iii Tools, observation/anecdotal record 

iv. Periodicity Once in month or a term The class teachers may collect the subject teachers 
report 

v. Maintenance of records. It can be maintained in cumulative record card form for 
reporting at the time decided by the school 

vi Reporting. All the subject teachers are supposed to observe qualities improvement 
atleast 2-3 times but should report to the subject teachers once in a term 

vii Promotion: Improvement may be descriptive to understand 
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10. Students Profile: Cumulative Record 

10.1 Overview M.M.PANDEY 

A new concept has emerged to prepare the profile of individual student in the school, which 
stores his/her consolidated information related to scholastic and co-scholastic achievement 
and activities Now, there is.need of keeping systematic record of ail type of assessment 
made by the schools for the uses of all concerned teachers, headmasters, guardians and the 
authorities including the students concerned 

10.2 Objectives 
The module will 

Detail out the concept and meaning of students profile/cumulative record 

- Explain its need and function 

- Discuss the personal data and family back ground of the pupil 

- Discuss the probable dimensions/areas of assessment and the ways to maintain it 
appropriately. 

- Discuss the format/ forms to maintain profile/cumulative record and its different 
dimensions including the progress repot 

10.3 Concept: Meaning 

We are emphasizing on child-centered education. But the teaching-learning activities are 
very complex. Learners find and feel innumerable problems. They can be explicitly more in 
numbers who need solutions The scholastic performances are affected by various co¬ 
scholastic and non-scholastic factors It is pertinent to know the child behavioral adjustment 
with such uncontrolled factors Having analysed the full information’s and analysis one can 
remove their complexities Thus efforts are required to be made to collect first hand 
information related to all dimensions Student’s profile/cumulative record charts fulfill the 
conditions of teaching. 

Profile presents the clear and total picture about an object like Us function, activities, 
management, characteristics, goals their achievement and impact in case of a student 
Cumulative record is supposed to keep all relevant information’s about the students- 
physical health, subject achievement, summary of the scholastic achievement, personal and 
social qualities, attitudes, interest, games and sports, out standing achievement and the 
progress report Literally, students profile and cumulative record may be different but their 
development and preparation processes are almost the same 
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10.4 Needs 

The students profile meets the need to have first hand information at a glance after going 
through the individual file maintained The profile presents cumulated records of the 
assessment in the various scholastic and non-scholastic educational behaviors The 
information filed includes the strength, weaknesses, character, and attitude, personal and 
social qualities as well as on healthy and productive living The information on weaknesses 
leads to further diagnosis and initiate remedial measures Students profile fulfills the need 
of 

- Knowing the cumulative changes in the scholastic and non-scholastic dimension of 
a particular individual child 

- Providing the clue of weaknesses to initiate remedial measures 

- Presenting the amount of change in learning behavior vis- a -vis the expected 
teacher performance in the class room situation to ensure further improvement 

- Preparing suitable strategies for joyful teaching and learning for bringing 
motivational and attitudinal behavioral changes 

10.5 Cumulative Record/Student Profile: Information 

The cumulative record or students profile keeps the following information 

- Achievement/performance/ outcomes/data related to individual child with family 
background 

- Information and attainment about physical health and fitness 

- Information related to acquire/gain certain degree of behavioral changes in attitude, 
personal and social qualities, interest including healthy and productive living 

- Performance in game and sports including yoga and attendance 

It contains information on remarks, comments and suggestions offered by the class 
teachers, observers, head masters etc which act as a feed back to the individual child as 
well as to the concerned people to make fresh efforts to recoup the loss or add further for 
necessary improvement 

The reliable and valid information creates sincerity in the teachers and the students for 
making vigorous efforts for improvement It prepares the background for providing 
adequate guidance and counseling to the parents and students even by utilizing vacations 
and holidays. The profiles/cumulative records may be used as a referral certificate after 
event the students leave the institution It may serve as life long information document 
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10.6 Function 

Student profile functions to meet the pre-requisites determined It fulfills the target fixed to 
achieve in different scholastic and non-scholastic areas Student’s profile/cumulative record 
form/chart stimulates the learner further for making more efforts after knowing their 
performances The profile can be updated and modified time to time with the new 
information collected based on recent assessment Following are the functions of student 
profile/cumulative record It 

Provides interpretation in terms of assessment/results recorded and stored in a 
systematic manner at one place from primary till the end of the school level classes 
Provides comparative opportunity to short out the-shortcomings at individual child 
level for rectification 

- Classifies the categories/level of students with the specific learning problems for 
remediation and stimulation 

- Presents the total outcomes of a child for the year, which helps him in admission, 
promotion, selection and placement 

- Updating the profile/cumulative records is a continuous process The progress of the 
learners is also a continuous process. So, the respective changes need to be recorded 
or supplemented by omitting the previous one 

- Information to the individual students helps him/her to mend their strategies and 
skills to meet the target A student fully inferred about himself/herself feels self- 
dependent and brave to work out his own plan of study 

Self-motivating and encouraging 

10.7 Progress Report 

Since the birth of examination and the assessment, the system of issuing progress report in 
form of a card is continuing It used to contain only information related to academic 
achievement including marks obtained and rank acquired Now its shape and purpose have 
been extended and enriched 

These days progress card/report carries most of the information’s stored/filed in the 
cumulative record. Even then, the progress report card contains the information of a 
particular year The report card is used to keep the parents posted about the progress of 
their ward. The act helps in securing parents cooperation in rectifying the weaknesses and 
motivating the students to take up their job seriously and honestly A sample progress 
Performa prepared in a workshop (NCERT) was practiced and annexed with modifications 
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Maintenance of pupil wise file requites collecting data and keep it safely till entered in The 
cumulative record form ('lass wise file can be organized to reduce the load of teachers 
Attendance type registei with certain alteration ma\ be used for posting the specific 
information The register ma\ be named as pupil achievement register’ If the 
school/institute has computer facility the students results and records can be computerized 
Virtually each school prepares and maintains traditionally a register, which can be 
improved on to accommodate more information 

Finally, it is schools to decide on their own as what technique and procedure thev can 
adopt to maintain the profile and cumulative record after seeking common views of its 
faculty members The NCERT expert discussed a format as stated during the training 
programme for the benefit of the participants 

10.8 Critical Appreciation 

To maintain the records on the achievement-scholastic and co-scholastic- is the foremost 
necessity of the schools or the institutions The students may be good in study but they may 
not fair as expected in the examinations. Therefore, their regular performance m different 
terminals can help them to pass even in case they fell to appear in the final 

examinations These days every one wants the entire information about a student to make 
certain decisions. All-round information needs to be compiled in cumulative record form so 
that it may prove revealing about he academic and no-academic behavioral change and 
performances The cumulative record/students profile stores and disseminates all type of 
information about an individual child It acts like a referral document for future guidance 


♦ 
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11. Strategy: Implementation: CCE 

11.1 Overview M.M.PANDEY 

Designing an educational scheme to replace or supplement the existing system or 
evaluation is not too difficult but to implement it invites many hurdles, bottlenecks and 
criticism Right from beginning the approaches, technique and tools have been changing 
with the need of time When system outlives the utility, it creates for other system to till the 
space The present form of examination is on the wane or decline and supposedly is giving 
wider scope to the continuous and comprehensive evaluation to fulfill its commitment But 
how it should be implanted, it is a big question mark, as it requires the acceptance of policy 
makers, students and the teachers practice It requires the credibility and the parent’s 
recognition The CCE scheme has to be implemented by seeing its usefulness. 

11.2 Objectives 

The module will deliberate upon the principles and policies of the resolve in NPE 
(1986,1992) with utility It will 

- Explain the importance and need of implementation despite its constraints 

- Discuss the strategies of implementation by persuasion 

- Discuss the mode of preparing/training of the teachers for its implementation 
Deliberate upon to incorporate the scheme in the educational calendar for the year 
and school timetable 

Discuss the role of NCERT, administrators and parents 

11.3 Importance: Need 

Implementation of CCE largely depends on the feeling of the needs of the scheme and its 
acceptance in larger interest at all levels of school education The teachers are needed to be 
convinced with the utility of its implementation 

The teachers, parents, students, as well as the educational authorities should understand the 
worthwhileness of the scheme otherwise implementation will he a difficult proposition As 
the evaluation and assessment of the learners lead to the formulation of the teaching 
learning strategies, continuous and comprehensive approach is required to be set in the 
motion The education department should analyze the existing mode of assessment in 
relation to the input given for desired output 

In recent times, educationists and teaching committees are \er\ much concerned with the 
low percentage of results in the states on public examinations {( lass X) which national 
average is below fifty percentages It is praiseworthy that the states have realized to make 
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the evaluation a regular feature of teaching learning process so that one can get feedback on 
continuous basis Thus to implement the scheme, the teachers are required to be fully 
trained up/oriented in its uses. Implementation of CCE tultills the need of 
Accelerating the teaching learning process 

Assessing the utility of curriculum-syllabus and course content taught 

Increase dynamism in organizing the curricular and co-curricular activities 

effectively and efficiently 

Assessing the overall performances-scholastic and co-scholastic- on continuous 
basis so that the impact can be analysed for redesigning the plan of teacher 
effectiveness in teaching for students progress 

Encouraging, motivating, creating interest and faith in the system of appropriate 
education and evaluation 

11.4 Implementing Bodies 

The State Board of School Examination/Education, State Council of Educational Research 
and Training and the State Institutes of Education/ Science Education may draw a scheme 
of implementation if the Directorate of School Education vis- a -vis the Departments of 
Education of the government desire for Other state agencies like Department of Education 
in the universities. District Institute of Education and Training (DIET) and the College of 
Teacher Education (CTE) can also help in training the required number of teachers and 
resource persons 

11.5 Planning: 

The states feeling the need of orientation of their teachers may plan appropriately in 
advance They have to request the state government to allocate adequate fund towards 
TA/DA or any sorts of expenditure to be met Secondly, they have to identify' and prepare a 
list of the probable teachers to be trained. TA/DA is not involved in case the training center 
is located within the approachable distance A suggestive scheme is given below 

The list of the teacher trainees should be prepared first from government 
primary/upper primary schools or whom so ever training is proposed to be given 
and resources should be organized 

- Required fund should be allocated and resources should be organized 

Each center of training should he located within the radius of 8-10kms so that the 
teachers may go and come back io their homes daily 

Center should be enriched with required facilities like multi-media-TV, VCR, 
overhead projector, audio-video cassettes, and resource materials with other 
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physical facilities. The center may function under the care of an Honorary Director 
of the course 

- Time schedule for the total days of this in-service course should be fixed as per 
requirement 

- Curriculum-course contents in theory and practice - to be transacted should be 
prepared in advance and be vetted by the experts Even the training 
modules/capsules developed by other agencies can be used 

Before planning for the training of their teachers, the state should prepare a team of 
Key Resource Persons duly trained by the national apex body like NCERT and 
others 

During training, appropriate tool and techniques of pupil assessment may be 
discussed and agreed upon for its development and appropriate uses 
Activities of five to seven days training may also be assessed to give a further 
feedback 
U.6 Strategies 

The National Council of Educational Research and Training is the highest nodal agency 
under the MHRD to promote Teacher Education in all respect apart from the National 
Council of Teacher Education Both have their own dimensions to deal with; first one 
prepares and provides academic input by organizing brief in-service courses, where as the 
later one maintains the standard of teacher education by affiliating the institutions run by 
the states The three prong (tier) strategies to orient/train the teachers are used by the RIEs 
as it 

Trains the state level personnel/experts/key persons with its 
modules/capsules/training packages, resource materials - print and non-print- 
including audiocassettes The experts from the Institute even visit the states to assist 
the states when the training programme is organized on request 
- The state level trained experts train up the Key Resource persons whose services arc 
used in training further the actual teachers working in the classes and who are 
involved in the assessment of the student’s achievement at different level 
Regional Institutes of Education (NCERT) even collects the educational needs or 
areas of the training of the state through its state coordination committee meetings 
The areas required in expert are analysed, classified, plan proposal developed by an 
institute-designated programme coordinator; the same is approved by the council’s 
Programme Advisory Committee (PAC) to be organized foi the state concerned 
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- Even TA/DA and other expenditures are bom by the institute 

This programme is one of them where we could discuss all aspects of CCE and the 
tools and techniques of assessment of student’s achievement-scholastic and co- 
scholastic 

11.7 Implementation 

During training, pedagogy related to CCE should be discussed to make the first curator- the 
teachers -to make them understand the need and values of implementing the scheme of 
continuous and comprehensive evaluation It is they who have to execute and implement it 
at grass root levels They should be convinced with the value impact of physical health, 
health and productive living, personal and social qualities, attitude and the interest on the 
intellectual development The scheme -1 and scheme- 2 given on the pages from 80 to 82 
in this package can be practiced 

After the training of the teachers, the state educational authorities should supply required, 
adequate forms/schedules for assessing and maintaining the records to supply feedbacks to 
the all concerned This way the scheme can be implemented for improving the quality of 
education and assessment of the achievement Let us observe the role of three agencies in 
the implementation of the scheme vividly NCERT. 

At the National level, NCERT role is very important as it 

- Provides academic interventions at the level of key resource persons as desired by 
the state Such activities are taken in collaboration with SCERT, Directorates of 
Education, State Board of Education/Examination as well as the State Department 
of Education 

- Orients or trains up the faculty members/official of school board, SCERT, DIETs, 
etc in the scheme of CCE 

RIEs, NCERT constituent units also extend extra support in this effort academically 
11.8 Administrators 

The state administrators are supposed to play positive role such as; 

In orientation of KRPs and institutional head so that they could be able to prepare 
the CCE scheme for their institutions 

Orientation/training the teachers in planning, and evolving suitable strategies for 
implementation in their school 

Developing policv and programme on preparation of tool, and techniques of 
assessment with effecting changes in the time-table, if required 
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Ensuring the monitoring of the implementation of CCE policy in the schools, its 
subsequent outcomes and impact 

- Maintaining the periodic records including the cumulative one about the individual 
child 

- Organizing the review meeting to improve the CCE scheme and providing desired 
logistic support 

11.9 Parents 

Today's parents are conscious and ambitious They need all information related to their 
Vwards so that they can play effective build up role, if needed The implementation and 
outcome of CCE 

Make the parent aware about it bonfires in the future growth of their children 
Ensure their participation in the periodic meeting with the teachers 

- Provide necessary information’s about the school activities undertaken through it 
and seeks the parent helps in implementing such schemes further evolved 

- Helps the schools/teachers in extending help in correction at home- if at all they are 
educated and taking follow up action 

11.10 Teachers 
The teachers are 

- To plan activities and decide the periodicity of evaluation- both scholastic as well as 
co-scholastic 

- To use the suitable tools to assess the pupils achievement in different set areas 

- To assess, update and maintain the records of various types which will help them to 
decide about the child performance 

- To contact, cooperate and coordinate with the parents for improving the child 
learning status 

11.11 Conclusion 

To ensure regular and integrated scholastic and non-scholastic growth of the school goers, 
implementation of CCE scheme is a must The state government, teachers and the students 
have to establish faith in it 




SECTION-II 


CO-SCHOLASTIC EVALUATION: 
PRACTICAL ATTRIBUTES 
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1. Co - Scholastic Evaluation 

1.1 Overview M.M.PANDEY 

The school education is supposed to promote students growth in three domains, cognitu e. 
affective and psychomotor It also ensures the transformation of expected behavioral 
objectives released to three domains into learning outcomes For the purpose the teachers, 
students and the school management organize necessary activities The process leads to the 
assessment and monitoring of the fulfillment of the instructional objectives 

1.2 Objectives 

We have already discussed about the tools, techniques, and procedures of assessing the co¬ 
scholastic areas-physical health, health and productive living, personal and social qualities, 
attitude and interest. The objectives of this module will be to 
Spell out the need 

Identify the components and the areas of assessment 

- Classify and specify the sub-areas to be assessed related to each behavioral 
attributes of objectives in shortest possible time/manner 

- Outlining the assessment of tools, techniques and maintenance of records being 
used 

1.3 Needs 

It becomes necessary to determine the co-scholastic areas and its specific behaviors to be 
ascertained first. The need arises for 

Developing suitable tools and techniques to access with the scope of providing 
feedback/follow up action. It assesses the progress continuously and explain about 
the effectiveness of the programme. The net positive results would certainly 
motivate the pupils for making further progress 

Assessing the pupils attitude, personal and social qualities supposed to be 
inculcated/promoted by all activities performed 

Assessing the physical health and the sense of productive living of the child. It 
would lead the correction if any shortcomings/ defects were detected. Such 
assessment can be initiated by the professionals with the help of class teachers 
On the basis of the discussion let us take up c physical health and productive living’ first 
which may not be termed as a co-scholastic in true sense of the fact because it has been 
made a part of regular teaching course contents at primary and upper primary level of 
education in some way or other. 
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1.4 Physical Health: Productive Living 

Every child of the school is expected to maintain normal health, which is termed as the 
‘sine-qua-non’ for the smooth development of mind Thus the curriculum should 
incorporate all needful aspects of physical and health education to teach its importance and 
related activities to the children ‘Physical and health education’ has not only been 
emphasized in NCFEC but other state governments have made a component their 
curriculum teaching The course content include the lessons/knowledge’s related to a 
balanced diet, individual hygiene, hodv postures, physical exercise, environmental 
pollution, hazards, its responsible factors, contaminated food, importance of productive 
living etc These contents are taught in life sciences and in environmental studies. 

In addition to it Mass PT, Yoga, Sports and Games and other physical exercises are 
organized to strengthen the limbs, organs, bones and muscles of the children Participation 
of the learners in their area of co-curricular interest may encourage them to live a corporate 
life Regular attendance of morning assembly help the pupils, especially at primary level, 
develop healthy habits and attitude about resorting to cleanliness like their teeth and 
clothes. The health of each child may be examined once or at the best twice in year to 
identify the diseases and defects for cure and correction. The scheme of assessment may 
follow as; 

L 4. litem Assessment 

Assessment or measurement should involve the items like height-weight, its ratio, range of 
chest expansion, general health, physical defects and diseases, understanding the 
ingredients of balanced diet and the required knowledge of keeping the body fit. 

1 4.2 Techniques of assessment 

Intact a qualified medical officer is required to perform medical check up atleast once a 
year in the beginning of the season If the school or the authorities make no such 
arrangement, the physical teacher or any other teacher should take up the onerous task 
He/she may collect the information's as discussed The teachers may even know the 
frequency of illness of the individual child from the child’s family members Simple defects 
related to vision, less hearing, unhealthy teeth can also known from them and get cured 
with help the parents and the local doctors The knowledge on physical education can also 
be assessed ether through verbal question or observations 

The teachers may use measuring instrument for chest expansion- normal and expanded 
Use of weighing machine can measure the weight to determine the ratio The rate of age 
group standard/ normal height-weight ratio can be procured from the nearest medical 
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departments/offices Thus the physical examination, regular observations of student's 
activities inside and outside the classroom and collection of information on home activities 
of the individual child from their parents leave enough scope about a particular child to 
begin tollow up action These techniques are helpful on assessing the general health, 
physical effects and diseased to be looked into 

However, government schools may request the block level doctors or the local government 
health centers to take up the job for giving authority and credibility at first hand A medical 
officer may record his observations/assessment in a suggestive chart/format to be included 
in the student’s profile 

Name ot the Student_Date of assessment- 

i Height-Weight ratio 

Height _Weight Ratio 

ii Range/Expansion of Chest 

Normal_expanded_expansion ratio- 

iii Observation of general health (diagnose, if any with brief history and suggestion for 
Cure) 


iv Name the ingredient of a balanced diet 

v. How to keep fit - 

iv Physical defects/diseases state (curable or referral case) with causes 
h. Eye 


i Ears 


j Dental 






k Skin diseases 


1 Any Other 


Remarks by the doctor (s) 


1.5 Follow - up Action: Information to Parents 

The school should initiate follow up action at three level; to deal with them 
sympathetically, arrange treatment with the doctor who examines and inform the guardians 
about the development It will inspire the parents to make effort at their level to get rid of 
such ailment The referral cases should be followed vigorously to check the ailment in the 
beginning Such assessment may be entered in the cumulative record of the individual child 
in the column ‘Remarks’ 

1.6 Conclusion 

The format of the assessment is only suggestive. It can be enriched further to accommodate 
more aspects of assessment The information is a must these days to know the inherent 
problems of the learners for bringing them to the tune of physical fitness 
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2. Attitude 

2.1 Overview M.M.PANDEY 

The school owes responsibility to develop/inculcate positive and right kind of attitude in 
the pupils joining it ‘The habits die hardly and attitude changes after great experience and 
persuasion’. But the schools have to accomplish the task through its courses and activities 
right from primary classes The attitudes of the children have to be assessed for providing 
necessary feedback about the life, education, social adjustment, values and other skills 

2.2 objectives 
The module is to 

Identify and explain the area of attitude formation and assessment of its attributes 
Specify the techniques and procedures of attitude formation and development 
Assess the attitude in the probable areas of individual and social importance 
Explain the activities undertaken for attitude formation 

2.3 Formation of Attitude 

The schools are the dynamic furnace where the students are given a shape from within A 
child is very much in need to develop positive attitude towards his worth, capacity and fond 
for living. The school should, thus try to promote the right type of attitude associated with 
values of different teaching subjects. It is necessary that a child develop values associated 
altitude of school resources (property), self-studies, teachers and classmates. Ensuring 
students participation in co-scholastic activities like morning assembly, functions, and 
ceremony organized by the schools, quiz competitions, village fairs and community work 
also create proper atmosphere to form positive attitude in the company of fellow friends It 
is working as motivating force for them. 

2.3.1 Assessment procedure 

Assessment of students with required suggestions encourages, stimulates them to acquire 
positive attitude The schools, therefore, should evolve appropriate procedures and 
techniques to access the developed attitude Assessment should be made an inbuilt 
programme followed by an action and feed back As attitude are formed and developed 
through interaction, perception and company time and again, its assessment should be a 
regular process The grade scale with numerical values and word explanations may be 
developed for measuring the attitude attributes Professional scales like ‘Linkurt’ and other 
may be conveniently used Three or five point scales at upper Primary can be developed by 
using the words; good, better, best or poor, good, very good and excellent. 
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2.3.2 Area of Assessment 

Many attitudinal dimensions and areas can be identified which vary at grown up or 
adolescent stage At elementary stage, the school may select a limited number of attitudes 
for assessment More areas can be added after the student's gained/formed the proper 
attitude in the first attempt A suggestive list was discussed and prepared in the line ot a 
‘Handbook on CCE’ brought out by the DEME-NCERT (1997) The dimensions ot attitude 
are explained in terms of overall behaviors or attributes the students develop, which may be 
the sub-areas of assessment or the basis of assessment as stated below 

2.3.2.1 Studies 

- Listens teaching attentively 

- Makes query to solve difficulties 

- Takes interest in classroom teaching 

- Enjoys teaching learning activities 

- Uses library 

- Does home and class task given 
Attends class punctually 

- Comes to schools prepared 

- Helps reminds fellow friend to remain attentive in the classes 

2.3.2.2 Teacher 

- Obeys teacher 

- Respects his/her teachers 

- Cooperates with teacher 

- Follows advice 

- Understands/accepts teacher as his/her role model 

- Persuades others to respect 

- Hears him peacefully 

2.3.2.3 School Programme Activities 

- Participates willingly 
Enjoys maximum 

Extends assistance in organization 
Ensures participation of his/her friends 
Values participation 
Offers /cooperation in planning 
Plans his/her activities 
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2.3.2 4 School property 

Does not damage in any way 
Values as it is his/her own 
Keeps school belongings in order 
Keeps the field, campus and classes clean 
Forbids others to damage 
Keeps everything intact 
Keeps watch over 
2.3 2.3 ( lussmates 

Keeps friendly relations 
Derives pleasure with them 
Loves and helps the juniors in need 
Does not make them worried 
Does not pick up quarrel 
Encourages others to make friends 
Helps the friends generally 
2.3.2.6 Cleanliness 

Likes clean and attractive classroom 

Likes to keep clothes, belongingness, body and teeth clean 
Likes to stay in clean surroundings 
Encourages others to keep the school campus clean 
Keeps every thing in order in the class and at home 
Remains clean 
2.3.2.7 Homework 

Accepts homework happily 
Completes home work regularly 
Derives pleasure 

Reads homework time and again after due correction 
Devotes much time 
Gives importance 
2.3.2.S Physical Exercises 
Takes interest 

Participates in games and sports 
Hnjovs physical training 



Attends on time 

- Follows rules and regulation his/herself 
Understands the importance and utility 
Stimulates friends to participate willingly 
2.3 2.9 School Discipline 

Works as per the rules and norms 

Does not disobey 

Performs the task assigned 

Makes efforts to maintain 

Takes up corrective measures in good stride 

Shows normal behavior 

- Feels sober and immune 
2.3.2.10 Aesthetic Value 

~ Attends morning assembly regularly 

- Recites prayer heartily 

- Observes peace and tranquility 

- Never wastes time 

- Takes interest in variety entertain programmes 

- Participates in group gardening and mass sanitation 
Feels pity to others in need 

2 3.2.11 Work Activities 

Does manual work readily 
Believes in productive work 

Shows willingness to perform activities related to benefit 

- Understands the dignity of labour 
Participates in productivity activities 
Encourages others to work 

Feels good while in action 
2.4 Conclusion 

The positive attitude plays important role in bringing desired results m school subjects 
Thus, assessment may be made in a year or term on the behaviors discussed and recorded in 
the students profile/cumulative record in descriptive form for further improvement and 
accomplishment It is the positive attitudes, which guide the man to act with faith. 
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3. Personal: Social Qualities 

3.1 Overview M.M.PANDEY 

Development of personal and social qualities (character building traits) in the students to 
the desired level is one of the responsibilities of the school The development and 
inculcation of such traits through school courses and co-curricular activities, a student 
becomes emotionally balanced and socially useful custodian of the society The 
organization of functions and national ceremony in the school helps the child in gaining the 
qualities of sociability, brotherhood, leadership, self-reliance, aesthetic sense etc 

3.2 Objective 

The module will discuss and 

Identify the areas of assessment 

Explains the human traits and qualities to practice and to assess 

Provides suggestive list of activities and qualities 

List out the assessment attributes of useful social and individual qualities 

3.3 Development: Procedure 

Subject- contents are the greatest source of value and qualities generation, which a child 
imbibes during and after its transaction in the classes. The knowledge and understanding 
promotes the traits like initiative, responsibility, inquisitiveness and sense of productive 
work The schools and teachers are thus required planning and enriching the school 
activities in each subject so that the children deduce the maximum valuable personal and 
social qualities. Certain qualities are associated with the individual subject given below 
Subjects Qualities related to personal and social 

1 Mathematics Reasoning, diligence and mental drill 

2 Language" Expression communicability,$ recreation 

3. Environmental studies scientific temper, civic sense $ sociability 

4 Art education Aesthetic sense/skills 

5 Work Experience/ activities Production/ manual work 

6 Physical and Health Education Physical fitness and cooperation 

By ensuring regular participation of the students in the scholastic and non-scholastic 
activities and programmes the individual and social qualities may be developed The 
qualities/traits like punctuality, discipline, cooperation and sense of brotherhood, equal 
opportunities are also to be created by the schools concerned. The activities of the morning 
assembly, prayer, celebration of national and social festival. Mass PT/Yoga exercises. 
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games and sports, quiz competition, recreational programmes, dance and drama events are 
the other activities, which inculcate proper values and qualities ‘Guest Lectures' on 
contemporary and burning issues do promote the necessary desire of valuing it with sense 
of proportion 

3.4 Assessment 

Some are inborn personal and social qualities and some are acquired by going through he 
school courses The assessment of the magnitude of possessed qualities motivates and 
stimulates the learners to retune and modify them Observation schedule, checklist and 
opinion airs can be used to record the qualities reflected by the students 

3.5 Areas: Dimensions 

The schools may identify or select the personal and social qualities for assessment 
strategies for lower, upper primary, secondary and senior secondary separately However, 
commonality in traits cannot be denied. The teachers should organize the curricular and co- 
curricular activities which qualities are useful to imbibe A number of personal and social 
qualities explained are given below which can be assessed It depends on the school to 
choose a number of qualities for assessment However, at primary level 3-4; upper primary 
5-6, secondary9-10 and senior secondary 11-12 qualities may be taken up for the purpose in 
a cumulative manner. Indicative behaviors or attributes related to personal and social 
qualities are specified/identified for the measurement/ assessment, which a child observes 
and practices He or She, 

3.5J Immune to discipline 

- Follows regulation laid on 

- Keeps Company of disciplined classmates 

- Shows positive behavior 

- Obeys group decision 

- Seems courteous and submissive 
-Encourages others to be disciplined 

- Respects all irrespective of age 
3.5.2 Punctuality 

Attends the classes on time 

- Completes the home assignment regularly 

- Attends the school activities on time scheduled 
Sticks to appointed time 

Comes to school on time 



Encourages fellow friends stick to punctuality 
Enjoys to remain punctual 
3 5.3 ( ' /can I mess 

Keeps him/her self clean 

Keep his/her clothes clean 

Keeps his/her belongingness clean 

Keeps his/her things in order 

Persuades other to keep them clean 

Keeps his/her surroundings clean 

Encourages fellow friends for mass sanitation 

3.5 4 Regularity 

Attends almost all the class held in a week 

Takes leave for his/her absence 

Attends school activities regularly 

Brings the learning materials textbooks all the days 

Completes school work as per time-table 

Persuades friends to become regular 

Completes the task on the same day 

3.5.5 Manners 

Seems submissive and courteous 

Obeys the elders 

Follows classroom behavior 

Keeps his/her things in order and at appropriate place 
Experiences pleasure in the company of his/her friends 
Speaks with clarity but politely 
Never fall prey to ill manners 

3.5.6 Truthfulness 

Speaks truth all the time, even under pressure 

Narrates events, actions, observation truthfully 

Puts his/her opinions the way he thinks right 

Keeps company with faithful and truthful individually 

Receives the views of others but does him/herself truthfully 

Encourages others to be truthful in behavior and dealings 

Develops the habit to believe after proper verification 
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3 5 7Aesthetic Sense 

- Appreciates the Gods beautiful creation and occurring the events like rainbow, 
sunrise, sunset, dew, ice etc 

Enjoys various forms of colors in flowers, clothes, creatures 

Exclaims by seeing symmetry, smoothness, good shape and ‘ texture of shape 7 

Possess liking for keeping the belongingness neat and clean 

Draws figures, sketches, and creates a situation and understanding by his sense ot 
living 

Believes in truth, beauty and goodness 

Encourages others to develop sense of proportion, uniqueness and aesthetic senses 

3.5.8 Civic Senses 

- Observes willfully the social norms laid on in his daily life 

- Stands in the queue to wait for his/her turn 

Respects the National Flag, Emblem, National Anthem and Constitution of India 

- Observes the traffic rule while driving the vehicle 

- Helps the injured man to the hospital 

- Does not hurt anyone as far as the feelings of social equity is concerned 

- Persuades other fellow-beings to develop civic senses and comply 

3.5.9 Self-dependence/Self- confidence 

- Talks in cool manner with less voice 

- Solves the tricky problems his/her self 

- Corrects the mistakes committed 

- Does feel composed not remorse in difficulties 

- Value self confidence 

- Takes initiatives to do new things 
3.5. JO Sociability 

- Mixes others with open heart 

- Makes friends easily 
Helps the needy 
Shares feelings of others 

- Does not pick up quarrel rather avoids it 
Likes to work for the social unity 

Feels worried and happy as the society does 
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3.5.11 ('ooperation 

Likes to work with the friends 
Works for common objectives/causes 
Synchronizes his/her interest with that of group 
Cooperates with others 

Helps the individual and group to the goals fixed 
Feels the value of seeking help 
Carries the spirit of cooperation 

3.5.12 (Communication 

Uses the skills of communication while expressing to others clearly 

Applies pauses, stress, intonation and rhythm genuinely 

Pronounces with clarity 

Coordinates, hearing, writing and speaking 

Speaks fluently and coherently 

Speaks good words 

Establishes the relationship so quickly 

3.5.13 Production 

Takes interest in manual work 
Understands the value 
Participates in SUPW willingly 

Derives pleasures in sailing out the material produced by his/her 

Likes to learn the skill of production 

Get involves in cheese candles, envelop and soap 

Encourages friends to join manual activities 

Believes in healthy and productive living 

3.5.14 Labour 'Diligence 

Understands the value 
Works whole heartedly 
Completes the assigned work on time 
Does the work in hand consistently 
Does not waste time 
Encourage other to feel diligence 

3.5.15 Equality'Equity 

Shares the views with the fellow friends 
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Regards every student equal irrespective of caste and sex 
Does not hold the share of others 
Seems considerate towards other’s equity 
Volunteers him/herself to help the helpless and needy 
Respects the religions' equally 

Encourages friends to develop the feelings of equal ity/equity 
3.5. J 6 Social Sennce ('omnium ty Participation 
Participates in NSS 
Takes interest in mass education 
Participates in community/social services as volunteer 
Works with social organization 
Contributes to mass literacy programme 
Motivates his/her friends to take up social works 

3.5.17 Emotional Integration Stability 

Does not irritate/provoke nor get excited so easily 
Does not get unnecessary puzzled/perturbed 

- Exercises control on passions 

- Feels tolerance 

- Helps other to get over the emotion 
Does not get swayed by emotions 

- Does not vacillate but sticks to decision 

3.5.18 Scientific Temper/Outlook 

Is very inquisitive to know the natural phenomena 

Believes in cause and effect relationship of the matters/ things 

Accepts the views and thoughts of others the after proper scrutiny and proof 

Gives judgment based on adequate evidences 

Maintain intellectual honesty while reputing about the experiment results 
Takes interest in result oriented activities 
Encourages others to develop scientific outlook 

3.5.19 National Unity integration 
Values the teachings of all religions 

Participates in all the religious festivals whole heartedly 
Respects National Flag and Anthem 

Remembers the contributions of freedom fighters for the nation 
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Sings National songs enthusiastically 

Tries to solve the social problems for integrated national development 
Does not do the things which harms the national unity 

3.5.20 Leadership 
Guides the juniors 

Takes initiative before others do 

Shows enthusiasm and zeal for the assignment 

Possesses the qualities of tolerance, commitment and diligence 

Presents his view points in the group meeting with clarity and confidence 

Works in the group interest 

Shows guts and zeal to monitor or act like a group leader 

3.5.21 Responsibility 

Remains conscious towards his /her duties 

Does his/her work sincerely 

Seems truthful and dependable 

Does not like to find faults with others 

Does not shirk from the assigned duties 

Encourages his/her friends to develop sense of responsibility 

Seems truthful and honest in dealing 

3.5.22 Social Justice 

Feels concerns for distressed 

Extends assistance to the needy irrespective of sexes 
Contributes to the welfare activities initiated by the school or society 
Does.not ignore and undermine either his classmates or juniors 
Believes in the development of all as per capacity 
Repents on his/her misdeeds if any and tries not to repeat again 
Does not hurt the feelings of any one 

3.5.23 Secularism 

Values all religions 

Mixed with all group without any inhibition 
Appreciates the teaching of all religions 
Participates in the festival of all religions 
Gets by heart different religious hymns 
Encourages other friends to be secular 



Respects the religious teachers/preachers 
3.5,24 Democracy 

Initiates actions 

Comes on his/her own to take up the task 
Thinks, reasons and applies wisdom 
Plans and acts his/herself 
Takes his/her decisions 
Encourages others to initiate the work 
Does the tomorrows work today 
3 5 25 Inquisitiveness 
Talks useful 
Ask relevant questions 
Seems studious and laborious 
Collects information by keen observation 
Develops knowledge by reading 

Discusses the causes of various problems and solve amicably 
Agrees readily to participate in social work 
3.6 Conclusion 

This is suggestive list of co-scholastic areas of assessment, which were practiced by the 
participants. Adding a few more useful individual and social qualities at different stages 
of school education can enlarge this list. The assessment in the behavior indicators can 
be made and recorded in the students profile in the descriptive form to act as the future 
guide Promotion of individual and social qualities should be the important goals of the 
co-scholastic, activities 
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4. Interest 

4. 1 Overview M.M.PANDEY 

School is supposed to nurture pupil’s interest by providing required opportunities The 

greatest problems now days are the lack of motivation and interest in the students 

towards studies It leads to dropout and stagnation at school level It makes concerned 

every one in the field of education as how to create and sustain the interest of the 

learners till they finish the school courses Interest and motivation enable the learners to 

maintain their physical and mental health strong. 

4.2 Objective 

The module will be able to 

Identify the area of interest to be assessed 

Search out the measures of creating interest 

Determine tool for measurement 

- To create and sustain the means of inieiesl 

4. 3 Needs 

Important function of school is to create proper interest in the learners related to 
different aspects, which ensures the balanced development of personality. The school is 
a workshop to develop required traits of interest. The interest and motivation in the 
tomorrow’s citizen will play pertinent role in the social and national build up With 
adequate interest the learners maintain their mental and physical balance. The interest is 
needed to gain keep aware with the day-to-day happenings Without proper interest a 
child does not wish to take initiative. 

4. 4 Interest Areas 

The interest may be grouped under seven heads, literary, scientific/academic, 
musical/cultural, artistic, social services, physical health and production. All the areas 
require performing distinct activities to create interest attain the indicative behaviors 
stated. It is likely that a child possess interest in one area or two, not in all This area 
must be defined suitably along with the outlined indoor or outdoor activities associated 
Let us determine the interest areas of each categoiy. 

4.4.1 Literary 

Literary interests involve, reading books, magazines, periodicals, collection of 
quotations, reciting poems, composing poems, telling story and drawing conclusions 
The schoolteachers should identify the interest area for a student. They should provide 
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enough opportunity and scope to develop the required interest Such interest may 
include debate, discussion, narrating story, producing creative writings etc 
4 .4. 2 Music Culture 

Music is the source of deriving pleasure as it has soothing effect Listening and plaving 
the musical instrument relieves the man from tension He /She gets attracted which 
tunes the mind and feeling Thus school should provide opportunities to create and 
develop musical interest The school for creating proper interest in it may organize 
community singing, dances, drama, variety of cultural entertainment programme, vocal 
and classical music 
4.4.3 Scientific > Academic 

Some students may be interested in scientific activities like joining science club, its 
activities, creative scientific devices, making charts, models and collecting different 
matters - solid, liquid, and gas. Some may be interested in reading scientific fictions, 
story and literature Being interested and motivated they participate in such related 
activities which enhance the level of thinking. Collection of significant things like 
flowers, seeds, leaves, crystals, use of locally available resources for activity-based 
teaching etc. helps in the development of scientific interest. 

4 . 4. 4 Art 

There are the students who have interest in drawing pictures and portraits, painting, 
doing artistic things, producing handicrafts and designing various art schemes These 
artistic instincts should be allowed to grow unhindered The school should conduct 
activities related to stamp and picture collection, drawing, painting, embroidery and 
SUPW etc to keep artistic interest continue 
4. 4. 5 Social Seraces 

Students derive interest in extending help to the elders and needy in the society 
irrespective to they’re affiliations Such students cooperate in maintaining school and 
class discipline They also participate in village fair, common festivals, eradication of 
illiteracy and other important activities This becomes possible only as they possess 
social service instincts and interest since birth. Every child likes to up keep his/her 
physic and thus participate in physical activities. The school has to inspire the students 
to maintain discipline, show their guts in solving the friend’s problems, attend 
gymnasium, and join games and sports to make socialize and develop the self The 
school students may participate atleast in one activity of their choice but it would 
depend on the school as what are3 activities it can be able to organize 
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4.4.6 Production 

Each child wishes to fulfill his needs for which he/she does manual work and 
participates in work experience and SUPW The child derives pleasures in doing 
activities related to production So, the schools should organize the activities on cheese, 
envelope, candle and soap making which have saleable market Gandhi’s education 
emphasizes on production, manual work, and dignity of labour 
4 4. 7 Cultivation: Development 

The successful living of the student depends on what basic interests are cultivated and 
developed in the learners The school should identify the areas of interest to develop 
according the desires of the learners Suppose an individual child has a hobby in 
participating social service, it is necessary to keep him abreast with the events taking 
place in it. It will be useful for him/her to participate in supplementary activities like, 
knowing socio-political development and contributing enough to the democratic social 
institutions as per his/her capacity. He has certainly to nourish the interest in 
maintaining physical health and pursue the social commitment 

Apart from organizing curricular activities, the school should make substantial 
provision for indoor and outdoor activities It is better, if these activities are based on 
the subject contents. For an example, recitation of poems, reading proses and verses, 
making speeches, talking and narrating events and story pertain to ‘language interests’ 
Likewise interest in ‘environmental studies’ and ‘mathematical riddles’ can be 
explained. 

Activities on Art education, music, healthy and productive living, and dignity of labour, 
classroom decoration, and cleanliness can be organized by the school to cultivate the 
interest as such in them. Visits of industrial, historical and heritage place nurture the 
student’s interest in national unity 

4.4.8 Assessment 

The assessment outcomes of the interest areas speed up the cultivation of a appropriate 
interest It helps in ‘on- the-spot guidance 1 and motivates towards undertaking a 
‘planned follow up action’ The scheme briefly stated may be useful to assessment of 
the interest developed 

4.4.9 Assessment Area 

Students generally are assessed in the assignment given or performed Indoor and 
outdoor activities also form the area of regular assessment 
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4 4.10 Techniques tools 

The students should be given sufficient opportunities to show/display the skills they 
have acquired For assessing indoor and outdoor activities, inter-group, interschool 
competitions and inter class games may be organized The maximum gain will reflect 
the extent of interest they enjoy 

Observation of performances on pre-determined criteria is the usual techniques of 
assessment Each student may be rated on 5-point scale by using the explained 
indicative behaviors 
4.4.11 Rating Scale 

Rating scale is developed to assess each indoor and outdoor interest activity The 
indicative behaviors in respective interest area will shape the assessment programme 
including the tools to be used A 3-point rating scale is presented for primary level 
children and 5-point rating is in envisioned for secondary level students. Scales are 
mere suggestive Scales can be enlarged if it is felt necessary 
i) 3-Point Rating Scale: ABC Grade 


Excellent _ 

Learner displays 4-6 
displays 

Behaviors satisfactorily 


Average _ Poor _ 

learner displays 1-3 behaviors Child 

satisfactorily while others do not all behaviors 

Unsatisfactorily 

Cross the average landmark. 


ii) 5- Point Rating Scale A B C D E Grades 


A_ 

Excellent 

Displays all 
Behaviors 
Satisfactorily 
But only2-3 
May be excellent 


B_C_D_E_ 

Good Average Fair Poor 

displays displays displays 1-2 Poor 

5 behaviors 3-4 behaviors behaviors displays all 
satisfactorily satisfactorily satisfactorily behaviors 

while a few of and others unsatisfactorily 
below average. Unsatisfactory 
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A 3-point rating scale for interest measurement should be used for Class-VI-VIIl 
including lower primary where as 5-point for secondary stage The assessment should 
be done for bringing further improvement not for mere certification of achievement 
4.5 Indicative Behaviors Attached 

Each activity discussed involves certain associated behaviors are being specified which 
display or reflect interest of a child in it A suggestive list of interest behaviors is stated 
below for reference These may have reliability and validity depending on various 
individual and social perceptions and factors The interest behavior of seven groups 
may have many associated interest indicative sub- behaviors However the teacher's 
own experiences and techniques would be more useful in the assessment of interest of 
the child concerned He/ She 

4.5.1 Literary 

Selects poem to recite on appropriate occasion 
Pronounces correctly with pause, if required 
Gives good ideas 

Maintains pitch, tones and clarity while speaking 
Presents with gestures 

Makes emotional appeal with required intensity or emphasis 
Creates an environment 

4. 5 .2 Speech Making 

Gives importance to the relevant contents 
Organize the contents in co-he rent manner 
Uses fluent language with clarity 
Precise with a good pronunciation 
Uses adequate gestures and intonation 
Delivers effective speeches 
Acquires good technique to deliver 

4.5.3 Creativity 

Enjoys creative writing 

Completes the essay writing within shortest possible time 

Reads the poem and prose critically 

Disposes the work soon 

Composes poems one or twice in a month 

Presents his composed poem once or twice in a year 
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4.5.4 Story Tell mg 

Narrates story with good message 
Uses lucid language 
Tells with correct pronunciation 
Speaks with modulation and gesture 
Makes emotional speech 
Presents with conviction 
4 5.5 Debate 

Likes to participate in debate 

Presents his sides with convincing argument and knowledge 
Organizes the contents appropriately 
Expresses with clarity 
Use gestures to make positive effect 
Seems composed while speaking 
4.5.6 Library reading 

Reads the newspaper regularly 

Reads newspapers/magazines more than 4 in number 
Likes story book/novels/picture books 
Shares his/her views with the fellow friends 
Reads educational magazines/periodicals 
Visits the library regularly 
4.5. 7 Production 

Derives joy 

Likes.to work towards production 
Understands the values 
Does not like to sit idol 
Does manual work 

Tries to translate learning into productive work 
4 5.H Work Experience 

Likes to know the instruments of production and its uses 

Attends the classes regularly 

Works to gain/produce 

Values manual and academic work equally 
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Likes to learn productive skills, tools and techniques through joining the work 
experience/SUPW classes 
4 5 9 (Jardentng 

Values the dignity of labour 

Develops the home kitchen garden 

Wishes to share the responsibility of mass plantation 

Attends the task of tilting and irrigation 

- Takes weeding and maturing plant/ protection seriously 
Derives pride in doing 

4 5.10 ('harts Model Making 

Selects the useful topic/contents for preparing charts and models objectively 
Colors/paints appropriately 
Sketches distinctly and clearly 

- Prepares 3-4 charts/models in a year 
Emphasizes on symmetrical development 
Uses the charts and model during self study 

4.5.11 Community Singing 

Likes to hear and sing songs from different communities 
Hears all ragas with attention 
Likes to sing in a group 
Follows group gestures 
Keeps pace with the rhythm 
Make the singing tune melodious 
4.5.12 Dances and Drama 
Knows dance 
Participates willingly 
Likes to use graceful and natural make-up 
Follows the general discipline during the events 
Appreciates the performances of others 
Leaves impact on the viewers with his/her performances 
Remembers the steps and dialogue correctly 
4 5 13 Mono- acting 

Selects the role on his own 
Performs well with gestures 
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Speaks in two-three voices 
Presents more than one act during the year 
Remembers his role/dialogue correctly 
Leaves an effective appeal 

4.5.14 Fancy Dre v y 

Decides the item him/herself 
Remembers his/her role and sticks to it 
Puts on 'natural and eye-catching make up' 

Performs naturally 

Presents more than two items in a year 
Casts effective spell on the viewers 

4.5.15 Stamp C 'ollection 

Develops the habit as such 

Collects and preserves variety of stamps 

- Classifies the stamp collected time-wise, year-wise, period-wise and country- 
wise 

- Keeps all related information’s such as date, place, source and mode of 
collection 

- Writes notes in brief but appropriately to reveal significance 

- Displays systematically 
4.5.16 Drawing 

Has aesthetic sense 

Draws in shape and proportion 

Sketch a few lines which carry much more meaning 

Draws sarcastic 

Uses appropriate colors 

- Displays systematically and attractively 
Preserves drawing and exhibits more than twice 

4.5 17 Paintings 

Knows the names of paintings, colors and brush 

- Has fine sense of using appropriate colors 

- Knows all types of painting, simple, color and oil 
Takes interest in learning paintings 

Attends painting exhibition 



Observe the paintings critically 
Remembers the name of a few Indian painters 
4.5. IcS Artistic Embroidery 

Takes interest in embroidery 

Likes to use village skills of embroidery 

Designs perfectly 

Knows to use the simple as well as complex skills 
Gives charming, pleasing and fine specimen 

- Displays with quality, perfect ness, and inner choice of design, color scheme 
and required materials 

4.5.19 School Discipline 

Observes discipline on his/her own 

Cooperates the classmates and the teachers in maintaining discipline 
Brings order in the classes 
Preserves the school property 

- Prevents others to spoil the school property 

- Helps to maintain discipline in the morning assembly 
Help the friends not to pick up quarrel 

4.5. 20 School Cleanliness 

Likes to maintain his/herself as well as the school clean 
Assists to keep the classrooms clean 

Likes to keep everything in order; like chairs, bench, blackboard and teacher’s 
table 

Participates in mass and social sanitation 
Takes initiatives to upkeep schools 
Keeps the school surroundings clean 
4.5.21 Comnium ty Sen 'ice 
Likes to participant 

Understands the community service as the service to God 

Visits the village to educate illiterates 

Participates in community functions and ceremonies 

Keeps a good track with social development 

Encourages others to participate 

Possesses civic senses 
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4.5.22 Physical Health Productive Living Education 
Gives utmost value to his/her health 

- Likes physical education which explains the need and techniques to maintain 
health 

Takes balanced but normal diet 
Does exercises regularly 
Participates in yoga 
Obeys all the instructions 

Nourishes his/her body by studying health and physical education 

4.5.23 Games and Sports 

Understands the meaning of games and sports 

- Participates enthusiastically 

Obeys the rules and regulation strictly as per the desires of referee 

- Cooperates the players 

- Acts as per the instruction of the captain and the games/sports discharge 

- Maintains team spirit 

- Takes defeat in a sports man spirit 

- Imbibes the skills and techniques of other players 

4.5.24 Body Building 

- Takes regular exercises 

- Attends ‘gymkhana’ regularly 

- Attends wrestling place 

- Possesses sporting spirit 

- Build„s the body with desired techniques and skills 

- Participates in tournament and competitions 

4.5.25 Craft 

- Wishes to learn atleast one craft 

- Performs sincerely with the materials available 

- Collects the materials on time 

- Gives good finished product 
Displays originality in design 
Devotes time sincerely and willingly 
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4.6 Conclusion 

A few more indicative behaviors of interest areas can be identified for assessment This 
is a suggestive list for practice However it depends on the teachers and the students to 
decide as how many sub- areas they like to create and identify usable indicative interest 
behavioral for assessment In'fact education has to develop and inculcate proper interest 
in the children It is the interest, which directs the activities for achieving the life goals 
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5. Indoor Activities 


5.1 Overview M.M.PANDEY 

Indoor activities are proving useful in promoting integrated development of the child 
These activities supplement the syllabus to enable the pupils acquires competencies 
needed for joyful learning and living These activities are known as the co-curricular 
activities also Indoor games/activities are mostly useful for weak boys and generally 
for girls But at the moment the myth has been broken due to increasing interest of the 
general boys in the indoor games and activities and the girls vise versa Thus various 
types of indoor activities have been developed for both the sexes 

5.2 Organization 

A school may organize a number of indoor activities in which girls and boys mav 
participate alike. But the schools have to know their facilities/resource availability The 
schools should select only the activities, which can be organized easily to enable the 
students, participate regularly even atleast 4 hours a week A scheme of assessment in 
the activities conducted may be developed for assessing the steady progress If it’s 
planned to promote, required guidance may be provided 

5.3 Assessment Areas 

A student may select a suitable co-cumcular activity according to his/her interest and 
experiences A suggesting list has been prepared out of which any activity can be 
undertaken for assessment. The list for probable activities on indoor or almost the same 
discussed in the interest activities on games may also be interlinked with the indoor 
activities such as 

i) Games- table tennis, badminton, yoga etc. 

ii) Exercise- wrestling, individual exercises 

iii) Recitation of poems 

iv) Making speeches 

v) News reading 

vi) Story telling 
vu) Creative writing 

viii) Painting 

ix) Drawing 

x) Debate 

xi) Library work 
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\ii) Quiz 

xiii) Science and Mathematics clubs 

xiv) Chart and Model making 
x\) Music 

xvi) Community singing 

xvii) Dance 
xviii) Drama 
\i\) Mono acting 

xx) Crafts 

xxi) Crafts and SUPW 

xxii) Work- experience 
xxiii) Youth parliament 

xxiv) Song competition 

xxv) Essay, prose and poem writing competition 

xxvi) Extempore speech 

5.4 Conclusion 

These are a few activities can be termed as indoor The schools are free to draw their 
own list as per their resources and requirements Some how if the students are lacking 
such aptitude and interest in the indoor activities, the teachers and the guardians should 
motivate their respective wards The activities have definite role to play in the 
integrated development of the child 

5.5 Techniques 

All the techniques and tools discussed to assess interest can be useful here also. 
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6. Outdoor Activities 

6.1 Overview M.M.PANDEY 

The schools are organizing games and sports, as outdoor activities It is incorporated in 
the regular timetable Every student is expected to join, the acti\ities as it has direct 
bearings on their mental growth But the experience shows many seen unwilling to join 
even one or two such activities Thus, the school should formulate the scheme so as 
many students attend atleast one activity The opportunities will provide them not only 
to keep their physic fit but also to improve their personality traits One period needs to 
be allotted to the physical activities To supply the feedback and to initiate follow-up 
action proper assessment is required to be made A suggestive scheme of physical co- 
curricular activities is given to help schools develop their own plan of assessment 

6.2 Objectives 

The module briefs the following objectives: 

-List out outdoor games to be organize by the schools 
--Identify the area of assessment 
-Impact on school discipline 

6.3 Assessment Areas 

Each student should be given freedom to select even atleast one activity as per his/her 
choice or interest .To ensure participation the students need to be persuaded It is good, 
the physical education has been made a part of curriculum But the school has to decide 
as what activity can be readily made available within the resources to their students 
The list of common activities may be offered as stated below 
A Games ' 

i) Volleyball ii) Lawn Tennis iii) Football iv) Kiting 

v) Swimming vi) Kabbadi vii) Basket ball viii) Throw 

ix) Javelin Throw x) Short Put xi) Pole-Volt xii) Cricket 

xiii) Throw Ball xiv) Marble Play xv) Gili-Danda 

xvi) Swimming 
B Sports 

i) Track Events ii) Field Events 



6.4 Impact 

Their indicative behaviors can be summarized These activities mentioned above create 
interests, motivation and willingness in the students to participate in school welfare 
programmes when organized The motivation is if sustained, the students mav take 
interest to take up the social welfare activities in the near by villages in genera and in 
their own in specific A sportsman remains all the time ready and alert to take up any 
work assigned This is the clear impact of the out door activities that makes a student 
alwavs active, disciplined, assertive, sincere and honest towards performing the duties 
assigned The students may participate in the following activities also 

— Maintenance of School and Class discipline 
-- Upkeep of School and its Campus 

-- Social, and Community Service 

— Gymnastics 

—Social welfare like illiteracy campaign, mass sanitation and village fair 

—Swimming 

—Campus cleaning 

However, it depends on the concerned school as what physical and human resources it 
possesses for organizing relevant activities. Each pupil can be assessed in each outdoor 
activity mentioned in which he/she is participating willingly 
6.5Techniques and Tool of Assessment 

The techniques and tools discussed elsewhere in the chapter of interest could be used 
invariably for assessment. The rating scale, interest inventory, observation schedule and 
even questionnaire like tools can be used to measure the outdoor activities 
6.6 Conclusion 

The out door activities are very important as far as exposing the students with outward 
world is concerned Out door activities provide opportunity to meet the fellow friends 
and come a cross with various cultures, living styles, views, opinions and language It 
broadens the mental horizon of the learners Assessment of such interest and aptitude 
brings qualitative improvement. The schools should try its best to create proper interest 
and motivation among the students to the extent they are taking the task seriously and 
ready to perform in their and social interest 
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7. Teacher: Facilitator 

7.! Overview M.M.PANDEY 

The teachers are the crux of the entire teaching-learning programmes including the 
scheme of evaluation being executed The evaluation and assessment are required to de- 
emphasize the rote memorization and reduce the subjective and speculative amount of 
answers The teachers are virtually the facilitator of knowledge suppurated with the 
scheme of its practical uses Following the scheme of continuous and comprehensive 
evaluation can reduce the students fear psychosis about the examinations The teachers 
have to evolve the strategies, which would be innovative, inventive and interpretative in 
it It would inspire the learners to take interest and enjoy classroom facilitation In 
specific situation teachers should explain theme by adopting demonstrative measures 

7.2 Objectives 

The suggestive module is meant for the teachers who execute the school policies and 
programmes Its objectives are to 

- Remind the teachers about their pin-pointed role in designing the scheme of 
evaluation/assessment for the scholastic and co-scholastic areas of performances 

- Provide some guidelines to follow 

Improve the evaluation system/procedures in school education 
Prepare the students for new mode of assessment 

7.3 Suggestions 

A few suggestions are offered to the teachers-actual classroom performers- based on the 
experiences to be used while evaluating: 

7.3.1 Consistent: Concomitant 

Assessment procedure should be consistent and concomitant to the philosophy of 
regular growth of the child at elementary level, which is the necessary premise ot CCE 
scheme The assessment of each of the aspects of students past and present progress can 
be made to make certain predictions The examination/evaluation dominates the school 
education, therefore, maintaining the consistency in implementation of CCE scheme 
should be ensured It certainly reduces the dominance of terminal examinations Once 
the CCE scheme comes into the system effectively the students and teachers will feel 
less burdensome But government has to decide its introduction, teachers have to know' 
as how to implement and use the scheme, students have to agree and the parents have to 
accept the results These four aspects decisions will certainly make the teacher a 
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facilitator and enable him to maintain consistency it proves the results concomitant to 
the objectives of evaluation set 
7 3.2 Development: Self Concept 

Evaluation is supposed to develop the positive sense of self-concept The diagnostic 
behavior, a useful component of assessment for remediation, develops mastery learning 
concept This is advantageous to the poor leamers-rura! and common -who can be able 
to make up their loss Continuous and comprehensive evaluation helps the child to 
know his/ her weakness and amount of mistakes to be rectified and corrected slowly on 
regular basis The teachers have to take care of this approach It reveals the potential of 
the child for future accomplishment 

7.3.3 Inbuilt Technique 

The interpretations of data provide various information about the student’s 
shortcomings and strength to supply feedback as in the case what may be. Evaluation is 
itself a component of teaching learning which acts as inbuilt techniques. The teachers 
who conduct unit and terminal test should know that its an efficiency of CCE which 
may pave the way of improvement and proper growth 

7. 3.4 Self Assessment 

The students should be extended facilities and opportunities to understand the concept 
of self-assessment They should try to set achievable goals Self-assessment is the best 
assessment, which is self-regulatory The class and group discussion build self- 
confidence in the students. The acts enable them to measure their knowledge in the 
contents/areas of discussion and thus encourage being aware about the weakness and 
strength 

7.3.5 Behavioral assessment 

Continuous and comprehensive evaluation not assesses scholastic areas only but co¬ 
scholastic also This is a unique feature of the CCE The visit / trips to various 
historical, industrial, interesting places should be made an integral part of the school 
timetable every year Its organization and assessment of attitude and interest will reflect 
the student’s behavioral attainment and changes 

7. 3.6 Scientific - Technological Interest 

The teaching of science and technology, mathematics and other school subject provides 
magnitude of the attainment of its behavioral objectives An evaluation technique is 
adopted for it But it has been realized that assessment/evaluation system should not 
focus on the performance only but also on its utilitarian values, development of 
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scientific temper, attitude, interest, and ability to solve problems one self The practice 
of CCE enlists all the relevant behaviors as desired. 

7 3. 7 Logical Interpretation 

The teacher’s competence can only give useful place to CCE in the educational svstem 
They know the psychology oTclassroom activities and its effect on behavioral changes 
in the learners Thus useful tools, techniques and procedures have to be developed by 
the teachers They all the time need to carry positive logical interpretation 
7.3.S Grading 

The teachers should keep in mind that the importance of scoring is shifting now to 
grading The CBSE has decided to introduce grading in its examinations from 2005. It 
is also catching the attention of many states. Therefore, they may have to prepare the 
ground as to what extent the grading system should be used and given due weight age 
Even now a day, grading is used in the co-scholastic activities in some way or other A 
suitable strategy has to be evolved by them and the education department for 
implementing it easily 
7.4 Conclusion 

The continuous and comprehensive evaluation is required to be professionally 
introduced and implemented at school levels. The curriculum framer, timetable 
constructor, teachers, and the students should give due prominence and make it an 
effective tool of scholastic and co-scholastic evaluation and assessment The CCE gives 
the scope for making logical enquiry, testing intuition and resorting to innovative 
practices. It will prove itself an effective scheme for assessing the instructional 
objective-scholastic and co-scholastic -to the extent possible Simultaneously, it relieves 
the students from tension and burden The states seem to have decided to go about the 
introduction and implementation of CCE scheme in their examination system on large 
scale in near future. 
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TRAINING IN CONTINUOUS AND COMPREHENSIVE EVALUATION 
(CLASS VI -VIII) FOR THE KEY RESOURSE PERSONS OF RAJASTHAN, 
HIMACHAL PRADESH, JAMMU &KASHMIR AND CANDIGARH 


An Approach Paper 


Genesis M. M. PANDEY 

Learning is a continuous process whether conducted in the schools or outside 
Teachers, guardians and the students are always eager to know the end product 
of their conjoint efforts The formal teaching is organized to attain the expected 
learning objectives and evaluation is conducted to know the real learning 
outcomes Certainly evaluation is ‘ a systematic process of determining the 
extent to which instructional objectives are achieved by the pupils.’ Evaluation 
being a ‘systematic process needs uncontrolled situations or factors to be 
avoided ’ At the same time, instruction should be objective based to sequence 
the learning 

Teaching learning and evaluation for estimation of outcomes do have several 
distracting elements Lack of teacher motivation, guardians cares in terms of 
guiding at home, students interest and preparedness, conduct of irregular 
examinations and not diagnosing the student’s strength and flaw in learning for 
supplying the feed- backs are a few irritants affecting the teaching and learning 
mode adversely The results of first public (class-x) examinations of the state 
can be averaged between 32- 45 % at the best every year. One or two states may 
be exceptions Why this is 9 Do the managers and the teachers attempt to know 
the causes and its remedies 9 The results can be analysed in terms of the 
accumulated errors and faults right from the beginning classes 
The Research Study on ‘ Diagnosing the learning Difficulties in Mathematics of 
Class- V Students of UP And Rajasthan (Ajmer) And the Remedy Thereof 
(Pandey, 2002-2003) reveals; in primary classes only 30-40% students learn the 
lessons in the end of the teaching by the teacher even after repetition Hardly, 
10-12% students retain the learning The rest reaches class-X under no detention 
policy and appear in the examination with the stated results The study further 
shows in its finding that more than 75% students at class-V and VI are unable to 
understand, retain, explain and reproduce in the final examination whenever 
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takes place. The research study recommended for identifying the mistakes and 
errors for organizing remedial teaching Infact evaluation should be a 
continuous feature, not only for estimating the scholastic achievement but co- 
scholastic also, which have direct bearings on the performances The existing 
evaluation procedure is not free from discrepancies First, the question does not 
specify pin pointed as what instructional objective it purports to measure and 
what should be the magnitude of the answer Secondly, the system does not 
count the ‘affective and psychomotor’ factors, which influence much of the 
learning behaviors and scholastic achievements The current scenario 
constituted with large failures in the examinations conducted at various level for 
different purposes have played havoc for future generation and created unfair 
situation 
Trends 

Such episodes compel the educationists and well wishers of education to accept 
the emergence of viable trends to change, modify and make the process of 
present evaluation more responsive and result oriented The factors affecting the 
scholastic performances need to be identified and evaluated. The continuity in 
evaluation through conducting unit, fort nightly, monthly, quarterly and final 
examinations; semesterisation, norm and criterion referenced evaluation; and 
scoring, grading, observation and diagnosis strategies may remove the fears 
from the students This regular assessment provides the learners opportunity to 
get ready to be evaluated or tested any time The evaluation on comprehensive 
basis, physical, emotional, attitudinal and altitudinal do have acquired an 
appreciated role to create faith in the system The educationists, classroom 
performers and the managements have been attracted, motivated and thus 
desired to allow the changes to bring expected results 
Purpose 

The government officials seem compelled to mould the learner’s fortunes by 
improving the evaluation schemes Making it pinpointed, instruction based, 
assignment and project oriented, diagnosing the learning deficiencies-errors- 
mistakes and remedying - like a few techniques of evaluation can serve the 
purposes to the extent of attainment desired The sates like, Himachal Pradesh, 
Rajasthan, Jammu & Kashmir and Chandigarh have expressed their desire that 
R I E , Ajmer should take up the task to train up the Key Resource Persons in 
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‘Continuous And Comprehensive Evaluation ’ These trained key persons could 
allow their knowledge to percolate to the teachers of class VI-VIII for their 
immediate uses Being the states need, the Programme is in the offing 
Methods 

The Key Resource Persons would be exposed to the components supposed to be 
discussed under continuous and comprehensive evaluation these days 
Simultaneously they would be involved in preparing the ‘Blue Print ‘ and 
construction of a few test items in scholastic and co-scholastic areas To conduct 
the six days training Programme, lecture, discussion, face-to-face, interaction 
and workshop mode will be used Co-scholastic field and its scheme of 
evaluation will be discussed and be drafted by the participants for their 
application during enacting real classroom activities 
Objectives 

Objectives of the training Programme will lie in the following activities to be 
enacted for the KRPs 

> To explain the necessity of evaluation at Elementary level schooling 
including the current practices in it 

> To expose the KRPs in the applicability and usefulness of CCE in the 
changing scenario of examination reforms 

y To discuss the emerging trends and scope in scholastic and co - 
scholastic dimensions 

> To acquaint them with the process of diagnosis and remedying 

> To explain the useful tools and techniques of evaluation for the 
scholastic and co-scholastic areas-dimensions 

y To prepare ‘Blue Print’ for guiding the test construction 

r To construct test items -achievement and diagnostic - by the KRPs 
based on their state text- books taught from class VI-VIII in groups 
including check list and observation schedule, if time permits 

r To discuss necessary records- anecdotal, self assessment, portfolio etc - 
to be prepared and maintained as part of comprehensive evaluation 

r- To discuss the necessary methods and the uses of scoring and grading in 
evaluation 

r- To discuss the prospects of CCE in four states and the strategies of 
implementation 
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r To discuss the suggested dimensions by the KRPs, if any, towards 
popularization of the CCE scheme in the states 
r To evolve and develop the schedules, Performa, and scheme of evaluating co¬ 
scholastic areas 


Time Schedule 


DAYS 

9-1030 

10 30-12 00 

12 00-1 30 

2 00-3 30 

3 30-5 30 

I s1 

Registration& 

Inauguration 

Training on 

CCE -An 

Approach 

Paper 

Evaluation 

Perspective 

CCE 

Implementation 

Current 

Practices in 

Evaluation 

m 

Instructional 

objectives 

Tools & 

Techniques 

Forms of 

Question-Items 

Preparation of 
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Continued 

^rd 

Achievement 

Test 

Achievement 
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Construction 

Strategies 

CCE 

Implementation 

Diagnosis and 

Remediation 

Construction 

of Test Item 

! 

Finalization of 

Test Items 

Continued 

Scholastic 

Evaluation 

Continued 

Co 

Scholastic 

Evaluation 

■ 

Students 

Profile - 

Cumulative 

Record 

Preparation- 

Maintenance 

Of Records 

Assessment of 

Personal- 

Social 

Qualities 

Interest: 

Attitude 

Grading in 

Schools 

a 

Implementation: 

Strategies 

Suggestions: 

Implementation 

of Scheme 

Finalization of 

Activities 

Valediction 

Disbursing 

TA/DA 


Outcomes 

The Training Programme on CCE for 40 KRPs of the states-Rajasthan, Himachal 
Pradesh, Jammu & Kashmir and Chandigarh-is organized for six days i e from 
18-9-2003 to 23-9-2003, in the Institute The training package developed by Dr 
M M Pandey will be discussed and practiced by the participants The training 
package -Training Modules- will finally be improved in the light of the 





























experiences received from the participants during six day’s activities conducted 
Brief report shall be annexed The list of the participants and the Resource 
Persons as well as the formats/records discussed by the NCERT experts will also 
be appended The copies of training modules will be brought out in required 
number for dissemination. The time schedule observed a sea change resurrected 
with modules and need what it presented finally. 
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REPORT IN BRIEF 
ON 

WORKING ACTIVITIES DURING TRAINING PROGRAMME 
From; 18 10 03 to 3 10 03 

The six-day training for KRPs on CCE (class VI—III) from Rajasthan, Himachal 
Pradesh, Jammu & Kashmir and Chandigarh’ was organized in the conference room of 
the institute from 18 10 03 to 23 10 03 as per the scheduled designed for six day Before 
the training commences the programme coordinator (M M Pandey) could write eleven 
thematic and seven practical and activity based self-explanatory modules to be used 
during the training 

Prof K M Gupta, Head of Education Department and the Dean inaugurated the training 
course on 18 3 03 He welcomed the participants representing four Northwest states of 
the country He explained the importance and uses of the continuous and 
comprehensive evaluation in upper primary (class VI-VIII) classes these days He threw 
light on the status of evaluation in many states at present, which needs to be reformed 
and be made goal oriented Teachers, students, administrators and the guardians have to 
be convinced with accept the new mode of evaluation and the strategies of 
implementation The training is one of the steps to train the teacher educators or the 
Key Resource Persons who would orient the actual classroom performers (teachers) to 
execute and implement the scheme This is the need of the states- Prof. Gupta informed 
The comments from the participants were sought about the perception they and their 
states did have about the CCE They were also requested by the coordinator to suggest 
any change in the time schedule to be affected for discussion on the related evaluation 
issues apart from the module prepared. The trainees reposed full faith in the course- 
curriculum designed and showed utmost keenness in the modules to be transacted 
However, Dr Pandey assured them to effect required change as per needs. He proposed 
the vote of thanks in the end 

After registration and inaugural paraphernalia’s were over. Dr M M Pandey, presented 
an approach paper designed with the objectives, time frame, and work schedule 
activities containing the probable dimensions of continuous and comprehensive 
evaluation to be discussed The time was evenly allotted for thematic exposition as well 
as the developmental and practical activities He explained the entire probable gamut 
attached to evaluation, its present form and future perspectives and the niche CCE has 
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carved out these days in the system To meet the need of the participants, slight 
modifications were made. 

On the first day CCE needs, purposes and current practices in evaluation were 
discussed The participant’s apprehensions and queries were also removed through 
mutual discussion They were encouraged to participate and feel involved in the 
thematic and practical activities of the training programme The training schedule was 
rigorous and full of activities. It used to begin at 9 30 A M and continue upto 5 30 PM 
in the evening 

On the second day of the programme (19 10 04), Dr M M Pandey and Dr M S 
Samara discussed the modules developed on tools and techniques and the preparation of 
blue print The participants could get the knowledge of different types of tools and 
techniques being used in the assessment and evaluation of the cognitive outcomes to 
meet the instructional objectives. Preparation and development of blue print remained 
the important point of discussion and clarifications. The participants were put to work 
in groups for mere practice. 

20.10.04 was the day of hectic academic activities. Dr S.C. Bhargava exposed the 
group with the objectives, scope, needs, functions and the uses of achievement test He 
traced its history and importance. Simultaneously, he along with Dr. Pandey and Dr N 
C. Dhotia worked with different group for constructing the items on achievement test 
In the afternoon. Dr Pandey discussed diagnostic evaluation and the necessity of its 
uses especially at primary classes. It has its own relevance to the teaching of the 
subjects like Mathematics and the languages. The importance of remedial teaching was 
also discussed Finally the participant worked in the groups to practise the construction 
of diagnostic test 1 questions being able to diagnose the learning difficulties-errors- 
mistakes for remedies in different subjects for upper primary (class VI-VIII) level 
students 

The test construction and its practices continued on 21 10.04 also by the groups In 
open house, the groups discussed the qualities of their items constructed Dr Pandey 
further discussed the other scholastic and co-scholastic evaluation, tools, techniques and 
procedures to be used to access their areas and attributes. Dr. S.C Bhargava also 
contributed to bring clarity in the discussion. In the end of the day discussion was held 
on the development of records. 

Dr Santosh Kumar, (DEME-NCERT) joined the training on 22.10.04 and contributed 
as much he could do as one of the Resource Persons. He had brought many 
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transparencies with him, which were Xeroxed, discussed and practiced during the 
programme He revised, presented and explained the scholastic and co-scholastic tools, 
Blue Print, item analysis format, format of development of question, students 
profile/cumulative record, etc The copies are appended But it was felt that these tools, 
schedules, scale and formats needed to be reframed and improved to make them more 
authentic and useful in the changed context 

Dr Santosh Kumar and Dr S C Jain discussed the required changes in the scoring 
procedures leading to use grading in the schools They discussed the issues, strategies, 
scope and the scheme of using grading in declaring examination results Dr Pandey 
also took part in the discussion to give it a sense of direction and purpose 
On the last day of the training programme 23.10 04 the strategies of implementation of 
the grading scheme in their respective states were discussed thread were A few ways 
and means suggested for implementing the grading scheme in bringing out the school 
examination results were noted as below, that, 

r The state government should hold the meetings Region wise and District wise of 
the teachers, headmasters, authority and the parents to explain the aims, 
objectives, needs and uses of the grading in the evaluation and thus pursue them 
to accept 

> The students should also be convinced with the efficacy of ‘grade system” 

r The state government should take a policy decision and notify for 
implementation 

r The arrangement for mass orientation of teachers in the scheme should be made 

r ‘ Grade’ and ‘marks’ should be reflected in the marks sheets simultaneously to 
avoid any misgivings 

> There should be a parity between the ‘grading’ scheme of all the states 

r Other possible and required initiatives should be taken as and when felt needful 
The discussion helped to bring necessary modifications in the modules and the format 
Thus, Dr Pandey tried to shape and improve these modules, leaving with much scope 
of bringing further improvement language and content wise The training programme 
came to an end with the help of six Resource persons and self help Altogether 28 KRPs 
(10 from Chandigarh, 8 from Himachal Pradesh, 5 from Jammu & Kashmir and 5 from 
Rajasthan) could participate the training programme All expenditures towards meeting 
TA/DA etc were bom by the institute 
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SI No. 
1 


4 

5 


6 


List of Resource Persons 
Department of Education R.I.E. Ajmer. 
KRPs TRAINING ON CCE 
18-23 ri Oct. 03. 


Name and Designation 
Dr M M. Pandey 
Dr S C Bhargav 
Dr S C Jain 
Dr M S Samar 
Dr Santosh Kumar 

Dr N C Dhotia 

Sri R Tomar 
Technical Support 

List of Participants from UT. 


Address 
RIE Ajmer 
R1E Ajmer 
RIE Ajmer 
Ajmer 

DEME, NCERT 
New Delhi 
Ajmer 


Chandigarh 


SI No. 

Name 



Address of the Institution 

1 

Mrs. Santoshi 
Kumari 

Gen 

Lect. In 
English 

Govt. Model Sr 

Secondary School, 33-D, 
Chandigarh 

2 

Mrs. Satwinder 
Kaur 

Gen 


-do- 

3 

ESQEHlSiSSH 

Gen 

Maths 

Mistress 

-do- 

4. 

Mr. Ram 

Kumar 

Gen 

Science 

Master(Non- 

Med) 

Govt Model Sr. 
Secondary School, 35-D, 
Chandigarh 

5 

Mr. Tejinder 
Singh 

Gen 

Science 

Master 

(Med) 

Govt Model High 
School, Sector38-D, 
Chandigarh 

6 

Mrs. Manjeet 
Kaur 

Gen 

Lect. In 
Punjabi 

State Instituteof 

Education, Sector 32, 
Chandigarh 

7 

Mrs Vinod 

Bedi 

Gen 

Science 

Mistress 

(Med) 

Govt Model Sr. 

Secondary School, 40-B, 
Chandigarh 

8 

Mrs Ravinder 
Kaur 

Gen 

Science 

Mistress 

Govt. High School, 
Sector40-AChandigarh 

9 

Mrs. Amarjit 
Kaur 

Gen 

Lect. In 
Biology 

Govt Girls Sr. 
Secondary School, 20-B, 
Chandigarh 

10 

Ms Shally 

Gen 

S S. 

(Mistress) 

Govt Model Sr. 
Secondary School, 10-A, 
Chandigarh 
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List of Participants from Himachal Pradesh 


SI.No 

Name 

Category 

liHSHiEffSfiMBi 

Address of the Institution 

1 

Naresh Rana 

Gen 

Lect EVS 

DIET Solan 

2 

D R Chouhan 

Gen 

Lect EVS 

DIET Shimla 

3 


Gen 

Lect Education 

DIETMandi 

4 

■mnssEMM 

Gen 

Lect. EVS 

DIETKangra 

5 


Gen 

Lect EVS 

DIETHamirpur 

6 

Kuldip Singh 
Thakur 

Gen 

Lect (P & M) 

DIETUNA 

■ 

Bansi Ram 
Verma 

Gen 

Lect (Physics) 

DIET Bilaspur 

8 

Dinesh Gulati 

Gen 

Lect (Maths) 

DIET Nahan 


List of Participants from J & K 


SI No. 

Name 

KSSSS5SI 


Address of the Institution 

1 . 

Esnr 

Gen 

Sr. Lect. 
(Botany) 

S R.L.M G Hr Sec 

School, Jammu 

2. 

Mrs. Zohra 

Bano 

Gen 

Sr. Lect 
(Zoology) 

Govt. Hr. Sec. School, 
K.Nagrota Jammu 

3. 

Mr. Keshiv 
Chander 

Gen 

Lect. 

(Chemistry) 

Govt Hr Sec. School, 

Rahya Jammu 

4. 

Smt. Raj Raina 

Gen 

■far 

Govt. Hr Sec. School, 
Domana Jammu 

5. 

Smt. Chand 

Rani 

Gen 

Sr. Lect 
(Botany) 

Govt. Girls. Hr. Sec. 

School, Mubarak Mandi, 
Jammu 


List of Participants from Rajasthan 


SI No 

Name 



Address of the Institution 

1 

Sultan Singh 

OBC 

Lect. 

(Biology) 

D T E T Sikar 

2 

Bansi Lai 

Chouhan 

Gen 

Lect. 

(Biology) 

DIET Udaipur 

3 

Radhey Shyam 
Joshi 

Gen 

Lect 

(English) 

DIET Chittorgarh 

4 

Sangram Singh 
Rathore 

Gen 

Lect. 

(Hindi) 

DIET Kuchaman city 

5 

Vinod Kr. 

Sharma 

Gen 

Lect. 

(Physics) 

DIET Bharatpur 


























































































BLUE PRINT 


Subject._ 

Unit/Paper - . 


Maximum Marks 



Notes Figures within brackets Indicate the number of questions and figures outside the brackets Indicate total marks 
‘Denotes that marks have been combined to form one question 
Summary Number of questions 

Long Answer (LA) or Essay (E) No, Marks Scheme of Cations 

Short Answer (SA) No. Marks 

Very Short Answer (VSA) No. Marks Scheme of Sections-_ 






























fS7 


-I-A-G (F THU ]”' T STJTUTJv m 


Nc-jis r.r t v n I udent 



_S_TUD^NT PROFTLR/GwIJL -.TITd TSCOHD FORM 
Scholar's Register No. t- t° of Birth_ 

Dat' of Admj ss-i on and Glass.Dafe of living the School.. 

I. PUPIL; S P"RS(N&, DAT a AND FAMILY BAGKGROUND 

1. Father's Na ra o . 

2. Father's Occupation:^ 

3. Mother's Name? 

4. Mother's Occupation? 

5. Guardian's Name? 

Economic Status ? Mother ?_ Father? 

(Monthly Income) 

B. ^Jucafinnai Background of the family? 

(a) Father 

(b) Mother 

(c) Brothers _ _ 

(cl) Sisters 

7. Nd-nr an J Address of thp F-rent/Locai Guardian 3nd Telpphnnp 
Number ? 

B. ^loo^ gr~up? 
n . Identification: 







V 


Piimci 1^1 


nrp 




1. I->irht-wei?ht R? tin 


*C la s 3 

i 

i 

« 

\ 


Class 


2. Chest Ex pension 

3. Physical defects 
y.llar^i es 


4. Name of the series nr 
chronic diseases suffered 
from and the period of 
such illness 


5. Immunisations 
h, Rema rks 


s 



I 









:ii 


gc'iL.oTr; 


. s CKI'3’. r Er’ T 7 T T 


Cl *33 




ejects 
La n gus ge 


JEiisi lano-Be- .... 
« i'-r;is ]l\ean oiurizs 
| | Turks 

H !' 


t 

i 

iyl* 'jc-ge JI 

I 



—3esc nd Terms _ 

T «rks ' : ^n |Hc- 


i 


' Final _ 

Term pTnaT I 


Language III 

t 

t 

y.athsn tics’ 


Science , 

t 

Social i 

Studies_ i 


arts » 

cation » 

J 


Physical 1 
anc? Health * 
Education_J 

Srjpw/tJ ra ft » 

E fill cat ion » 


f 



/ 



!• Lny other 


i 


- m te; Glass-wise copies of Ws form may be ■’ncln^ed 










IV 


CJTT\ « ' i "3\ r 

i i >— 


no " 
Dj 


LiSTTC PBC-GH3S-S 



Clc.S 3 

t 

Class 

t 

Glass 



Year 

1 

i 

Year 

1 

t 

Year 



Cver an B?nk_ 

1 

\ 

(vers 11 

rank _ i 

overall 

rank'; 

!•- x .Marks 

1 Marks J Average 

1 ( 

1 

*'?rks 1 

1 

.\v ora tie 

f 

Marks J 

t 

'‘V°I 8 

1 . L nguage I 

1 1 

1 t * 

_j_ 1 

1 

1 

? 

I 

» 

1 

—-u 

1 

t 

1 



t 1 it 

2. Language JI t 


1 « » 
r ,-- 

3. Language III 1 1 t 1 


Math buc tics i 

1 

---u,- 

1 

1 

t 

1 

t 

-r— — 

I 

t 

» 

t 

__ 

1 

t 

1 

Scionce 1 

1 

1 

1 

1 

..... . T __ 

• 1 


1 \ 

1 

i 

1 

f 

0 . Social 

1 Studies t 

1 

! 

-+- 

1 

1 

r 

1 

i 

t 

1 

— ■ t_ 

1 

1 

7. xirts * 

! 

f 


1 

T 

education « 

1 


1 


1 

■--- 


t 

i 

F 

' 1 

p -. Physical & 


i 

1 

— i — 

-1-- 

L’ftulth 1 

1 

t 

1 

,1 

1 

1 


t 

f 

t 

T 

?, ol’PW/3 -aft 

1 

-f- 

1 

i 

1 

Z^u cation f 

1 

t 

1 

» 

t 

1 

. ..ny o : 'her * 

t 

1 

1 

1 

t 

-r~ 

t 

r 

1 

1 

-- - 1 

t 

1 

1 



1 

f 

1 

1 

1 

t 

1 

t 

! 

1 

i 

1 

( 





1 

1 

J 

» 


Note: 1. Overt:ll ran’/, in = class ana subject-wise rank -ray be 
included if desired. 


2. 3-** copies nf t'^is fo m nay be included in order to 
keep record of ,ii] classes. 










M' 


"Tr 


JO 


CL 'i : j 3 


v” 1 '.R. 

ii i 



Di Tensions of 
attitudes 


1 . Towards Studi es 


Tertn-'.nss Roarks t 


\ 


I T-rm 


II 




2. Towards T-ackers 


3, Towards School 
Frograivnes 


-t 




4. Towards School » 

Property . 


5. Towards School 

- U ~ 0 

510 'ioS 


Towards Clean¬ 
liness 


7. To^rds School 
discipline 


8. Towards puntch-. 
oien t 


9. Towards horje 
work k 






TvT1; 10-12 copies of 
to kcr.p record 


this fnrn way b? included in or dor 
of Ci 11 classes. 


1 ►-3 



16 Z 


VI 



CI 


~D 1 CT I, 'U.vLITIHS 


vn P , 

J, .J * » • 


Heines nf Personal 1 

nd Social ■ f 

qualities . 

1 • Disci pun© j 

. j_ 

2. Punctuality ’ 


TjR' - WJS TT 5*H^"’HK3_’^_ .... 
I Term « -II - eim 

i 

’' . i 

i 

i 

_ __ i_ 

t 

i 


3. Regularity 


4. Babits of 

cleanliness 


5, Cooperation 


4. 3 oci.aMli.ty 


7. Cnmaunica^lity 


3. S-'ns-e of_ 

Boston si bi 11 ty 


q, initiative 


10. Inquisitiveness 



NOT 7 ?: 


10-12 copies o f this form'may ba included 
in order cn keep’record of all classes. 




VII 




,?c /3 cf i^tt^^ts 


CL .-/IS: 


: T *-r.c? of t’u 1 

..r?a of Interest * 

i 


i 


1 . 


i 


i 


rsT- wtts 

I n oTn 


{ 

i 


VIJI 


CfAIlSS r $D SPLITS 


, T^rjr ^)3 

t IT Tern 

t 

i 


i 

i 

i ' 


i 

i 

i 


• 

CLASS: 

YFfiP; 

- 


Fames of" 

'1. 

TSR! - WISC 

telcUDS 


games and 
sports 

Participated 

!_ 

i 

t 

[ Grade 

t 

i 

t 

i 

* term I 

t Petna rk 

i 

? 

i 

‘1’ “’Term 

i 

1 Grade 

! 

\ 

1 

t 

II 

i '^Rnerks 

i 

i 

i 

i 

f 

- 

t 

i 

! 

I 

1 

i 

i 

i 

i 

! 

1 

1 

1 

\ 

1 

t 

t 

J 

1 

! 

1 

! 

1 

I 

i 

i 

i 

i 

i 

i 

t 

i 




! 

t 






IX 



3. Personal and 

Soc^i Cuaiities 


4. Interests 




Specific .cbieve*- 
mant, if any 


(Glass Ttacher) 


( H*a 3 master/Pn'nci pal 


Note *. in copies of this form may included 

in order to record achievement class-wise. 
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« QUESTION PAPER/UNIT TEST 

Subject :- 

Unit/Paper : . 

Class ■ . 

Time : . 

Marks : . 

I Weightage to Objectives: 

Objectives K U A S 

Percentage of Marks . 

Marks . . 

II Weightage to Form of Questions 

Forms of Questions E SA VSA O 

• No of Questions . 

Marks Allotted . 

Hi Estimated Time . 

IV Weightage to Content: 


Total 


Total 


1 


Unite/Sub-units 


Marks 




Abbreviations: K (Knowledge), U (Understanding), A (Application), S(Ski^y 
E (Essay type) *, 

SA (Short Answer type). VSA (Very Short Answer typ 
O (Objective type) 




























